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The end of the 1967-6B schrol yesr merked the passsse of two
and one-half years of Title I =fforts im the Wichita Public Schools.
As was the case during the sprimg of I19%¢ =md the 1966—67 school yeAT
the 1967-68 Title I project im Wichiita wes plaomed amd cowmdmcted to
meet the needs of educationzlly deprived childrew in atremdswre mress

with high concentrations of low imrore fomilies.

It has been well-documented thet memy childrem residiwg in
economically impoverished aresas emter school deficiest in weriml
development, concept levrls, desiradle attitmdies, amd good pirysical
health. Problems in learning =md low achisvenent oftes resaolt From
such deficiencies. Frustration. poor attisndes, ami oadesirable

behavior often accompany low achiewememt.

The approach utilized im the Title I project wes glabal in
nature because a variety of childrem"s peeds wes preseat. FEomswer,
the most pressing needs appeared to be related to the =hdlity to Tead,
comprehend, and communicate lsmgoage. Therefore, tihe project was

designed to focus on meeds im the arez of readims.

It was recognized ‘that mamy children sttentime school in low imcose
areas possessed char-cteristics which lessened their chamces of smros=ss

in school. Some of the idemtified cherscteristics were a5 Tollows:




A. Achievement
1. Poor performance on standardized tests
2. Classroom performance below grade level in reading
3. Poor language skills
B. Ability
1. Poor performance on standardized tests of intellectumnl
ability
2. Low level verbal functioning
3. Low level non-verbal functioning
C. Attitude
1. Negative self-image
2. Begative attitude toward school and/or educatiom
3. Low aspiration level
4, Expectations of school failure
D. Behavior
1. High absentee rate
2. High dropout rate
3. Disciplinary problems
E. Other Areas Interfering with the Learning Process
1. Poor health, including dental
2. Malnctrition or under nutrition

Emotional and social instability

3
4. Poor parental attitude toward education or the schooil

PROJECT OBJECTIVES

The following objectives were chosen after studying the

characteristics and educational needs of children in low incooe

geographical areas:




I

Ta improve performance as measured by standardized

Fchiievement tests.

3

Ta impraove classroom performance in reading beyond usual

expectations.

;xi

Ta imprave children's verbal functioning.

o

T improve children's non-verbal functioning.

Tir fmprave the children's self-image.

A

Tir chisnge (im a positive directionm) children's attitudes

toward schoal and education.

7. T imuoease children's expectations of success in school.

P

Tir imprave the children's average daily attendance.

6

Tir fmprove the haolding power of the schools (to decrease the
dropout rate) .

0. T resuce the rate and severity of disciplinary problems.
IL. Tir improve the physical health of the children.

2. T improve the nutritional health of the children.

IR. T ifmprave the children's emotional and social stability and/or

thigt- of their famtlies.

ATTENDANCE AREAS

Wicdiitte,, Kansas, is a metropolitan community of approximately
260, [MD peaple. Serving the community are 113 public schools including
B eleasrtzry, [6& jumior high, and six senior high schools. Approximately
7DD schml chifldren (K-12) are served by the Wichita Public Schceols.
Tin aiiitiow, there are parachial and private schools which serve about

77 8D chiildier..




Twenty-four public elementary schools (K-6), nine public junior high
schools (7-9), and six public senior high schools (10-12) were located in
low income areas and/or served educationally deprived children from low
income families residing in the target areas. Also, a number of.parochial
schools served families in the low income areas. Approximately 13,200
public school children (K-12) and approximately 400 non-public school

children (1-9) made up the approximately 13,600 school children in the

Title I project.

PROCEDURES USED IN STRIVING FOR OBJECTIVES

Many activities were included in the project in attempting to
accomplish the objectives. Some of the activities were largely instruc-
tional in nature, and others were services of various kinds. Reading
improvement was the major thrust of the project as was the case during
the spring of 1966 and during the 1966-67 school year. Corrective reading
teachers met with individuals and small groups in providing instruction |
geared to the type and severity of reading problem., Reading instruction

was provided at two levels, elementary and junior high school.

Additional art and physical education teachers assisted classroom
teachers at the elementary level. Two mobile music laboratories with
electronic piano keyboards were used in several elementary schools.
Field trips to art museums and other places and atiendance at Children's
Theatre provided cultural enrichment‘at the elementary level. Instruc-
tional activities were provided at institutions for delinquent and

neglected children.
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In addition to reading classes at the junior high level, home
economics classes in clothing and personal grooming and industrial arts

classes in woodworking and metals were held.

Service activities were important parts of the Title I project.
Additional school health services were provided in attempting'to meet
health needs. Additional counselors were provided in Title I
elementary schools. Additional librarians and aides were employed in
the project. Food services;provided included hot lunches at two
elementary schqols and milé and crackers furnished to kindergarten
children in all Title I elementary schools. Teacher assigtants were
placed in four target area schools, and eight attendance workérs were

assigned to certain schools in the project.

EVALUATION

The evaluation for 1967-68 was similar to that conducted in
1966-67. It was assumed that by supplementing the efforts of regular
classroom teachers in developing skills, appreciations, health, and
practical arts, pupils' achievement would impzove. Furtner, it was
thought that greater success in school would result in higher self-esteem,
hotivation and confidence. Basic questions which evaluation efforts
attempted to answer included the following: Did the additional
instruction and services have a beneficial effect on the reading ability,
academic achievement, and overall performance of pupils? What was the
influence of the project on the attitudes of children toward themselves

and others? Did the behavior of children change in a positive direction?




Was the pliysical and emotinnal health of children improved as a result

of project efforts?

Both test and non-test sources of data were used in evaluating
the activities. Test results were used in assessing progress in reading,
music, and physical fitness. Other sources of data for the evéluation of
these activities, and the other Title I activicies, included records of
various kinds, checklists, case histories, opinionnaires, and question-
naires., Some questionnaire items were constructed to secure information
directly related to progress toward objectives. For the most part,
responses to such items have been included in the reports of the project
activities. In some cases respondents supplied information pertaining
to such things as problems encountered and suggestions for improvement.
For the most part, such information has not been included in the reports
of the project activities. All information gathered has been made avail-
able to project administrators for use in the modification of present
activities and in the structuring of future programs. Copies of data

gathering instruments (other than standardized tests) are presented

in Appendix A of this report.

Evaluation was considered to be the process of discovering the
extent to which objectives were reached. Objectives were choéen for
each major activity of the project, and each activity was evaluated in
terms of its objectives. 1In some cases, it was possible to assess both
the direction and the extent of changes resulting from the experiences.

In others, it was possible to observe direction of change only.
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Evaluations for activities conducted during September--May, 1968
are presented in the following sections of this report. Included for
each activity are the objectives, procedures, evaluation strategy,
presentation of data, and comments about the results. Evaluations for

summer Title I activities and supplementary information of a general

nature are presented in separate reports.
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CORRECTIVE READING INSTRUCTION

The corrective reading program constituted the major thrust of the

Title I project in Wichita. Each year children are identified who have

not gained sufficient facility in reading to succeed in classwork which

requires reading, Word recognition and comprehension skills.are weak,

The lack of readinz success helps create feelings of inadequacy and

negative attitudes toward reading, school, and other persons.

In planning the corrective reading instruction, it was recognized

that modern diagnostic approaches, appropriate instructional materials,

and special classes should be utilized. Classroom activities and sup-

portive services were provided which were designed to ensure success in

reading and to build feelings of confidence and self-esteem.

1.

2.

3.

4,

OBJECTIVES

To improve word recognition skills and comprehension by at
least one grade equivalent as indicated by standardized

tests of reading achievement and as noted by teachers,

To increase reading for enjoyment, appreciation, and informa-
tion as indicated by teacher observations.

To improve pupils' attitudes as indicated by teacher obser-
vations and pupil responses.

To improve the overall reading programs in participating

schools as indicated by responses of principals and teachers.
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Pupils - Screening znd Flpoepex:s
Children from twenty-Imiz guir’i- slementary, seven parochial ele-

mentary, and seven publir Jjurim Fizh schogls located in or on the
periphery of low income amres: we-: selected to participate in the cor-
rective reading classes. Amrmemec=ly 1,800 elementary school children
in grades 2 to 6 were piver nmreective reading instruction. The grade
with the smallest number Temr=wer-ed was sixth grade with about 200.

The grade with the lzrpest mumiter —=presented was third grade with about
450, Grades two, four, amfl iz were represented with approximately
320, 350, and 2BD pupils resper—u=lyx. The inclusion of over 300 second
graders is an increase From #bei= I in the program last year. This
increase reflects an inrrepsef St to reach pupils with reading
difficulties at the sarlizst yossidies azge. Approximately 600 junior
high schocl pupils werr imstrur#mf ix the corrective reading classes.
This number included amroximetely Z50 seventh graders, 220 eighth

graders, and 130 ninth prafiers.

Children were selesrt=fl for corrective reading instrucrion on the
basis of retardation in Teaffizg or wocabulary as indicated by stan-
dardized test scores. Dther criteriz for selection included the fol-
lowing: (1) possession of the capecfty to profit from corrective
reading instroction, {2) recomeméztior for the class by regular class-
room teacher zmd tomnselor, anf {(F)) gosftive attitudes by pupil and

parent.
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Teachers - Selection and Placement

Teachers were chosen for the corrective reading classes who had
demonstrated success in teaching and who were interested in teaching
children retarded in reading. Many of the teachers were those who
taught similar classes during the 1966-67 school year and the second

semester of tha 1965-66 school year.

There were twenty-four elementary schools where corrective reading
classes were held. Two corrective reading teachers were placed in each
of eight elementary schools. Each of sixteen elementary schools were
assigned one corrective reading teacher. This made a total of thirty-
two reading teachers in the elementary schools. A total of twelve
reading teachers were placed in the seven junior high schools. Two

schools each had one teacher, and five schools each had two.

Reading Class Organization

Teachers in elementary schools were given instruction and encour-
agement in the use of Silvaroli's Classroom Reading Inventory in
accurately aséessing reading instructional levels of pupils. Junior
high teachers were encouraged to use both oral and silent reading tests
in the diagnosis of reading deficiencies. Groups were organized ac-
cording to the type and severity of reading problem. Generally, the
greater the severity of reading problem, the smaller was the group.

Grade lines were often crossed in organizing classes of pupils with

similar reading levels.
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While working with the children, teachers sometimes worked with
class groups as a whole, or with varying sizes of groups. Some of the
pupils, particularly elementary, were in corrective reading classes
twice a day for twenty to thirty minutes each time. 1In others, children
were scheduled into reading classes once each day or on altegnate days
for longer periods of time. Classes were organized so that upon attain-
ment of corrective reading class goals, individuals were phased out of

the special reading classes.

Activities gnd Materials

The team approach was utilized in the corrective reading instruc-
tion with the building principal administering the school's program.
The corrective reading teacher cooperated with the regular classroom
teacher in the diagnosis of reading difficulties, planning and coordi-
nating activities, and the evaluation of methods, materials and pupil
progress. Personnel other than classroom teachers assisted in the
selection and use of instructional materials and in planning activities
designed to ensure success and build self-esteem and confidence. When
possible, the corrective reading teacher and other staff members worked

with parents of pupils in special reading classes.

A wide variety of classroom reading activities, instructional
materials, and audio-visual equipment was used. Both individualized
and group instruction were provided. Teachers were encouraged to

experiment with instructional methods, materials, and equipment.
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Corrective Reading with Programmed Instructiom

At one junior high school z programme? spproez=r =r ccrrective
reading instruction was used by the two teachers. Ifentification and
screening of pupils was accomplished in the same memer zs in the other
junior high school programs. A battery of testr imrlading oral reading,
silent reading, ability, and perceptual tests wers med o diagnose each
pupil's reading problems. Following the dizpnosis, z flow chart guided
the teacher in assigning the pupil to the =ppromiizte tzped legssons

and "live" reinforcement materials.

Classes were organized with four sets of =mrgiomes aud recorders
and no more than eight pupils. This enabled =zt I=est wlf of the group
to work with the taped lessons at one time while “he others worked with
the teacher on the ''live" portion of the lessoms. Zach pupil, with very
few exceptions, read orally and individually to ithe i=scher each day.
Some group instruction was given. It was hoped iheit e group instruction

would make phasing back to the regular rlassroom less difficult.

The programmed materials included the tzped lessmms, "live" instruc-
tional materials, and homework materials. Each taped lessor inclwdes a
quiz. There are three lessons on each concept s it whemw = pupil did
not do well on the quiz he could do 25 many =s ifires Iessons ox the same
concept without repeating the same materizl. 411 of the tapes used were
non-erasable and recorded in both directions so that esci reel mzy be
hmediately. played again. No rewinding w&F €VET IECESSITY. Tke taped
lessons and "live" materials provided a multi-sensmry approsch gesred

to help the pupil overcome his deficiencies. Some empliesis was placed
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on the development of perceptoal skills. For instamce, mach of the
work on tapes was done in whispsrs im om zttempt to elimimate tomality,
create a quiet atmosphere, @nd force the pupil to focws 211 of his
attention upon hearing the sound. The headphomes were modified sp that
only one ear receives sound. The t=nchers wers carefnl to see that
each pupil listened with the ear on the same side 2s the bamd with which
he writes. Although the pupils were emcouraged to read s much =5 po=-
sible outzide of class, actoal homrwors assizgmmerts were limited to
tasks that could be completed ir FEfisewm mimrtes or less of diligent

effort.

Both test and nom-test sources of evelustive data were used jn e
evaluation of the corrective readime. The Iowe Tests of Basic Skills
and Silvaroli's Classroom Readimg Invemtory were the stamdardized tests
used with elementary pupils. Fon-test sorrces of dxta osed with =le-
mentary pupils inclnded records, the Pupil Opimicm Questicomaire , the
Behavior Checklist, case histories of selected reading popils, amd
questiomnaires to readimg teachers, resulsr classroom t=schkers, amd

principals.

with junior high school pupils. Fom-test scurces cf data Tor jumior
high pupils included teathers records zmd questisossires to t=achers

and principals.

-
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The following schedule presents the sources of evaluative data,

the dates used, and the persons furnishing the data:

Source Date Persons Completine

Iowa Tests of Basic Skills Nov. and May Elementary Pupils, 3%

Classroom Reading Inventory Sept. and May Reading Teachers, Elementarw

Diagnostic Reading Test Sept. and May Junior High Pupils
Gray Oral Reading Test Nov. and May Reading Teachers, Jumizr High
Behavior Checklist Dec. and May Reading and Repular Tlass—

room Teachers, Elsmentary

Pupil Opinion Questiommaire Dec. and May Elementary Pupils, 5th Grade

Case Histories May Elementary School Tounselnrs
Questiommaires May Reading Teachers, Principals

Regular Classroom Teachers

Records Throughout Teachers and others

PRESENTATION OF DATA - ELEMENTARY

The Iowa Test of Basic Skills is given annually to 211 pupils Im
the third, fourth, fifth, and sixth grades of the Wichita sl=mentsry scheois.
A different form of the reading and vocabulary sections of the t=st &% |
given in May to all pupils in the Title 1 corrective rsading program.
Extensive norms are provided for all forms of the test. The norms Fiwe
percentiles for begimning, middle, and end of the school year zs w&ll a3
grade equivalent scores. Some evidence has been compiled by the piblisiers

to show that the grade equivalent scores are reasonably accurate for oot
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< Foade Tewe] testing, i.e. a sixth grader that scores 41 (first
mck of graxde 4) on the sixth grade section would score near 41 if
Feer tie Smrth grade section of the test. Very large and widespread
sempleess of pupils were used in constructing the norms. The national
Ierceniiles pravided for the test are very much like, though slightly

doeemr timr,, the Iocal percentiles for the entire Wichita school system.

AL pupils i grades three through six of the Wichita Public Schools
weree giweer tiie Iowa Test of Basic Skills during the first week of November,
3K/;. Baom L wes used in fourth and sixth gra;les. Form 2 was used in
ainiird! @t £y grades. All pupils in grades three through six who had
dmee placest fr TEtde I corrective reading classes were given the Form 3
wixaingiory amt rexding sections during the first week of May, 1968.

Bxith pretest zmE posttest scores in vocabulary and reading were available
or B8P mpils i the four grades. Tables 1 and 2 show comparisons of
e pretestt ant posttest mean grade equivalent scores for subgroups by

Frendee i hiyr grade: and sex. Gains in the mean score were made by all

s amn bothr sections. While the gains are not large the number

of shgmiifficam: differences indicates that reading skills as measured by

s test Bewe fmproved.

*M&;]
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TABLE 1
PRETEST AND POSTTEST COMPARISONS AND CORRELATIONS

‘ ON IOWA TEST OF BASIC SKILLS READING SECTION

Pretest Posttest
Grade _Sex N Mean SD T t Mean SD
3 Girls 153 27.08 8.07 42 2,93%* 29,21 8.60
3 Boys 195 25.76 7.95 .27 2.16% 27.29 8.37 |
3 Girls
and 348 26.34 8.02 .35 3.53%%% 28,14 8.52
Boys :
r
} 4 Girls 109 32.22 7.82 .35  0.58 32.72 8.06
,-I 4 Boys 176 29.48 7.07 .17 1.38 30.51 8.30

» and 285 30.53 7.48 .26 1.46 31.36 8.26
é( Boys

5 Girls 91 40,31 8.42 .55 0.19 40,47 8.71
= 5 Girls '
| | and , 233 39.22  8.48 .55 2.14% 40,38 8.9 |
L Boys - !
| l 6 Girls 52 48,29 8.15 .53 3.54%%% 52,75 10.07 ,
{ 1
6 Boys 71 45,79 9,17 A 0.23 46.07 9.90
{
1 6 Girls i
and 123 46.85 8.81 .49 2.30% 48.89 10.47
¢ 3 Boys
8
l * P<05 ]
.
**x P <01
”; l *ik P <001
|
|
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TABLE 2

PRETEST AND POSTTEST COMPARISONS AND CORRELATIONS

ON IOWA TEST OF BASIC SKILLS VOCABULARY SECTION

Pretest Posttest
Grade _ Sex N Mean SD T t Mean SD
3 Girls 153 26,63 7.41 .42 0.95 27.29 8.26
3 Boys 195 25.79 7.20 .48 1.33 26.60 9.02
3 Girls
and 348 26.16 7.29 .46 1.65 26.90 8.69
Boys :
4 Girls 109 29.85 7.43 .39 2,98*% 32,36 8.35
4 Boys 176 29.15 7.84 .33 4.01%% 32,06 8.67
4 Girls
and 285 29.42 7.68 .35 5.01%* 32,18 8.54
Boys
5 Girls 91 34.55 7.86 .53 5.79%* 39,59 9.01
5 Boys 142 36.80 9.08 .54 4.53%% 40,42 10.58
5 Girls ‘
and 233 35.92 8.68 .54 7.04%x 40,10 9.98
Boys '
6 Girls 52 46.79 10.08 .54 3.53%% 51,48 9.76
6 Boys 71 43,55 9.39 .20 3.00*% 48,07 10.47
6 Girls
and 123 44,92 9.78 .36 4.47% 49,51 10.27
Boys
* P<ol

** P <001
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Tables 3 and & give the quartiles distribution on national percentile
norms. Since "beginning of the year' norms were used on the pretest and
“end of the year" norms were used on the posttest, a "normal" amount of
improvement would lead to the same distribution for both pretest and
posttest. It can be seen both from the distributions in Tables 3 and 4 and
the differences in mean grade equivalent scores in Tables 1 and 2 that this
amount of improvement is not indicated by the test results. This
disappointment is somewhat offset, however, by the test results shown in
Tables 5 and 6. Scores on vocabulary and reading sections of the ITBS
tests were also available for 759 pupils from the May 1967 testing and the
November 1967 testing. Many of these pupils were in the sample of 989
pupils and all were in corrective reading during the 1966-67 school year.
It is not known how many of them were in summer school reading classes, but

at most this would have meant six additional weeks of school.

While the differences in means in Tables 1 and 2 would indicate
that less than the normal amount of increase in test performance occurred
during the six months of school between November and May, the differences
in means in Tables 5 and 6 indicate from a little more than four to a
little more than seven months improvement in the mean grade equivalent
scores occurred during a period which includes only three months
(oxr four and one-half months with summer school) of school for a similar
group of pupils. Test results for the project during the 1966-67 school
year, of which the May results in Tables 5 and 6 were included in the
posttest results, had been quite similar *o those in Tables 1 and 2.

A longitudinal look at the test results over two or three years or more

for pupils who have been in the program will be necessary in order to
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TABLE 3

DISTRIBUTION BY QUARTILES* ON NATIONAL NORM FOR IOWA

TEST OF BASIC SKILLS READING SECTION

Number of Pupils

Month
and year Test 1-25th 26-50th 51-75th  76-99th
Grade Tested Form %ile %ile %ile hile

Pretest 3 11-67 2 125 138 66 19
Posttest 3 5-68 3 187 113 44 4
Pretest &4 11-67 1 149 120 14 2
Posttest & 5-68 3 225 51 8 1
Pretest 5 11-67 2 140 73 18 2
Posttest 5 5-68 3 178 50 4 1
Pretest 6 11-67 1 76 42 4 1
Posttest 6 5-68 3 94 23 6 0

* November percentile are from Beginning of Year (befcre Dec. 1) National

Norms while the May percentiles are from End of Year (March 1 and after)

National Norms.

B iy }
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TABLE &
DISTRIBUTION BY QUARTILES* ON NATIONAL NORM FOR

I0WA TEST OF BASIC SKILLS VOCABULARY SECTION

Number of Pupils

Month
and year Test 1-25th 26-50th 51-75¢h  76-99th
Grade Tested  Form Ailes %iles %iles %iles
Pretest 3 11-67 2 91 163 85 9
Posttest 3 5-68 3 205 - 111 26 6
Pretest & 11-67 1 164 100 - 19 2
Posttest & 5-68 3 194 79 11 1
Pretest 5 11-67 2 160 60 13 0
Posttest 5 5-68 3 164 62 7 0
Pretest 6 11-67 1 86 32 5 0

Posttest 6 5-68 3 84 35 4 0




determine whether the long rempes effects on test performsnce are large

or small.

It wvas hypothesized im the EBE§-&7 report that the small gains
between pretest and postiest cmild fe dite to the large proportion of
the pupils whose true resding =iilfey fs below the zero score for the
section of the test giwem to Zheir grade. It ves felt that many of
these pupils would e essentiziliy mmr-resders, and hence random markers
on the test, leading to ivwalidl mf unrelishle results. This could be
the case even with considersvle fwgrowement prfor to the posttest. For
example, a sixth grade pupil wite Emprowed from the preprimer to second
grade level of performance cruid still be performing below the grade
equivalent score »f 22 (sacond mmtf of second grade) which corresponds

to a zero raw score on the sixth gade sectfon of the test.

MAY 1967 WOVEMBPR 1967
Grade ¥  Megn S» v ¢  Grade Mean D
3 308 26.44 .32 -3 9.58% 4 31.37 7.89
4 210 32.75 L. A& LI g% 5 39.98 8.52
5 241 #1.56 .18 &3 F. k= 6 47.39 8.71

* P <001
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TABLE 6
MAY 1967 AND NOVEMBER 1967 COMPARISONS AND CORRELATIONS

ON IOWA TEST OF BASIC SKILLS VOCABULARY SECTION

MAY 1967 NOVEMBER 1967
Grade N Mean SD r t GCrade Mean _SD
3 308 26.32 8.89 .51 9.03*% 4 30.74 8.50
4 210 32.60 8.90 .51 6.88* 5 36.87 9.17
5 241 39.88 10.1&4 .45 8.67%. 6 45.64 9.41

* P<,.001

An extensive analysis of the above results grouped by independent
reading levels estimated in the fall using the Silvaroli Classroom
Reading Inventory did not support the hypothesis, however. When grouped
this way a fairly consistent pattern of gains still existed for all groups
on both reading and vocabulary sections of the test with about as many
significant differences among the primer, preprimer and below groups as
there were among the second, third, and fourth and above groups. It is
possible of course that the oral inventory does not effectively separate

the non-readers or random markers in the silent testing situation from

the others.
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Classroom Reading Inventory

The Classroom Reading Inventory was developed by Nicholas J. Silvaroli
for use as an individual diagnostic reading measure. By use of graded
word lists and graded paragraphs, the classroom teacher estimates the
child's indepen@ent, instructional, and frustration reading levels from
untimed responses and oral reading with five questions per selection.

This is done by accurately recording, on a form provided, the responses
and reading errors throughout the interview. A scoring guide is available
to aid the teacher in assigning the appropriate reading level (independent,
instructional,‘or frustration) to each of the graded sections according

to the number of errors noted. The sections range froﬁ preprimer to sixth
grade in reading difficulty. After rating all sections up to the frustra-
tion level, appropriate grade levels for independent and instructional

reading programs can be selected for each pupil.

While the main purpose of an informal reading inventory is diagnosis
of a child's specific reading abilities or disabilities, rather than
clagsification, it seems that the results of these diagnoses for large
numbers of pupils would furnish some evidence of reading progress. The
Classroom Reading Inventory was administered by the special reading
teacher, individually to pupils upon entering the Title I corrective
reading classes and again near the end of the school year. Tables 7 and
8 show the distribution of the independent and instructional reading levels
for those pupils examined in September and the first part of October. The
May distributions represent the results of a reexamination of the same

pupils at the end of the school year. The Chi-square statistic shows that
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TABIE 7

RESULTS OF CLASSROOM READIWG IWUENNIRY
OF INDEPENDENT READING 1EWVEILS

__Distribution of Pupils by Independiewt Readiwg Lewels
N Readine Ievells Chi-

MG T IRLETEE]

Grade Sex Time PP&Below P 1 2 3 & 5 6& Abswe Sauere  df,
2 Girls Sept.-Oct. 76 5 0 D ® © ® @ 36.0% 1
2 Girls May 29 25 14 13 ® O O ®
2 Boys Sept.Oct. 95 5 0 b ® ® O ® 132.2* 1
2 Boys May 14 10 36 30 10 ® ® )
3 Girls Sept.Oct. 68 39 18 3 O ® ® ® 2.2 2
3 Girls May 22 12 2B &5 21 1 @ ®
3 Boys Sept.Oct. 9 36 22 2 ® ©® @ ® G3.4* 2
3 Boys May 33 22 2 44 23 & O ®
& Girls Sept.-Oct. 16 22 16 31 3 1 ® ® 0.2 3
4 Girls May 9 10 17 7 3 11 ® ®
4 Boys Sept.Oct. 51 27 35 25 11 @ @ ® 57.8* &
4 Boys May 19 17 1B 36 43 15 1 ®
5 Girls Sept.Oct. 17 g8 11 17 26 3 ® ® 5. 3
: 5 Girls May 6 4 6 12 2 2% 5 3
5 Boys Sept.Oct. 2% 10 25 35 2 1 ® 63.2* 3
5 Boys May 8 7 53 2 31 ¥% 12 .|
6 Girls Sept.Oct. 3 2 3 12 11 11 1 @ S.4*** 3
] 6 Girls May 4 1 2 4 8 8 8 8
i 6 Boys Sept.Oct. 6 5 7 2011 ® 2 O 0.7 3
6 Boys May A 2 5 %5 10 21 9 3
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RESULTS OF CLASSROZN RTATING INVENTORY
OF INSTRUCTIINLI FZADTNT LEVWELS

Distribution of Pupiis v Imst—uc ioma]l Readime Lewels

Instrocsiomsl Road? Levels Chi-
Grade Sex Time PP & Below T z ol 3 4 5 6 & Abowe Spguare T,
2 Girls Sept.Oct. 65 2 &%z z 3 0 0 B7 & = =

2 Girls May 10 12 28 2T Iz a3 5 0
2 Boys Sept.Oct. g1 2 = I 2 3 0O 0
2 Boys May 4 27 I3 B8 a1 0 0 0
3 Girls Sept.Oct. 15 43 33 22 2 0 @ 0
3 Girls May 1 « ¥ 33 &2 32 0§ o
3 Boys Sept.Oct. 33 33 32 2 3 30 ¢ 0
3 Boys May 11 12 1% 33 & 30 4 D
4 Girls Sept.Oct. 7 10 1> 28 ZF 2 @ 0
4 Girls May 1 3 2 I3 I5 41 8 0
4 Boys Sept.Oct. 24 24 2% 39 28 8 0 D
4 Boys May 3 & 1Z 22 3% 48 12 1
S5 Girls Sept.Oct. 4 10 5 12 I7 32 2 0
5 Girls May 3 2 3 53 I ZB 1B 13
5 Boys Sept.Oct. 4 11 & 24 & 23 2 D
5 Boys May <] 2 3 % 2L 3x 29 17
6 Girls Sept.Oct. 3 i 3 & 7F 15 8 &
6 Girls May 3 i 1 zZ 4& 95 8 15
6 Boys Sept.Oct. 2 2 4 % 1s 17 9 1
May
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all groups changed significantly. The differing degrees of freedom Ior
various grade levels is the result of combining columms to avoild meTEES

and smaller numsbers. It can be seen also in Tables 7 nnd B that wery few

of the pupils had independent reading levels on or above grade placement
and very few had ijnstructional reading levels on or above graide placewert
when tested in the fall. In May som=e in every group wers on DT abpve grate
placement for independent reading, and some in every group Wers on @I above
grade placesent in instructional reading level. Follow-up will e mecessaETy
to determine how reliable this measure is for predicting ability to achiewe

in the regular reading program.

Behavior Checklist

A random sample of two hundred pupils, gtratified according To stheol ,
grade, sex, and race, was chosen from the pupils in the corrective Teading
classes in the twenty-four Title 1 elementary schools. Both the special
reading teacher and the regular classroom teacher of each pupil im the
sample were asked to rate the pupil at the beginning of the sthool yesr
and again at the end of the school year on the behavior checklist shown im
Appendix A of this report. The checklist contains thirty-oee itews esch
of which pertains to an observable behavior that was classified as pesitiwe
or negative. Four ratings, pre and post by both teachers, were abtaimed
for 163 of the original samwple of two hundred pupils. This rednrrien im
the sample of 18.5% should not bias the results greatly since each of the
strata were still proportionately represented in the 163 pupil sampie.
The reduction in the sasple was due to one Or sore of the ratings beimg

unusable or the pupil being unavailable for a post rating.
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Zacdi o the posizive behavior items were scored 1 through 5 and each
r= —meE memmnoe 2ehavisr ftems were scored 5 through 1 according to the
TERIISEE, OeVer, rarely, sometimes, usually, and always. A total score
In— @ mating was obtained by summing the scores for all thirty-one items.
£ = minery Ltem analysis of the upper and lower twenty-seven percent of
—= smares e 130 pupils rated on the same thirty-one items during the
“Mmr—1; sciiogl year indicated that all items as scored diseriminated in
e m=mme direccion as the total score. When scores were computed separately
I it st evenr items for 183 pupils rated this fall, the odd-even correla-
—ar wex .33 Sor the reading teacher ratings and .85 for the regular teacher
—=zaes. These correlations corrected by the Spearm.';n-Brown formula give
—=lEwri (i estimates of .91 Zor the reading teacher ratings and .92 for

e remwlar tescher ratings.

TABLE 9

CUMPARISON OF FALL AND SPRING RATINGS ON BEHAVIOR
CHECRLIST FOR ELEMENTARY PUPILS IN TITLE I READING

Mean SD N r t
Remrlar Ball 108.28 14,93 s
Tmriters 163 .67 .26
Spring 108.56 17.44
Rty Ball 116.37 15.05 _
oty 163 .70 1.63
Spring 117.82 14,25

Tairle T shows that both the regular teachers and the reading
Z=mriters rated the pupils slightly higher at the end of the year than
Fr e beginming. The increase in reading teacher ratings was greater,

Ziitfimair mefther increase was statistically significant. The results

__i
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are quite similar to those obtained for a similar sample on the same
checklist for the 1966-67 school year. In both cases the special
reading teachers rated the pupils significantly (P».01) higher than
they were rated by the regular teachers. The higher ratings by the
reading teachers are quite likely due to the fact that they observe
the pupils in smgller classes and for shorter lengths of time each day

(only one period) than do the regular teachers.

Pupil Opinion Questionnaire

A 30 item questionnaire was administered to all fifth grade pupils
in the corrective reading program in an attempt to aséeés their attitudes
toward school. By scoring responses to items referring to negative
attitudes 1 through 5 and items referring to positive attitudes 5
through 1, for the responses agree very much, agree a little, neither
agree nor disagree, disagree a little, and disagree very much, each
pupil was assigned a score for the entire 30 items. The same 3Q item
questionnaire was administered to fifth grade pupils in the program
during the 1966-67 school year. The previous year, 1965-66, it was
administered both to pupils in the program and to a control group.
The only change in the questionnaire for this year was a revision of
the form so that the responses could be scored automatically. A copy

of the questionnaire is presented in Appendix A of this report.

A preliminary investigation of the high and low 27 percent of
the scores for 1966-67 indicated that all items, as scored,
discriminated in the same direction as the total score. When scores

were computed separately for odd and even items on the 204 question-
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naires scored in the fall this year, the odd-even correlation was .64.
When this correlation is corrected for number of items by the Spearman-

Brown formula, a reliability estimate of .78 is obtained for the 30 items.

Table 10 shows that there have been no statistically significant
changes between the fall and spring results during any of the three years
that the questionnaire has been administered. The 1967-68 results for
corrective reading pupils and the 1965-66 results for corrective reading
pupils were significantly (P<.0l1) lower than the 1965-66 control group
results. The 1966-67 results for corrective réading pupils are not,

The reason for ghe high scores in 1966-67 is not apparent. The inclusion
‘of a larger number of fifth grade pupils in the program during 1966-67

could have resulted in the inclusion of pupils who respond more positively.

TABLE 10

COMPARISON OF SCORES OF FIFTH GRADE CORRECTIVE
READING PUPILS ON PUPIL OPINION QUESTIONNAIRE

1967-68 Mean SD N t
Corrective Fall 99.6 17.56 204

Reading -1.55
Pupils Spring 96.8 19,17 217

1966-67

Corrective Fall 104.0 15.96 262

Reading ] .16
Pupils Spring 104.3 20.20 267

1965-66

Corrective Fall 97.3 16.17 129

Reading ‘ -.49
Pupils Spring - 96.0 20.00 142

1965-66 Fall . 105.2 20.94 177

Control -1.23

Group Spring 103.2 23.34 173
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Questionnaire to Elementary Pripcipals

During May a questionnaire with some of the items pertaining to
corrective reading instruction was sent to each of the principals of the
twenty-four Title I elementary schools. A copy of the questiomnaire is
included in Appendix A of this report. Twenty-two principals returned
completed questionnaires. As can be seen in Table 11, most (89%) of the
principals' responses rate the reading activity as being of much or

moderate value in all areas.

TABLE 11

RESPONSES OF ELEMENTARY SCHOOL PRINCIPALS CONCERNING
THE VALUE OF TITLE 1 CORRECTIVE READING INSTRUCTION

N = 22
er of P ls Giving E Re

No
Areas Where Value Resulted Much Moderate Little Nonme Response
Improving children's 15 5 0 0 2
reading competence
Increasing children's 10 9 1 0 2
reading for enjoyment
Improving children's 11 9 0 0 2
attitudes toward reading
Improving children's 9 11 0 0 2
attitudes toward themselves
Improving the school's 8 11 1 0 2
overall reading program
Devising effective techniques 12 7 2 0 1

for teaching reading

All responses combined 49% 40% 3% 0% 8%
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Questionnaire to Regular Classroom Teachers

During May, a sample of 151 regular classroom teachers from twenty-
one of the twenty-four Title I elementary schools was selected to
respond to & questionnaire pertaining to the Title I project in Wichita,
Eight of the questions pertained to the corrective reading activity.
Some of the items concerned changes in the children. Others concerned
the overall effects of the reading activity. A copy of the question-

naire is included in Appendix A of this report.

Samples for responding to questionnaires Qere selected without
replacement so that persons would not be asked to respond to more than
one questionnaire regarding Titie I. The teachers reapondingéto this
questionnaire included all first and fifth grade teachers in twenty-one
of the Title i schools and all third grade teachers in thirteen of the
schools. Sacond, fourth, and sixth grade teachers were excluded due to
participetion in the 465 Survey of Compensatory Education, All teachers
at three lchools not in this sample responded to the questionnaire for
the Teacher Assistants Program conducted in their schools. Third grade
teachers in the other eight schools not included responded to the
questionnaire pertaining to the Kayboard Music Program. One hundred and
twenty of the 151 teacher sample submitted completed questionnaires.
Forty-two of those responding indicated that they taught first grade;
twenty-one, third grade; and thirty-one, fifth grade. Three indicated
that they taught non-graded or departmentalized classes. Twenty-three

did not iudicate the grade taught.
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Sixty-one of the teachers indicated that one or more pupils from
their classroom had been placed in corrective reading. Responses
regarding the chianges observed in corrective reading pupils are shown

in Table 12.

TABLE 12

QUESTIONNAIRE RESPONSES BY REGULAR CLASSROOM TEACHERS
REGARDING CHANGES OBSERVED IN CORRECTIVE READING PUPILS

Number of Teachers Giving Responses

N=120
.
vl
o ©
2 : 5 &
Area of Change - © 9 > O Q 2 o
(] &9 - @ owd k2 (-9
> . > L > Lo 0 ®
o W O £ © © 00 Q ©
£ W R 00 = ) o
3¢ 38 2% g3 e o
28 = a8 86 =& =
b — A
General reading 13 30 15 3 1 58
competence
Attitude toward 20 24 12 4 1 59
reading
Amount of reading 12 22 12 13 1 60
Zor enjoyment )
Pupils' attitudes 14 16 17 12 1 60
tovard themselves
All responses 127% 19% 12% 7% 1% 49%

combined

Teachers not responding were generally the teachers who had indicated
that no pupils from their classroom had been placed in corrective reading.
The responses indicate that more improvement was observed by the classroom
teachers in reading competence and attitudes toward reading than in amount

of reading for enjoyment and attitudes toward self.
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Sixty-three of the tescme—s -esgunded thet the special reading
teachers were available anf wecr melgfl for consultation regarding
reading problems or meteriais. Twency-eight said the special reading
teacher wes available bu: i1ner 1af 1 aeed for consultation. Nine
indicated consultation witr —ne mpec.al reading teacher was of little

help while fourteen said sne ams aut susilshle for consultation.

Sixty-one teachers inrfirazed che~ the corrective reading program
was of much value or moderawe m ie =z the reading program in their
room while thirty-four sei? Zr ams a% Iitrle or no value to the
reading program in their room. Jme tescher ssid it wes detrimental
and twenty-four did nor resprnf regscding its value to the reading
program in their room. Regari:tr corrective reading pupils’ participas-
tion in the regular rsading yrnp-ax while in corrective reading, twenty-
seven teachers said they par—izigsted in #Il regulsr reading activities,
twenty- four seid most, ani sixmeer seid some. Only eleven teachers
indicated that corrective resiiity gugils continued in very few or none
of the regular reeding activities fr their room.

Questionnairs to Corrective Reqfizg Tegchiers - Elementyry

During Mey the corrertiwe rmesding teschers were asked to respond
to a questiomnaire with items pertmixing to the value of the program,
organization of classes, use of teecs snd meterisis, and background
information about thesselves. A cxpy of the questionneire is included
in Appendix A of this repert. 481 of the thirty-two elementary

corrective reading teschers remumed completed questiomnaires.

-y

)

by
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The questions regarding background information revealed that
sixteen of the thirty-two teachers had completed six or more graduate
hours in reading instruction. Only four had completed less than two
graduate hours in reading instruction. Twenty-eight teachers indicated
that they had attended at least one of the summer workshops for Title I
corrective reading teachers and eighteen had attended both of the work-
shops. All of the teachers had taught at least two years and twenty - two
had taught ten years or more. Five of the teachers were teaching
corrective reading for the first time. Only one indicated that she had

taught corrective reading for more than 2% years.

The items pertaining to organization of classes and the use of
tests and materials were designed to yield information to be used in
making decisions about maintaining or modifying the program. Responses
concerning the use of materials and equipment indicated a wide variety.
Of the fourteen items listed on the questionnaire, all but one were
used regularly by some of the teachers. Only one item, tape recorders
and listening stations, was reportedly used regularly by more than
half of the teachers. This also was the only item cn the list which

was used, at least occasionally, by all of the teachers.

: The corrective reading teachers' responses regarding the‘value
l of the corrective reading program in improving pupils' gkills and
attitudes are shown in Table 13. The responses are quite positive for
all areas. The highest rating is given to the improvement of reading
skills. Responses regarding improvement in attitudes toward school

and teachers are slightly less positive than other areas.
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TABLE 13

QUESTIONNAIRE RESPONSES BY CORRECTIVE READING TEACHERS
REGARDING VALUE OF TITLE I CORRECTIVE READING INSTRUCTION

Number of Teachers Giving Each Responsge
Area Where Value Resulted N=32

Much Moderqgg Little None Do Not Know

Improving skills in
reading comprehension 25 7 0 0 0
and word recognition

Improving pupils' 19 13 0 0 0
attitudes toward reading

Improving pupils' attitudes 14 15 S | 0 2
toward school and teachers

Improving pupils' attitudes 20 12 o - 0 0
toward themselves

All responses combined 61% 36%: 1. 0% 2%
Counselor’s Cage Histories of Corrective Reading Pupils

Case histories of selected elementary pupils in Title I corrective
reading classes comprised one source of evaluative data. One pupil and
one alternate was selected by Research Division personnel for each of
the twenty counselors serving the Title I elementary schools. Each of
twenty elementary schools was represented. For thirteen of the schools,
pupils for the sample were randomly drawn from a list of pupils identified
as having been phased out of the corrective reading program after being
diagnosed as improved aufficienﬁly to progress in thé regular reading
program, It was not possible to identify any pupils of this type in
seven of the schools. In thesge seveﬁ schools pupils for the sample were
randomly drawn from pupils identified as having been in the program for

more than one full year.
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All twenty case histories were submitted by the counselors.
Information pertaining to health and home ‘hacdkgreund, Beckground of
school achievement and adjustment, and progress simre placement im
corrective reading was included in each case histmry. Ax saelysis
of the thirteen case histories representing pupils wic hed beex phased
out of the program revealed a great deal of progress im meny &ifferent
areas. Such statements as "at this time he is meking C's in resding,”
"Her instructional level is now oun grade lewel." "Both the specisl
teacher and the reading teacher are optimistic sheut his shiEity to
progress through junior high," "His teacher repurts e iis onoe of the
better readers in her room," etc., characterize the statrmeats OO
progress. In some cases these are tempered by "He still won' ¢t finish
his written work," "Since he is capadble of siperier sciievensat be is
still to be considered an underachiever.”" "His repular tescier reports
that he still needs a great deal of individuel help,.” sni similsr state-
ments. In general, though, they seem ID Smy thet these sre pupils who

at one time were seriously retarded resiers and sre now sble to

adequately participate in and profit from tie regulsr resding program.

The seven case histories of pupils win imve been im the progras

for more than a year tell snother story. lInprovessmt of warying degrees

is reported in different areas. In most of these cases, howewec, the

improvement reported leaves the pupil far below prade lewel and uneble

E‘ é, to function satisfactorily in the regulsr resdimng progrEns.. In most cases

- one or more additional problems such as unstable hone situstion, behsvior
adjustment problems, perceptual problems, etr., were presentTy making

reading improvement more difficult.
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PRESENTATION 0F DATA - JONIOR EIGCH

Diagnostic Reading Test

The Survey Sxtimaf&ﬁnmﬁc‘l-ﬁgm,l-—rhl,
vas gimha‘lmmfmm%m-ﬁ!ﬁymwhinth
Title I corrective reading programs ix the junier high scinols.
The survey section wes origimelly developed by the Committee on
Diagnostic Reading Tests, Inc.. as a messure of geaerel resding abilirty
tobeuudinxroening”ils~milmtify:ﬁ-w~ihimndnfn
more intensive diagnostic reedimg test. Nations]l morms for percentile
ranks are svailable fmrmilsimmmm. Tiee
lower lewel tettiséetigndmhgimmhymnihinm
four through eight, but minth graders were given the same Iewel in
this program since it was expected that most papils in the progzam
would be reeding, at lesst imitislly, below their sexipesd grade lwesl.

Tables 14 to 18 show that ail growps improwed tieir mssn zew
scores on all subtests of the Diagmostic Resdimg Test with tie ome
exception of seveath graders ca the Story Compresnsion ssitast. It
Mmuphmim&-tsqumammﬁng
a reading comprehemsion test but 2 short comprelemsion check sn the
differences betweea the pretsst sad posttest mesms indicstes thmt
improvement has been made iam the resding skiils mssswred by this tex:.
Agratd&lmiqrmism?hrhm{yur'smm
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program when it was administered in November and May. Whether the
increase is due entirely to the increased time between pretest and

posttest is not knowm.

Tables 19 through 22 also give evidence of improved test perfmmme-
ance. It is obvious from Table 22, however, that according to the

norms provided, a large majority of junior high corrective Teading

pupils scored below the national norm.

Tables 23 through 26 show Diagnostic Reading Test
for pupils at the junior high school where a programaed approsch te
corrective reading instruction was used. Gains vere‘ mede in all the
groups--in approximately half of the cases, the gains were found o
be statistically significant. The data reveal the greatest mins

in vocabulary and comprehension.

TABLE 14

JUNIOR HIGH CORRECTIVE READING
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGRUSTIC
READING TEST LOWER LEVEL SURVEY SECTION VOCABULARY RAW SUMEES

2 Pretest Form A Posttest Rerm B
Grade Sex N Mean SD g S t Vegn SO
9 Girls 37 27.54 8.42 .82 4.93% 31.92 9.05
- 9 Boys & 28.82 10.26 .80 3,73+ & 9.48
8 Girls 43 23.81 8.14 .80 & 70%% 2B.W 9.59
8 Boys 65 21.65 8.02 .72 5.06%% 26.49 12.9%
7 Girls 93 24.35 8.40 .76 7.76%%  29.34 9.7

7 Boys 102 22.26 9.07 .78 4. 90%%  25.%7 1. 2%
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TABLE 15
JUNIOR HIGH CORRECTIVE READING
TIPESRTSON QF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION WORD RECOGNITICN RAW SCORES

Pretest Form A Posttest Form B
aoomie  Sexr ¥ Mean SD r t Mean SD
T Giris 37 14.59  6.81 .74 4.39%% 18,130 7.17
X Hoys 44 14.02 5.08 .71 0.58 14.39 5.75
¥ Girles 43 13.86 5.42 .66 3.38%*% 16.44 6.37
¥ Jayx &3 12.54 5.86 .58 2.07*% 14.03 6.61 i
= Gris 23 15.84 7.55 .70 4,72%% 18.85 8.12 [
7 Boys 102 14.65 7.87 .65 1.69  15.76 7.87 ‘
* P05 _ | 1
we Tg QT ’
s
TABLE 16
.
JUNIOR HIGH CORRECTIVE READING
COMPARTSON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING b
ST LOWER LEVEL SURVEY SECTION COMPREHENSION RAW SCORES
Pretest Form A Pogttest Form B
Gl Sex § Mesn SI} r t Mean SD
> CGiris 37 22.00 6.48 .57 1.11 23.22 7.48
® Bows 44 2 22.70 7.68 .82 1.48 23.77 7.99
B Ciris 43 20.40  7.47 .77 2.04%  22.05 7.85
8 Boys &3 16.60 7.01 .68 S.00%* 20.18 7.27
7 Girls 93 20.04 8.12 .76 5. 60%* 23.23 7.65
7 Bays I02 18.05 8.27 .71 4, 68%*% 20.97 8.23
** g 05




40

TABLE 17
JUNIOR HIGH CORRECTIVE READING
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC RFADING
TEST LOWER IEVEL SURVEY SECTION READING RATE SCORES
Pretest Form A Pogttest Form B
Grade Sex N Mean SD r t Mean SD
9 Girls 37 132.70 52.85 .84 1.25 199,08 55.56
9 Boys 44 152.82 60.32 .49 1.18 162,82 47.25
8 Girls 43 185.28 51.03 .75 0.16 186.35  66.54
8 Boys 65 162,92 61,38 .66 . 2,65% 180.17 63.93
7 Girls 93 152.82 45,15 .69 7.82%% 190. 34 63.64
7 Boys 102 132.44 47.17 .50 4, 86%% | 157.77 56.70
* P 05
% P01
TABLE 18

JUNIOR HIGH CORRECTIVE READING
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION STORY COMPREHENSION RAW SCORES

Pretest Form A Posttest Form B _‘

Grade Sex N Mean SD T t Mean SD ;

;} 9 Girls 37 5.73 2,29 . 4b 1.60 6.43 2,62 9
9 Boys 44 6,07 2.86 .23 1.07 6.64 2.75
8  Girls 43 5.28  2.45 .34 0.49  5.49 2.31
iy; 8 Boys 65 5.48 2,43 .33 1.89 6.14 2,37
: 7 Girls 93 5.69 2.61 .2 -0.61 5.49 2,46

[a 7 Boys 102 5.39  2.68 27 -0.54  5.22 2,49
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TABLE 19

RAW SCORES REPRESENTING LOCAL* PERCENTILE POINTS
FOR DRT LOWER LEVEL WORD RECOGNITION

Test Date of Score at Score at Score at Score at Score at
Form Testing 90%ile 75%ile 50%ile 25%ile 10%ile
Grade 9 N=82

Pretest A Sept. 22 18 13 16 8

Posttest B May 26 20 15 11 9
Grade 8 N=108

Pretest A Sept. 20 17 13 9 7

Posttest . B May 25 18 14 11 6
Grade 7 N=195

Pretest A Sept. 26 20 14 9 | 6

Posttest B May 30 22 15 11 _8
%1967-68 Corrective Reading Pupils Only

TABLE 20

RAW SCORES REPRESENTING LOCAL* PERCENTILE POINTS
FOR DRT LOWER LEVEL COMPREHENSION

Test Date of Score at Score at Score at Score at Score at
Form Testing 90%ile 75%ile 50%ile 25%ile 10%ile

Grade 9 N=82
Pretest A Sept. 32 28 23 18 11

Posttest B May 34 28 24 18 12

Grede 8 N=108
Pretest A Sept. 29 24 17 11 8

Posttest B May 31 27 20 14 10

Grade 7 N=195

Pretest A Sept. 31 25 18 13 8
Posttest B May 33 29 21 16 12

%#1967-68 Corrective Reading Pupils Only
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TABLE 21

RAW SCORES REPRESENTING LOCAL* PERCENTILE POINTS
FOR DRT LOWER LEVEL VOCABULARY

Test Date of Score at Score at Score at Score at Score at

Form Testing 90%ile 75%ile 50%ile 25%ile 10%ile
Grade 9 N=82

Pretest A Sept. 40 33 28 22 15

Posttest B May 45 38 32 26 20
Grade 8 N=108

Pretest A Sept. 35 28 21 17 12

Posttest B May 42 34 28 18 14
Grade 7 N=195

Pretest A Sept. 35 30 23 16 11

Posgttest B May 42 35 27 19 13
*1967-68 Corrective Reading Pupils Only

TABLE 22

DISTRIBUTION BY QUARTILES ON NATIONAL NORMS FOR
DIAGNOSTIC READING TEST LOWER LEVEL SURVEY SECTION

Number of Pupils
Date of Test 1-25th 26-50th 51-75th 76-99th

Subtest Grade Testing Form %iles ‘%iles %iles ‘%iles
Word Recognition 8 Sept.'67 A 89 16 3 0
Word Recognition 3 May '68 B 81 21 6 0
Word Recognition 7 Sept.'67 A 117 47 21 10
Word Recognition 7 May '68 B 101 52 23 19
Comprehension 8 Sept.'67 A 91 16 1 0
Comprehension 8 May '68 B 80 24 4 0
Comprehension 7 Sept.'67 A 142 28 18 7
Comprehension 7 May '68 B 122 35 18 20
Vocabulary 8 Sept.'67 A 99 9 0 0
Vocabulary 8 May '68 B 82 16 9 1
Vocabulary 7 Sept.'67 A . 161 31 1 2
Vocabulary 7 May '68 B 129 38 15 13
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TABLE 23

JUNIOR HIGH CORRECTIVE READING WITH PROGRAMMED INSTRUCTION
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION VOCABULARY RAW SCORES

Pretest Form A Pogttest Form B
Grade  Sex N Mean SD r t Mean SD
9 Girls 13 23.77 9.08 .86 2,26% 27.46 11.08
9 Boys 12 24.67 8.28 .52 1.92 29.75 9.55
8 Girls 7 24,71 7.00 .90 2.43% 27.86 7.36
8 Boys 17 24,76 9.54 .88 3.84%% 29,41 10.21
7 Girls 9 18.00 6.86 .93 1.00 18. 89 6.35
7 Boys 11 18.45 4,94 .83 2,26% 23.00 9.88
* P<, 05
*% P, 01
TABLE 24

JUNIOR HIGH CORRECTIVE READING WITH PROGRAMMED INSTRUCTION
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION WORD RECOGNITION RAW SCORES

Pretest Form A Posttest Form B
Grade  Sex N Mean SD X t Mean SD
9 Girls 13 13.46 3.34 47 2.12 16.23 4.98
9 Boys 12 12.50 4.03 47 1.55 15.58 7.47
8 Girls 7 13.57 4,78 .37 1.00 15.43 2.92
8 Boys 17 13.76 4.17 . 56 2.63*% 17.24 6.35
7 Girls 9 12.89 2.08 .01 1.02 14.56 4,17
7 Boys 11 10.55 4.29 .43 1.75 14,36 7.51

[ B
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TABLE 25

JUNIOR HIGH CORRECTIVE READING WITH PROGRAMMED INSTRUCTION
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION COMPREHENSION RAW SCORES

Pretest Form A Pogttest Form B
Grade _Sex N Mean SD r t Mean . SD
9 Girls 13 20.62  8.10 .75 1.04 22.31 7.76
9 Boys 12 18,33 7.15 .71 3.0  23.75 8.29
‘ 8 Girls 7 18.00 5.81 .87 5.48%% 24,43 5.55
8 Boys 17 16.41  5.24 40 3.73%% 23,24 7.58
7 Girls 9 15.22  3.82 .55 1.48 18.11 6.64
; 7 Boys 11 12,09  5.14 .76 5.75** 19.64 6.36
’, * P<.05
#* P¢.01
3
TABLE 26
JUNIOR HIGH CORRECTIVE READING WITH PROGRAMMED INSTRUCTION
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
] TEST LOWER LEVEL SURVEY SECTION READING RATE SCORES
Pretest Form A Posttest Form B
Grade _ Sex N Mean SD r t Mean SD
9 Girls 13 170.77 46.12 .81 2.97%  202.54  62.35
9 Boys 12 147.25 47.17 .74 0.44 151.42  33.86
8  Girls 7 181.71 49.68 .18 0.86 200.57  32.08
-~ 8 Boys 17 134.12 47.21 .83 2.42%  150.06  41.34
| 7 Girls 9 122.89 39.53 .75 1.24 134.33  29.80
r 7 Boys 11 132,00 46.67 .55 0.83 143.18  43.16




Gray Oral Reading Test -
The Gray Oral Rsadinr T=sc wes administered to junior high corrective
reading pupils in the I»ll anf azm:1 ix the spring. Form A was used as ’;

the fall pretest measure; ¥ I wes used ss the spring posttest measure.

% - -

B
atger iyl

For purposes of amalrsIs. == z=3C scores were treated separately

for the pupils in the schonl mner= 3 programmed spproach to instruction

-

L R

e

was used. Table 27 shows —me z=g- results for those pupils. Table 28

shows the test results Ior yur:"s 1 Zie other six junior high schools.

[ BT ] [ R ,

JUNIOR HIGH CORRECTITE IZXI W= »#LH PROGRAMMED INSTRUCTION
COMPARTSORS IF ZME a0 POST TEST RESULIS
ON THE St¥r JRAL IEADTNG TEST

Pretest I X Posttest Form B
Grade  Sex N Msan ST T t Mean SD
9 Boys 12 3.35 I 2 35 3.95%* 4,98 2.39
9 Girls 13 4.14 1.5 8L 1.54 4.78 2.47
8 Boys 17 3.34 AT “FL 4. 55*%% 5,07 2.35
8 Girls 7 3.D0D 1LHP 73 1.95 4,23 2.36
7 Boys 1D 2.D9 133 97 4.95%% 3,30 1.97
7 Girls 9 2.34 1.3 .88 3.63%%  3.47 1.28

** P, 01
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JUNIOR :ICH CORRECTIVE READING
COMPARISON OF PRE ANWD POST TEST RESULTS
ON THE GRAY ORAL READING TEST

Pretest Form A Posttest Form B
Grade Sex N Mean SD r t Mean SD

9 Boys 36 5.00 2.22 .87 5.71%% 6.41 2,92
9 Girls 34 5.34 2.61 .89 4,96%% 6,59 3.13
8 Boys 79 4.58 3.10 .88 5.95%*% 5.68 3.08
8 Girls 48 5.48 2.64 ;89 4,57%% 6,40 3.10
7 Boys 61 3.14 1.93 .92 - 6,19%% 3,97 2.46
7 Girls 48 3.73 2.04 .93 4,38%% 4,35 2,51

** P(.0L

Table 27 reveals that four of the six subgroups under study in the
junior high school using programmed instruction improved by over one grade
equivalent according to the Gray Oral Reading Test. One subgroup, seventh
grade girls, had a difference in mean scores of almost one grade equiva-
lent. The ninth grade girls showed the smallest amount of gain, approx-
imately two-thirds of one grade equivalent. The differences in mean grade
equivalent scores for four c¢f the six subgroups were found to be

statistically sigrificant.

Table 28 reveals that three of the six subgroups under study in six
junior high schools had mean gains in excess of one grade equivalent on

the Gray Oral Reading Test. The smallest amount of gain shown by any of




b
47 '}
j the six subgroups was that of the seventh grade girls, approximately fy'
; six-tenths of one grade equivalent. In all of the six cases, the :}
: differences in mean scores were found to be statistically significant. ;}
It is interesting to note that differences in mean scores between ‘
-
pretest and posttest increased from seventh to ninth grade. f
]
Questionnaire to Junior High Principals .
During May, a questionnaire with some items pertaining to corrective fﬂ

reading instruction was sent to each of the principals of the seven Title

I junior high schools where corrective reading classes were held. A copy

of the questionnaire is included in Appendix A of this report. All seven

=

of the principals returned completed questionnaires.

gl |
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TABLE 29

RESPONSES OF JUNIOR HIGH SCHOOL FRIWCIPAIS CINERIING
VALUE OF TITLE I CORRECTIVE READING TRETRICTTTON

Area Where Value Resulted

Number of Primripells Giwvimg Esch Response
h

Much Moderate 1ittlle Nome Do Not Know

Increase in pupils' reading
competence

Increase in pupils' reading
for enjoyment

Pupils' attitude toward
reading

Pupils' attitude toward
themselves

Improvement in the
overall reading program

Devising effective techniques

for teaching reading

All responses combined (%)

3 3 1 o} 3
2 2 2 ar 1
3 2 1 @ 1
2 3 1 & 1
1 4 2 e 0
4 1 2 @ 0
36% 36% piin/A o%e A

Responses to items pertaining to the valve pf tie irstruction to

pupils and the over 'll reading program have been summrized ix Table 23.

Six of the seven principals indicated that both test results sod

recommendations from teachers and the sending school were utilized to

identify pupils in need of corrective readimg. Fiwe of the seven

indicated that both oral and silent rsading tests were wsed for further

screening after identification and prior to plscement fim tie program.

Six of the seven principals indicated that they felt it wes ressonsble,

within the present junior high school schednling system, to phase pupils




out o~ corrective reading 21 s time -e pupil's readine improvemern:
warrants it. One felf tnz: purlls stozlz e phased oot only at the =md
of semesters. Four of the seven rrimcipals respooded that the pregent
guidelines for operating a rorrective readimg program ar the Junior
high level were satisfactory iz mos: resoects, while rwo said they

needed some revision and one fzve mc oceiziom.

Questionnaire to Junior High Correcrziwe Reading Teachers

During May the corrective readimg ceachers were asked to respomd
to a questionnaire with items perzraiximg to chaoges in the following:
pupils' skills and attitudes; orzamizsricm, selection, and diagnosis:
the teacher's own background; zn® <hz ex-emt of wse o certain marerials
and equipment. Ten of the twelwve jumier kighk corrective reading teachers
returned completed questionmairss. 4 copy of the guestionmaire is ir-

cluded in Appendix A of this repor:.

The questions regarding backgrommt fmformetion indicated that Fiwe
of the ten teachers responding h=ad completed rwelwe or more praduste hours
in reading instruction. Teo teachers reported tinat they had less thean
two graduate hourg in readimg imstrmrtiom. Twr were remching correctiwe
reading for the first time and four imdicated that they had tawght torrec—
tive reading for two and ope-half yesrs or more. Seven of zhe teachers
reported that they had attended at least ome cf the Title 1 summer woric—
shops provided for corrective reafims teachers. Three bhad attended both

workshops.
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Items pertaining tc selection of pupils, organization of classses,

an. use of rtests and materials were designed largely for the purpose ol

providing information to be used in making decisions about maintaining

or modifying the program. Responses to questions regarding use ol me-
terials and equipment indicated a wide variety in use. Very few of the
fourteen items listed on the questionnaire were used regularly by =2

majority of the ten teachers, although most of them were used repuleriT

by some teacners.

Responses cof the junior high corrective reading teachers TepETTinE
the value of their corrective reading classes in specific areas are
shown in Table 30. The ratings are high for improving pupils' skills
and pupils' attitudes toward themselves and reading. The ratings =zre
less positive regarding attitudes toward school and teachers. Very few
positive responses were given regarding the value of the program in

increasing attendance or decreasing dropouts.
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= 3Y CORRECTIVE READING TEACHERS
I CORRECTIVE READING INSTRUCTION

Aumber of Teachers Giving Each Response

N-10

Do not No
=g Weres Vaiue Resulted Much Moderate Little None Know Response
“mgrowine pupils' reading
mmEnreiienss oo and word > 3 0 0 1 1
—=xyariiom skills
oo ouptlst atticudss 2 1 0 0 2
et themselves
Tmrowing pupils' attitudes 5 3 0 0 0 2

v +

meoeimr pupils' attitudes 1 7 0 0 0 2
et schaol gand teachers
mprowing attendance and 1 1 2 1 3 2
TFom gl T~deviged techniques 3 5 0 0 0 2
I SssciTing reading
4.7 r=sponses combined 33% 35% 5% 27% 7% 18%

B
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COMMENTS ON RESULTS

The first objective of the corrective reading program was to improve
word recognition skills and comprehension by at least one grade equivalent
as indicated by standardized tests of reading achievement and as noted by
teachers. If an improvement of one grade equivalent is the goal, then
from the pretest in November to the posttest in May, results there should
be a gain of six months grade equivalent to correspond with the six months
between tests. At the elementary level, reading gains ranged from a low
of less than one month for fifth grade girls t6 a high of four and one-
half months for sixth gradz girls. Gains in vocabulary test results
ranged from a low of less than one month for third grade girls to a high
of five montts for fifth grade girls. For the junior high level, gains
ranged from about six-tenths of one grade for seventh grade girls to one
and four-tenths grades for ninth grade boys. The first objective, as
stated, appears to have been only partially obtained at the elementary

level while at the junior high level it was met or exceeded.

The second objective, to increase reading for enjoyment, apprecia-
tion, and information as indicated by teacher observations, is very
difficult to assess. Case studies compiled by counselors provided some
insight into this area. Thirteen case histories of students phased out
of reading revealed "a great deal of progress in many different areas."
However, the seven case histories of pupils still in the reading program
are not as optimistic. They relate that many outside problems impinge
upon the student to make reading progress very difficult. A majority of

teachers reported improvement in their students' reading for enjoyment.
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Perhaps this objective is closely related to the third objective of
improving pupils' attitudes as indicated by teacher observations and pupil
responses. It follows that if a pupil's attitude is good, he will find
greater involvement in the reading process. Behavior ratings by elemen-
tary regular and reading teachers show gains from the fall rating to the
spring rating. A decided majority of teachers reported attitude improve-
ment. While these gains were not statistically significant, tliey were,
nevertheless, gains. Pupil opinion, as sampled‘by fifth graders in
corrective reading, does not show a gain from fall to spring. This is
an area where further investigation would be desirable. Whether there

has been a true improvement of pupil attitude remains in question.

The last and final objective, to improve the overall reading
programs in p;rticipating schools as indicated by responses of principals
and teachers, was favorably reported. A large majority of teachers and
principals at both elementary and junior high levels indicated improve-
ments had been made in the overall reading program in use of effective
instructional techniques and in attitudes. Most areas were rated as

moderately or much improved.



Rationale: Random selection would delega e this responsi-

bility to & mechanical process. Each student or block of
students of a given ethnic group and/or geogranhical area
would have an equal chance to be assigned to a given school.

d) Inner-outer Neighborhood Selection (Concentric Circles)

This plan would establish ""inner-neighborhoods' and '"outer-
neighborhoods'' for each school. The inner-neighborhood
boundary would circumscribe the area adjacent to the school.
The boundary line of the inner-neighborhood would be deter-
mined by expanding the inner-neighborhood until the desired
percentage of the indigenous student population is achieved.
The outer-neighborhood student population would be bused to
the nearest school or schools according to the ethnic percent-
ages needed at these schools to achieve racial balance.

Rationale: The inner -outer neighborhood plan would allow ;
those who live closest to school to walk and would bus thcse
who live farther away.

e) Inner-outer Neighborhood Selection (Radial Sections)

An inner -neighborhood core, composed of a few blocks in
each direction from the school, would be established.
Students living in this area would go to the neighborhood
schools. The outer neighborhoods would be divided into X
number of sections ( the number dependent upon the number
of schools designated as receiving schools ). The radials or
boundaries of each section would be adjusted to delimit the
desired percentage of students who would be bused to re-
ceiving schools and those who would attend the neighborhood
schools. :

Rationale: This plan provides for the retention of neighbor-
hood ties in both inner and outer neighborhoods. It allows
those who live nearest to attend the neighborhood school, and
it retains neighborhood identification through planned busing
of large neighborhood groups to a receiving school.

7. Integration Assessment

The schools are attacked often for not adequately assessing the
effectiveness of educational innovations and change. There are
numerous reasons why evaluative information is sketchy, among
the critical ones are the difficulty to control variabies and the
lack of adequate research funds. The Task Group believes the

55
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AT L TRECTTICN AND EDUCATION

a3:11t4nt and teaching services were made available in certain
zas in the Tizle I project. Ar: was one of the curriculum
. 3v providing special art teachers, art scholarships,
al supplies for elementary schools in the target'area, it

rhat the programs of art inscruction would be enhanced.

OBJECTIVES

.?
5 ", T2 orivide a betcer balanced program of art activities with
caater variety cf art media in the classrooms.

increase compezence in art instruction of classroom teachers.

Chr et e
N
133
8

3. Tc increase children's ability to express themselves thrcugh

arkrt.
PROCEDURES

Three special art teachers were assigned to work with classroom
é reachers in the twenty-four Title I elementary schools. The art teachers
were in the buildings on a planned schedule. In this way they were
| available at scheduled times to help the cla-sroom teachers plan and
E work toward a balanced art program. In-service education was available
; for teachers without their having to leave the classroom, The teachers
and children were given opportunities to use art materials not used
srevicusly and to learn additional uses for known media. Additional art

snpplies were furnished to teachers in the twenty-four elementary

schools at a cost of 20 cents per pupil.
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Art scholarships were presented to a total of eighty-eight children
in fifth and sixth grades and fourteen in junior high schcol. Forty-
four recipients of the scholarships attended classes at the Wichita Art
Museum, and fifty-eight attended classes at the Art Association Galleries,
Seven of the childien were parochial school pupils representing six
parochial elementary schools., A wide variety of subject matters and

several art media were utilized in the classes. Media expenses were

provided for each pupil.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part of
the Title I project. Non-test sources of evaluation data included
records and questionnaire responses. Records were kept throughout the
year by the three art teachers serving the twenty-four elementary schools.
A survey of the regular classroom teachers was conducted in April. The
survey provided information about the extent certain art media and
activities were utilized in the classroom. Questionnaires were developed
and submitted in May to the Title I elementary school principals and to
all first and fifth grade teachers in twenty-one schools and third grade
teachers in thirteen schools. Certain questions in each of the question-
naires to principals and regular teachers pertained to the art instruction.
Cop'es of the questionnaires are included in Appendix A of this report.
Personnel at the two institutions where the art classes for scholarship
holders were held were requested to submit information about the art

experiences provided for the recipients.
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PRESENTATION OF DATA

The folilowing tables present information obtained from questionnaire

responses of regular classroom teachers, art teachers, and principals of

Title I elementary schools.

TABLE 31

ART PROGRAM RESPONSES OF REGULAR CLASSROOM TEACHERS

N = 427
Less than About 50 About More than
How much time each 50 min, minutes 100 min, 100 minutes
week do the children No. % No. % No. % No. %
in your room spend
in art activities? 18 4 119 27 229 53 59 13
How often do the
children in your
room participate More than Less than
in teacher directed once a Once a Twice a Once a once a
activities that util- week week month month month
ize the following? No. % No. % No. % No. % No. %
Crayons 167 39 117 27 74 17 52 12 16 3
Oil base clay 28 6 28 6 17 3 34 7 287 67
More than Less than
once & Once a Twice a Once a once a
month month semester semester semester
No. % No. % No. % No. % No. %
Paper cutting 157 36 129 30 82 19 39 9 19 4
Tempera 92 21 86 20 133 31 77 18 38 8
Finger painting 11 2 21 4 50 11 154 36 184 43
Water colors 36 8 86 2C 112 26 64 14 115 26




More than “re

once a Once a Once a None this Have
SEmR B LY semester vear vear neaver
No. % No. % No. % No. % No. % —
Water bas2 clay 26 6 107 25 158 37 78 18 52 12
Paper mache 27 6 71 16 138 32 130 30 58 13 i
,‘
Murals 62 14 114 26 107 25 100 23 40 9 t
: —.
| ;
| Media used in es No es No
murals activities: No. % DNo. % o. % No. & ‘%
M — I Y

Yarn and burlap 47 11 253 59 Cut paper 173 40 131 30

&
{
;
?
E
}

Tempera 218 51 50 21 Crayon 191 44 112 26 N

Chalk 83 19 217 50 -

]
X

Once a None
month or Twice a Once a Once a this «
more semester semester xear vear
No. % No. % No. % No. % No. % -
Picture planning 278 65 82 19 28 6 16 3 20 4 N
Media used in
picture planning Yes No Yes No g
activities: No, %2 No. % No. % No. % -
Water colors 218 51 173 40 Charcoal 4¢ 10 343 80 ?
Tempera 262 61 138 32  Cut paper 328 76 71 16 =
Pencil 137 32 256 59  Torn paper 175 40 219 51 %j
Crayon 383 89 20 &4  Yarn 145 33 247 57 ;-
Chalk 149 34 245 57 jr




Mumi-c» «F childran who wvisiked *he Art
Musecum or the Art Association Galleries:

Yes No

No. /

13

2]

0\
<
*
P

|

115 26 305 71

Discussion of artists and/or their works:

Yes No

——

No. % No. &

271 63 144 33

Not all teachers responded to every question above; therefore, percents ;

for each separate activity or media used will not in most cases total

one hundred percent.
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TABLE 32

RESPONSES OF REGULAR CLASSROOM TEACHERS IN TITLE I ELEMENTARY
SCHOOLS CONCERNING ART INSTRUCTION AND EDUCATION

N = 120
Number of Percent of
Question Responses Total
Have you had any contact this year
with the Special Art Consultant
provided by the Title 1 program?
(a) Yes, as a consultant and/or
demonstration teacher 16 13
(b) Yes, actually providing art
instruction for pupils in
my class 35 29
(c) Yes, both (a) and (b) 54 45
(d) No, not this year 15 12
Have you received additional
materials for art instruction
through the Title I program?
(a) Yes, they have been very
helpful 51 43
(b) Yes, but they have been of
little help: 7 5
(c) No 36 30
(d) Do nct know 21 18
Left item blank 5 4
Has a pupil from your classroom
been the recipient of one of the
Title I art scholarships for
Saturday art classes?
(a) Yes 15 12
(b) No 103 85

Left item blank 2 2

~ay
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What changes in the scholarship pupil
have been apparent results of the
Saturday art classes?

(z) Increased interest in art

activities 5
(b) Improved skill in art work 1
(c) Both (a) and (b) 7
(d) No apparent changes 4
(e) Decreased interest in art o 0 i
activities
TABLE 33

RESPONSES OF REGULAR CLASSRCOM TEACHER IN TITLE I ELEMENTARY SCHOOLS
CONCERNING THE VALUE TO CHILDREN OF TITLE I ART INSTRUCTION

N = 120

Number of Teachers
Selecting Each Response

)
2 9
© e 3 Q
Q > v~ 0 7]
S 0 5 e g &
R J e 8
= © 1) —i & ”w Q
- i 0 O Q &
= 9 ¥ > & xH
o T©°Y ¥
3 6 =+ o0 o oo
Area of Value 5 =2 A =2 A 2o
Enabling you to provide your pupils
with more creative experiences in
the field of art 65 30 5 O 0O 20
Enabling you to better develop your
pupils' awareness of our cultural 14 35 33 12 4 22

heritage

Enabling you to conduct art activities

better suited to improving your pupils’ 45 39 10 3 1 22
self concepts

All responses combined (%) 35 29 13 4 1 18
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TABLE 34

RESPONSES OF PRINCIPALS IN TITLE I ELEMENTARY SCHOOLS CONCERNING

THE VALUE OR IMPROVEMENT OF THE TITLE I ART PROGRAM

N =

= 22

Number of Principals
Selecting Each Response

4
9
" ¢ 8
=] g ]
" 3 Bok =
Q {3 fa] &
= o - @ &0 §
- o > @ oao0 o
- & 3 O ol &
> @ o = LSoa -
H O~ @ Q-
= (] & = 0w &0 3
9 © & oo Yt
g & o 2o »sg o9
Area of Value or Improvement = & A = =
Increasing the variety of art media 12 7. 2 1 0 0
used in the classroom
Increasing the number of different 10 10 1 1 0 0
kinds of classroom art activities
Improving children's ability to 8 12 1 0 1 0
express themselves in art
Improving the classroom teacher's 8 11 2 0 0 1
competence in art instruction
Improvement resulting from 5 11 5 0 1 0
additional art supplies provided
Improvement in skills and attitudes 4 9 9 0 0 0
of recipients of art scholarships
All responses combined (%) 36 45 15 2 2 0
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TABLE 35

ENROLLMENT IN ART SCHOLARSHIP PROGRAM UNDER TITLE I

Number of Students Enrolled

Public Public
Attendance Center Elementary Jr. High Parochial Total
Wichita Art Association
First Semester 24 0 0 24
Second Semester 19 8 7 34
Wichita Art Museum
First Semester 22 0 0 22
Second Semester 16 6 0 22
Total 81 14 7 102

; i‘\"
,

A composite report was made by the three special art teachers.

Materials or media used during the. year included crayons, cut paper,

water colors, tempera, clay, paper mache, burlap and yarn, plaSter,

chalk, tissue paper, charcoal, tile mosaic, and seed mosiac. Activities

engaged in during the year were coloring, paper cutting, painting, draw-

ing, pasting and molding.

Y@ The three special art teachers were of the opinion that regular
‘S classroom teachers had improved as a result of assistance provided by
E% | Title I. Also, they commented that children seemed to be less rigid,
N had a sense of security, and enjoyed creating things of their own.
I
z’ Needs identified by the special art teachers were three in number.
;%l They felt that greater flexibility was needed to allow the disadvantaged

child to improve his self-image. More effective means of displaying
children's art work were needed. Thirdly, it was believed that the total
art program should include more art appreciation, more art history, and

more teacher conferences.
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One of the objectives of the art instruction was to provide a better
balanced program of art activities in the classroom. Title I art teachers
and principals agreed that improvement was shown in the variety of art
media used and the different kinds of activities performed by students.
Table 31 illustrates the many types of activities that were pursued and
the nany types ;f media that were used. The second objective, to increase
competence in art instruction of classroom teachers, Wps apparently met.

Nineteen of twenty-two principals saw improvement in the teachers'

competence.

The final objective was to increase children's ability to express

~ themselves through art. Twenty of the twenty-two principals felt thét

this objective was met. Ninety-five of one hundred and twenty classroom

teachers felt that students had been helped to become more créative.

‘The scholarship art program was limited in its scope of coverage in that

only one hundred and two students were enrolled throughout the school
year; however, of the seventeen teachers who had students enrolled in
the Saturday art classes, thirteen felt that the students had improved

in skill or interest or both as a result of the class.
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PHYSICAL EDUCATION/RECREATION

One of the objectives of the Title I project was to improve the
physical health of children in economically i{mpoverished areas. Closely
related to improvement of physical health is the improvement of physical
skills. It was felt that an increase in teaching services and additional
expendable equipment and supplies were needed ir the Title I elementary

schools to help overcome health deficiencies in children.

OBJECTIVES

1. To improve the physical fitness of childre;x. |

2. To improve the attitudes of children toward physical education.

3. To improve the overall physical education program in Title 1
schools in a better balanced program of activities.

4, To improve the physical education teaching competence of

classrcom teachers.

PROCEDURES

Six physical education instructors were employed to provide services
to the Title I elementary schools. The six instructors implem:nted a
well-planned program of 1n§tmction in grades 3 - 6 on a scheduled
school-to-school basis. Each school was visited by an imstructor a
minimm of once per week and in some cases every day. Classroom teachers
worked along with the instructor in following the program of imstructionm.
Activities taught included those designed to develop skills, rhythm,

body control, endurance and strength.
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Additional expendable equipment and supplies such as basketballs,
volleyballs, soccerballs, footballs, softballs, tetherballs and jumping
ropes were purchased for use in each elementary school. A total outlay

of $2,400 was spent for additional equipment and supplies.

EVALUATION STRATEGY

Both test and non-test sources of data were used in the evaluation
of the physical fitness services. The American Association for Health,
Physical Education, and Recreation (AAHPER) Yoﬁth Fitness Test was
administered in the fall and again in the spring to pupils in the twenty-
four Title I elementary schools. Two third grade classes and four
classes in each of grades 4-6 provided test results for evaluation
purposes. The fourteen classes represented fourteen different Title I

schools.

Non-test sources of evaluation data included anecdotal and other
records and the professional opinions of the physical education teachers,
principals, and regular classroom teachers. Questionnaires were developed
and submitted in May to the six physical education teachers, the twenty-
four elementary principals, and regular classroom teachers from grades
one and five in twenty-one of the twenty-four schools and grade three

in thirteen schools. The questionnaire to physical education teachers

" pertained to the Title I physical fitness program only. Certain questions

in the questionnaire to principals and teachers pertained to the physical

fitness program. Copies of the questionnaires are included in Appendix A

of this report.
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PRESENTATION OF DATA

The AAHPER Youth Fitness Test is composed of a series of exercises
including pull-ups, sit-ups, shuttle race, 50-yard dash, softball throw,
standing broad jump and 602-vard run-walk, Modified pull-ups were substi-
tuted for pull-ups for girls. Tables 36 through 43 contain the means and
standard deviations for both fali and spring performances on each exercise
in the test for both boys and girls in grades three through six. National

norms are available for the tests giving percentiles for each age group

of boys and girl_s starting with age ten. Perce.ntiles for the third,
fourth, and fifth grades were based on age ten 'group,r sixth gtade.on age
eleven group. Pupils from at least one grade in each of the fpurt:een.
schools that participated are included. For the groups whose mean age
appeared to be\near enough to ten years the mean scores were conver ted

to percentiles for a mythical pupil of the mean age for the group. The

change in percentile rank for the mean scores converted in this way
should give sou idea of the portent of the groups' mean gain. 'In those
exercises involving numbers or distances positive change represents
improvement, while negative change represents improvement in thoée exer-
cises measured in seconds. In most cases, improvement was shown in mean

scores for each of the exercises.

Tables 40 and 41 include columms showing t:he differences in the
fi ftieth percentile points for 10 and 11 year olds for each exercise. |
Tables 42 and 43 show the differencesv for 11 and 12 year olds. These
values should be an estimation of an "expected'" amount of change for an

"average” child in one full year at that age. Although too much importance
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should probably not be placed on these values, the values do give another ~
indication of the meaning of the changes in mean scores. The pretest
and posttest were administered at the beginning and end of the school ii

year. Consequently, the observed gains represert only a seven or eight

g I

month period instead of a full year.
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RESULTS OF AAHPER YOUTH FITNESS TEST
FOR THIRD GRADE GIRLS
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TABLE 36

N =15
Measure

Mod. Pull-ups (number)
Mean
SD

Sit-ups (number)
Mean
SD

Shuttle Race {seconds)
Mean
SD

50-Yard Dash (seconds)
Mean
SD

Softball Throw (feet)
‘ Maan
SD

Broad Jhmp (inches)
Mean
SD

' 600-Yard Run-Walk (seconds)

Mean
Sh

Pretest

7.27
6.70

25.67
17.9

13.41
1.62

10.67
1.39

39.93
13.56

‘.’4.37
6.53

206.00
60.98

Mean Age = 7.93

Posttest

11.00
8.85

.27.80
18.02

11.93

1.09

9.57
1.06

41.60
18.19

49.43
8.42

202.40
24.45

Cain

+3.73
+2.13
-1.49
-1.10
+1.67
+5.06

-3.60
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TABLE 37

FOR THIRD GRADE BOYS

N= 18
Me&sure

Pull-ups (number)
Mean
SD

Sit-ups (number)
Mean -
SD
Shuttle Race (seconds)
Mean
SD

50-Yard Daeh (seconds)
Mean
8D

Softball Throw (feet)
"~ Mean :
s -

lrondyJﬁnp (inches)
- Mean
8D

Pretest

58.11
14.53

47.53
13.M

“GOO-erd Run-Walk (seconds)

223,56
37.83

Mean Age = 8,56

Posttest

1.94
1.79

‘“.61
16.05

11.49
0.97

64.89
14.70

56.25
6.27

200.78
28,60

éain

+ 0.22
+27.17
- 0.71
- 0.64
+6.78
+8.72
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RESULTS OF AAHPER YOUTH FITNESS TEST
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TABLE 238

'FOR FOURTH GRADE GIRLS

N = 26
Measure

Mod. Pull-ups (number)
Mean
SD

sit-ups (number)
Mean
sD
Percentile

Shuttle Race (seconds)
Mean
SD
Percentile

50-Yard Dash (seconds)
Mean
)
Percentile

Softball Throw (feet)
Mean
SD
Percentile

-Broad Jump (inches)

Mean
SD
Percentile

600-Yard Run-Walk (seconds)
Mean
SD
Pezcentile

Pretest

22.96
23.99

25.23
15.26
37th

14.67
1.48
4th

8.93
1.93
34th

44.46
7.47
34th

46.69
5.40
10th

217.46
'53.02
7th

Mean Age = 9,27

Posttest

28.62
20.14

.32.96
15.76
55th

13.79
2.26
6th

8.90
0.77
35th

45.46
10.02
35th

52.85
8.50
35th

196.92
32.97
16th

Gain
+ 5.65
+ 7.73
+18

- 0087

+2

- 0003

+1

+ 1.00

+1

+ 6.16

+25

=20.54

+9
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TABLE 39

RESULTS OF AAHPER YOUTH FITNESS TEST

FOR FOURTH GRADE BOYS

N = 27 -
Measure

Pull-ups (number)
Mean
SD
Percentile

Sit-ups (number)
Mean :
SD
Percentile

Shuttle Race (seconds)
Mean
SD
Percentile

50-Yard Dash (seconds
Mean
SD
Percentile

Softball Throw (feet)
Mean
SD
Percentile

Broad Jump (inches)
Mean
SD
Percentile

600-Yard Run-Walk (seconds)
Mean
sD
Percentile

Mean Age = 9,37

Pretest Posttest Gain
2.11 2.67 + 0.56
2.57 3,01
45th 53rd + 8
23.07 137,93 +14.85
17.78 27.33

20th 46th . +26
12,34 11.54 - 0,80
1.28 0.92

13th 39th +26
9.35 8.71 - 0064
0.72 0.69

13th 30th +17

74 .63 84.22 + 9,59
22.80 15.73

17¢th 30th +13
51.06 56.85 + 5.80
6.42 4,67

10th 27th +17

215.07 191.70 -23.37
38.62 48.58

S5th 9th +4
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TABLE 40

RESULTS OF AAHPER YOUTH FITNESS TEST
FOR FIFTH GRADE GIRLS

N = 16 Mean Age = 10.12

Measure . Pretest Posttest Gain Difference in
National 50%ile
Ranks of 10 and 11
Year Old Girls

- Mod. Pull-ups (number) | 3

Mean ’ 12.13 23.25 +11.13 ,
SsD 8.18 8.38 !
i _ Sit-ups (number) - _
; Mean 27.88 35.06 +7.19 -1
SD 14.91 15.08
} ~ Percentile 44th S7th +13
Shuttle Race (seconds) ,
Mean \ 11.74 11.17 - 0.57 .2
SD . 0.82 0.68 '
Percentile 57th 69th +12
;2 50-Yard Dash (seconds)
* Mean | 8.92 8.19 - 0.73 -.1
| SD | 0.55 0.62
35 Percentile 35th 61lst +26
X
goftball Throw (feet)
- Mean 52.13 63.00 +10.88 +9
& SD 19.10 14.29
» Percentile 55th 73zd +18
Broad Jump (inches)
Mean 54.34 56.41 + 2.06 +3
SD 7.52 17.14 :
. Percentile 40th 50th  +10
i 600-Yard Run-Walk (seconds)
: Mean 199.9% 185.75 -14.19 +1
[i sD ’ 63.46 = 15.72

- Percentile 16th 27th +11
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RESULTS OF AAHPER YOUTH FITNESS TEST
FOR FIFTH GRADE BOYS

S B

N = 22

Measure

Pull-ups (number)
Mean
SD
Percentile

Sit-ups (number)
Mean
SD
Percentile

Shuttle Race (seconds)
Mean
SD
Percentile

50-Yard Dash (seconds)
Mean
SD
Percentile

Softball Throw (feet)
Mean
sD
Percentile

Broad Jump (inches)
Mean
SD
Percentile

600-Yard Run-Walk (seconds)

Mean
SD
Percentile

Pretest

2.45
2.59
47th

49.73
37.96
58th

11.32
0.71
47th

8.12
2.04
S4th

77.82
29.05
19th

55.48
14,32
25th

187.59
71.52
10th

Posttest

3.18
3.45
57th

44,73
31.64
53rd

11.41
1.16
45th

8.78
1.19
26th

88.55
23.56
34th

59.86
8.17
34th

176,77
52.30
20th

Mean Age = 10,36

Gain Difference in
National 50%ile
Ranks of 10 and 11
Year Old Boys

+ 0.73 0
+10

- 5.00 +5
-5

+ 0.10 -.1
-2

+ 0065 -02
-28

+10.73 +15
+15

+4.39 ) +2
+ 9

-10082 -6
+10
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TABLE 42

RESULTS OF AAHPER YOUTH FITNESS TEST
FOR SIXTH GRADE GIRLS

I N = 21 Mean Age = 10.81

Measure . Pretest Posttest Gain Difference in
" National 50%ile
Ranks of 11 and 12 i

i ~ Year Old Girls
Mod. Pull-ups (number)
Mean | 20.57 25.33 + 4.76
SD 16.85 12.65 .
Sit-ups (number)
Mean 27.14 35.67 + 8.52 2
SD 15.00 12.21
Percentiles 4let 58th +17
f Shuttle Race (seconds) _
1 Mean ) 11044 12026 + 9056 -01
A{I SDh 1.01 1.77
{;, Percentiles 59th 26th =33
:'3 50-Yard Dash (seconds)
t Mﬂan 9024 8019 - 1006 -02
A SD 1.02 0.69
Percentiles 15th 56th +41
,(g Softball Throw (feet)
b Mean 56.29 67.14 +10.86 +5
Il Percentiles 43rd 66th +23
L Broad Jump (inches)
:I? Mean 53.52 62.43 + 8.90 +2
L SD 7.25 6.80 ]
Percentiles 25th 65th +40
;Ll 600-Yard Run-Walk (seconds)
; Mean 232.24 189.48 ~42.76 0
= SD 39,63 - 21,21
g; Percentiles 6th 30th +24
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TABLE 43

RESULTS OF AAHPER YOUTH FITNESS TEST
FOR SIXTH GRADE BOYS

N = 27

Measure

Pull-ups (number)
Mean
SD
Percentile

Sit-ups (number)
Mean
SD
Percentile

Shuttle Race (seconds)
Mean
sh
Percentile

50-Yard Dash (seconds)
Mean
SD
Percentile

Softball Throw (feet)
Mean
SD
Percentile

Broad Jump (inches)
Mean
SD
Percentile

60C-Yard Run-Walk (seconds)
Mean
SD
Percentile

Pretest

2.67
2.87
Slst

43.30
30.00
48th

11.73
1.47
26th

8.4‘1
2.01
30th

108.78
27.79
69th

- 57.70
12.49
25th

184.07
75.70
12th

Posttest

2.37
3.20
48th

50.63
25.28
58th

11.50
1.15
32nd

8.40
0.88
30th

106.63
24.00
66th

62.96
5.61
50th

- 172.67

26.66
17th

Mean Age = 11.19

Gain

- 0.30

+7.33

+10

- 0.23

- 0.01

- 2.15

+ 5.26

+25

-11.41

+ 5

Difference in
National 50%ile
Ranks of 11 and 12
Year Old Boys

-2

-
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[EEeneS )
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Four of the six physical education teachers returned completed
questionnaires. Their responses regarding the ways their time was spent

are shown in Table 44,

TABLE 44

RESPONSES OF PHYSICAL EDUCATION TEACHERS CONCERNING
TIME SPENT IN THE TITLE I PHYSIC . FITNESS PROGRAM

N =4
75% or Less
more 50-75% 25-50% Than 25% None

Instruction of class
group with teacher
observing or assisting 3 1

Instruction of class
group with teacher
not present 1

) T -

w

Instructing small
groups or indiv-
idual pupils 2 2

.M M‘

Assisting teacher in
instructing pupils 2 2

Consulting with
L teachers about the

P.E., program 1 1 2
L) Consulting with
teachers about
1 pupils 1 1 2
3z5 The physical education teachers were asked to compare certain charactcr-
ii; istics of pupils in Title I target area schools with those of pupils in non-
L

Title I schools. Table 45 shows how the four respondents answered.
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TABLE 45

RESPONSES OF PHYSICAL EDUCATION TEACHERS CONCERNING —‘
COMPARISON OF CHARACTERISTICS OF PUPILS IN TITLE I TARGET
AREA SCHOOLS AND PUPILS WHO ARE NOT IN TITLE I SCHOOLS

N =4
Number of Teachers Selecting Each Response
0N o & U : r
~ @ o o
[~} 0n - 00 ®» &0 - 0
~ QO a A W Ll 0 3
~“Lc o 3w - 3 Ho o
e uw au a. 03 M e
3 ] 3 - 0 ® X q
- o o oo @
YU oo © -3 Y] o
OO - ®m 3o - ) &
> @ b0 a W« oOwuw® £ = 0D  +4
0O M &9 —~ & Q Qs M
. LD 3@ OIN OI N 33 o
Characteristics <00 wdOa mOaw = A& a H
Health habits 2 1 1
Posture 2 2. H
Caring for equipment
and materials 2 1 1 ﬂ
Physical fitness 2 2
Attitude toward [
participating in
physical activities 2 1 1 -
Skill in cooperative d
team efforts 1 1 1 1 -
Skill in competitive e
activities 1 2 1 '
Interest in cooperative
team efforts 1 2 1
Interest in competitive

sports 1 2 1
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One of the questions asked the physical education teachers was as
£51lows: "How would you rate the regular classroom teachers in the
schools that you serve at the time you began workipg as a Title I
physical education teacher?" Also, they were asked to provide a rating
as of the time the questionnaire was completed. At the beginning,
classroom teachers were rated as lacking in training, experience and
interest to conduct a balanced physical education program. At the end
of the school year the teachers were rated as having sufficient interest

but still needing training and experience.

The physical education teachers were asked whether the schools
they served had the needed facilities and equipment at the time they
began working as Title I teachers and also at the time the questionnaire
was completed. The schools were rated as having neither adequate
facilities nor equipment at the beginning. As of the end of the school
year, the schools were rated by one teacher as having adequate facilities
but nmot adequate equipment. One teacher indicated adequate equipment but
not adequate facilities. Two teachers rated their schools as having

neither adequate facilities nor equipment.
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One of the questions asked physical education teachers related
to the value of the Title I physical education program to pupils and to ?‘

the curriculum. Table 46 shows the responses of the four teachers who

]

returned questionnaires.

=

TABLE 46
RESPONSES OF PHYSICAL EDUCATION TEACHERS CONCERNING
THE VALUE OF THE TITLE I PHYSICAL EDUCATION PROGRAM
N =4
Number of Teachers Selecting Each Response
Much Moderate Little No Do not
Area  of Improvement Valye Valye Value  Valye Know
Improving physical
skills of pupils 2 1 1
Developing and implementing
a program of activities in
each classroom 2 2
Correlating physical educa-
tion, science, and health
curriculum 2 1 1
Improving health habits
of pupils 1 2 1
Improving pupils attitudes
and self-concepts * 2 1
* One teacher did not respond to question
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Completed questionnaires were returned by twenty-two of the twenty-
four principals. Principals were asked to rate the value of the Title I
physical fitness program in four different areas. These areas and their
ratings are shown in Table 47. It can be seen that more than sixty-five
percent of the combined responses for all four areas place a medium or

higher value on the area being rated.

TABLE 47

RESPONSES OF PRINCIPALS CONCERNING VALUE TO
CHILDREN OF TITLE I PHYSICAL FITNESS PROGRAM

N = 22
Much Moderate Little No ~ No
Value Value Value Value Response
Area of Improvement No, % No, % No, % No, % No. %
Improving children's
physical fitness 10 45 7 31 3 13 2 9

( Providing a better

: balanced program
: of activities 11 50 7 31 2 9

i1 Improving the
L physical education

teaching competence 4 18 8 36 7 31
‘ g of classroom teachers

Additional physical
education supplies 6 27 ° 6 27 7 31 1

and equipment
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Regular classroom teachers were asked to respond concerning the kinds
of assistance given by Title I physical education teachers and concernins ;}
the value of the assistance. One hundred twenty of the 151 teachers in
the sample r.turned completed questionnaires. Tables 48 and 49 present

the responses of the teachers.

TABLE 48

abounl

RESPONSES OF REGULAR CLASSROOM TEACHERS REGARDING %
ASSISTANCE RECEIVED FROM TITLE I PHYSICAL EDUCATION TEACHERS

pa—

N = 120
Has the Title I special physical education
teacher assigned to your building worked
with you and/or your pupils?

-

Number Giving

Responses Each Response
Yes, as a consultant 1

Yes, as a demonstration
teacher or helping teacher 24

Yes, both as a consultant
and teacher 28

Yes, teaching physical
education for my classroom 49

No 15

Did not respond 3
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TABLE 49

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING
THE VALUE OF THE TITLE I PHYSICAL EDUCATION TEACHERS

N = 120
Number of Teachers Selecting Each Response
Much Moderate Little No Do Not No
Area of Improvement Value Value Value Value Know _Response
Improving physical
fitness of pupils 48 36 13 1 3 19
Developing and implementing
a balanced program of phys-
ical education activities 47 39 13 0 2 19
Agsisting in correlating
physical education, science,
and health curriculum 15 41 24 © 14 8 18
Improving your competence
in teaching physical
education 26 31 21 16 7 19
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COMMENTS ON RESULTS

3
Results of the AAHPER Youth Fitness Test indicate that progress was ;i
made in improving the physical fitness of pupils in Title I schools. {1
Gains were shown in mean scores in about seven-eighths of the pretest- ;
posttest comparisonms. | !.
™
Questionnaire responses of physical education teachers, classroom }
teachers, and principals indicate that progress ﬁas made toward objectives. ‘
Generally, the respondents believed that pupils' physical fitness, pupils'

health habits, classroom physical education programs, and teacher compe-

s B et

tence improved as a result of Title I assistance. Classroom teachers

utilized the services of the physical education teachers, and most

principals observed a better balanced program of physical education

activities. About half of the principals believed the additional supplies L%
and equipment were of moderate or much value. ]~
Overall, the test results and opinions of persons involved seem to -

indicate that the Title I physical education part of the Title I project

was of significant value to Title I elementary schools.
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DELINQUENT CHILDREN'S PROGRAM

The provisions of ESEA P.L. 89-10 Title I asamended by P.L. 89-750
included projects to meet the special educational needs of children
living in institutions for delinquent children. The Department of
Special Education of Wichita Public Schools operates education programs
for residents at Lake Afton Boys' Ranch, a resident facility for school
age boys, and Friendly Gables School for Girls, a resident facility
for school age girls. The Juvenile Court administers both institutions
and assigns juveniles to them. Representatiﬁes of these institutions
identified needs and suggested activities to be included in this pro-
gram, Primary needs identified were: (1) additional staff to empha-
size specific curricular areas, (2) additional staff to reduce class
size and/or give individual instruction, (3) improvement of attitudes

and self-concepts, and (4) closer home-school-institution cooperation.

In order to help meet these needs, it was decided to employ a
corrective reading teacher and a counselor to work half-time at each
institution and a half-time business education teacher at Friendly
Gables. These personnel were in addition to the educational programs
already provided through the Department of Special Education which

include two teachers at Friendly Cables and three teachers at Lake Afton.

OBJECTIVES

1. Establishment of meaningful home-school-institution contacts

to facilitate pupils transferring from the institution to

regular school.
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2. Improvement of reading performance.

3. Maintain continuity of regular school courses -- specifically
business education courses.

4. Improvement of educational and vocational aspirations of

pupils through closer counselor contacts.

PROCEDURES

Enrollment at the two institutions was constantly changing. Some
of the pupils.were there for several weeks, ﬁonths, or an entire semes-
ter or more, while others came in one day and were dismissed the next.
Much of the efforts of the counselor and teachers were directed toward
helping pupils make these changes with as little interruption as pos-

sible to the pupil's educational program.

Counseling

The counselor made an effort to reach each pupil as soon as pos-
sible after the pupil's arrival. It was not always possible to get
acquainted withk 2very pupil. The counseling program can best be
described by listing some of the tasks that the counselor perfcrmed.

The counselor assisted in filling out forms for placement centers, sent
transcripts to several schools, wrote letters to superintendents of
homes and private schools, assisted pupils in making out their social
histories for church related and private schools and homes, administered
personality inventories for these institutions, and compiled information
on upward bound.pupils. Most of the above tasks were completed in
response to requests of probation officers. In addition, the counselor

visited with probation officers, visited with school counselors

]
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(especially with the counselor in the receiving school if the pupil

was changing schools), visited with the persons in charge of discipline
problems in the schools, checked with school secretaries on the dates
pupils actually returned to school after their stay in one of the
institutions, attended some court hearings, accompanied or took some
pupils to the éeceiving school, arranged pupil's schedule with the
receiving school counselor, and on some occasions visited with teachers
concerning specific problems of the pupil. As the regular school
counselor was a liaison between the school and home, the counselor in
the Delinquent Children's Program was more frequently a liaison person
between the pupil and the probation officer. Occasionally the counselor
had some communications with members of a pupil's family, but much more
frequently the counselor's responsibilities centered around the pupil,
his problems, and his present relationship with his probation officer

and the courts.

Business Education

Courses in business education were provided at Friendly Gables both
semesters. One teacher, afternoons only, provided instruction in busi-
ness courses. In addition, the business teacher aided the other teachers
at the institution in supervising art activities, physical education
activities, and study hall, Due to the high pupil mobility the schedule
was quite changeable. Generally,bookkeeping, general business, basic
business math, salesmanship, and shorthand were taught from 1:00 to
1:30 p.m., and typing was taught in two sections 1:30 to 2:30 ard 2:30
to 3:30 o.m. Two sections of typing were necessary since only eight

typewriters were available. Instruction during the short period from
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1:00 to 1:30 consisted largely of making assignments and answering
pupils' questions. The number of pupils studying any one subject
during this period was small. For instance, second semester thirty-
four pupils were instructed in typing, five in business math, one in
bookkeeping, two in salesmanship, one in shorthand, one in business.
The number enrblled at any one time and the length of time each pupil

was in the class varied widely.

Reading

A reading teacher was not obtained untii the beginning of the
second semester; so reading instruction was provided second semester
only. The reading instruction was mainly corrective, although ~ne
class at each institution was made up of pupils whose test results
indicated that they were reading on or near their present grade level.
The teacher spent two days each week at Friendly Gables and three days
at Lake Afton. The classes were organized in five one-hour periods.
Pupils were tested upon entering the institution and grouped according
to reading level. One of the five one-hour periods at each institution
was used for giving individual instruction and testing new pupils.

All pupils in the two institutions were enrolled in reading. A total

of sixty-nine girls and one hundred forty-three boys were tested and.
instructed during the semester. The number in a class at any one time
ranged from six to twelve. Various types of equipment and materials,

such as SRA Readipg Laboratories, EDL Controlled Reader, Flash X, work-
books, etc., were used. Speaking and listening skills were taught through

oral reports. Books and some magazines were available to the pupils.

The teacher encouraged pupils to do as much reading as possible.

o
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EVALUATION STRATEGY

The Gray Oral Reading Test and the reading and spelling sections
of the Wide Range Achievement Test were administered upon entering and,
i1f possible,upon leaving to pupils in the reading classes. Pupils in
the typing classes were given three-minute speed tests. Non;test
sources of information included four case studies written by the
counselor, individual pupil records kept by the tcachers and counselor,
and an "Information for Evaluation" form completed in May by the

teachers and counselor. A copy of the form is presented in Appendix A.

PRESENTATION OF DATA

The following table shows the number of pupil participants in

programs for delinquent children.

TABLE 50

PUPIL PARTICIPATION IN DELINQUENT PROGRAM

Number of Admissions to Institutions Per Pupil

Total Total Un-
Number of One Two Three Four duplicated
Institution Admigssions Time Times Times Times Count
Friendly Gables 156 109 19 3 0 131
Lake Afton 296 180 40 8 3 231

Boys’ Ranch ?

Combined Totals . 452 289 59 11 3 362




]
89
1
TABLE 51 '
LENGTH OF COMMITMENT (SCHOOL DAYS) AT INSTITUTION 4’
OF CORRECTION FOR DELINQUENT CHILDREN
‘1
Length of Commi tment Number of Pupils in Each Category ;j
(Days) Friendly Gables Lake Afton
1-10 49 | 97 ’1
16-20 41 55 —~
21-30 16 44 S
31-40 11 25 i‘
41-50 6 21 B
51-60 14 . 20 £ |
61-70 2 11 y
71-80 2 3 L
81-90 0 6 1 |
91-100 2 ] = |
101-110 5 2 H
111-120 0 2 N
121-130 0 1 4
131-140 0 1 2
141-150 1 2 -
151-160 1 1
161-170 0 1
171-180 0 1
No Information Available 6 3
Total Admissions 156 296
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X From the above table it can be seen that approximately one-third of
all admissions are for ten days or less. Two-thirds of all admissions

are for thirty days or less.

Follow-up information: The disposition of pupils who were trans-

ferred out of Friendly Gables or Lake Afton Boys' Ranch is shown in

Table 52.
TABLE 52
DISPOSITION OF CHILDREN TRANSFERRED OUT OF
INSTITUTIONS FOR DELINQUENT CHILDREN
Children in Each Category
Disposition Friendly Gables Lake Afton
Reenter Wichita Public School 78 146
Withdrew or quit school 14 14
Girls Industrial School 10
Boys Industrial School 10
Another school system
in state 10
Reported out of state 10 8
Mowved to another town in state 2 9
Hospital or illness 9
Parochial Schoeol 1 3
Atchison Diagnostic Center 3
St. Johm's Military Academy 1
: Boarding FEome, Foster Home 1 2
f Married 1
« Youthville 1
Special School 1
Staying home 1
Ran awvay 1
Expelled 1
Death 1
Children's Home 1
Larned State Hospital 1
) Total Kumber Transferred Oui 129 211
‘ No Information Available or Retained 27 85

Total Mumber of Admissions 156 296
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Iransfer and Reentry Iuformation

One of the measures of the effectiveness of a correctional program
is the smoothness with which a transition is made back to the pupil's
own school. The longer it takes for a pupil to get back,the less likely
he is to continue in school. Table 53 shows the number of school days
that elapsed between the time a student left one of the institutions
for delinquent children and the time he reentered his former school or

another school. Weekends and holidays are not counted in these computations.

TABLE 53

NUMBER OF SCHOOL DAYS ELAPSING BETWEEN TRANSFER AND REENTRY
FOR PUPILS ENROLLED IN INSTITUTIONS FOR DELINQUENT CHILDREN

Number of School Days Elapsed Number of Pupils in Each Category
Between Transfer and Reentry Friendly Gables Lake Aftomn

0 64 141

1 6 6

2 1 1

3 3 1

4 1 0

5 0 4

6-10 1 1

11-15 0 1

16-20 0 0

21-25 0 1

2€6-30 1 1

Over 31 or Date of Return Unknown 2 2

Total Number of Reentries

-~
O

159

Approximately 90% of all students who are transferred back to their
criginal school, or to another school, make the transition on the same

day or on the next school day.

TR Tt
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Recidivism Information

Recidivism information was available for the years 1965, 1966, and
1967 for Friendly Gables and for 1966 and 1967 for Lake Afton., Statistics
were not available for the first part of 1968. Table 54 shows the enroll- !
ments, number of recommittals, and number of parole violators for each

institution.

TABLE 54

RECIDIVISM INFORMATION FOR INSTITUTIONS
FOR DELINQUENT CHILDREN

1965 1966 1967
Friendly Gables

Total enrollment 305 218 156

Number of recommittals 204 42 25

Number of probation violators 42 18 22
Lake Afton

Total enrollment 256 296

Number of recommittals 34 65

Number of probation violators 16 51
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Analysis of Reading Program for Delinquent Children

Information data sheets were returned for 66 girls and 138 boys.

Available information concerning the reading program was gathered from

these sheets. Table 55 shows the numbers of reading classes attended iu
by these pupils, 5«
TABLE 55 o
NUMBER OF READING CLASSES ATTENDED BY i. i

PUPILS IN CORRECTIONAL INSTITUTIONS

Number of Pupil n E

Number of reading Friendly Gables Lake Afton .
classes attended N = 66 . N = 138
None 0 41 B
1-4 24 18 e
5-8 22 10 .
9-12 8 24
13-16 3 13 u
17-20 8 6 3
21-24 0 4
25-28 0 5 -
27-32 1 8
33-36 0 1 —
37-40 0 4 B
41-44 0 4

The reading grade placement of students for whom data are available
at the time of entry into one of the correctional institutions is

reported in Table 56. Three kinds of reading tests were administered:

Gray Oral Reading (GORT), Wide Range Achievement (WRAT) (Reading subtest),

and the Silvaroli Reading Inventory.
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TABLE 56
READING GRADE PLACEMENT OF PUPILS ENTERING A
CORRECTIONAL SCHOOL FOR DELINQUENT CHILDREN
Number of P E
Friendly Gables Lake Afton
Test ’ : Test
Not Not
Silva- Speci- Silva- Speci-
GORT WRAT roli fied GORT WRAT roli fied
Placement N=33 N=19 N=8 N=6 N=67 N=62 N=7 N=2
0.0- 0.9 (Primer) _ 1 1
1.0- 1.9 2 0 0 o 3 2 0 0
2.0- 2.9 0 3 2 1 8 2 2 0
3.0- 3.9 3 0 3 0 7 7 1 0
4.0- 4,9 4 4 1 1 11 7 1 0
5.0- 5.9 | 5 3 1 1 8 8 2 1
6.0- 6.9 8 1 1 0 6 13 0 0
700"' 709 3 1 0 0 5 5 0 0 ]
8.0- 8.9 4 4 0 2 8 6 o 0 |
. ]
9.0~ 9.9 0 2 0 1 6 2 0 0 ‘
10.0-10.9 2 0 0 0 1 4 0 0
11.0-11.9 2 0 0 .0 1 1 0 0
12.0-12.9 0 0 0 0 1 2 0 0 ‘
13.0-13.9 0 0 0 0 2 0 0 0
14,0-14.9 0 0 0 0 0 2 0 0
Reading Level
Not Recorded 0 1 ' 0 0 0 1 0 0
Mean Read- L
ing Grade :
Placement 6.4 6.1 4,0 6.1 6.7 3.4 :

Grade Range 1-11 2-9 2-6 1-13 1-14 P-5
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Wb 1

This same group of pupils grouped by school grade placement is

o

presented in Table 57.

.

TABLE 57 i

GRADE PLACEMENT OF PUPILS ENTERING A CORRECTIONAL -

SCHOOL FOR DELINQUENT CHILDREN ]

Number of Pupils in Each Categor f]
Friendly Gables Lake Afton YN

Grade Placement N = 66 N = 138
3 - 0 1 i]
4 0 2

w
o
¥y

Co
—
o o]
£
o
oo |

9 16 42 g
? 10 19 23 ]
11 6 0
12 0 0
Grade Placement
omitted on form 1 _ 1
f Mean Grade Placement 3 9.0 8.2
| Grade Range ‘ 7-11 " 3-10

The data concerning chronological age of children entering

! correctional school 1s shown in Table 58.
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TABLE 58

CHRONOLOGICAL AGE OF PUPILS ENTERING
A CORRECTIONAL SCHOOL FOR DFLINQUENT CHILDREN

Number of Pupils in Each Catggggf—

Friendly Gables Lake Afton

Chronological Age N = 66 N = 138

10 | 3

11 2

12 2 16

13 6 - 17

14 20 51

15 27 | 49

16 8 0

17 2 0 :
No Age Reported 1 0
Mean Chronological Age 14.6 13.9 '
Age Range 12-17 10-15 '

In summary, the typical delinquent girl appears to be in the ninth

grade, fourteen and one-half years old and reading about three years

below her grade level. The typical boy appears to be in the eighth grade,
almost fourteen years old, and reading about two years below his grade

level.
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lmprovement in Reading
It was not possible to accurately assess the effectiveness of the
corrective reading program for delinquent children because only a very
limited number of data sheets contained information related to a reading
test given both at entrance and again upon dismissal. The shortness of
enrollment in a &elinquent institution is for many pupils a contributing

factor to their not being administered the reading posttest.

Data sheets which showed both pretest and posttest results with
the same test instrument were examined to see Qhat improvement had been
made. There were fourtéen sheets available for girls- enrolled at Friendly
Gables. Five of these sheets showed reading grade placement gains of
less than one grade, five showed gains of one year, and four showed gains
of from one and one-half to four grades. Forty sheets were available for
boys enrolled at Lake Afton; of these, six showed losses in reading grade
placement of .1 to one grade level, seven showed no change, thirteen
showed gains of .1 to one grade level, and fourteen showed gains ranging

from 1.1 to three grade levels.
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Iypewriting

Classes in typewriting were‘conducted for girls at Friendly Gables.
During second semester a total of thirty-four girls were enrolled in
typing. A few of the girls had not had any typing experience while
the remainder had been in typing in their former schools. Beginning
and ending score; on three minute timed writings were reported in gross
words per minute with no penalty for errors. The teacher felt this was
necessary with emotionally disturbed pupils to help minimize frustra-
tions. Typing classes were thirty minutes in length. Two sections
were required since only eight typewriters were available. Table 59
presents data for girls with no prior typing experieﬂﬁe. Table 60

presents data for those girls with prior experience.

TABLE 59

GROSS WORDS PER MINUTE GAIN ON THREE MINUTE SPEED
WRITINGS FOR GIRLS WITH NO PRIOR TYPING EXPERIENCE

N =29
Length of Stay at
Friendly Gables Beginning Ending Gain +
Student (school days) Score Score _Loss -
A 90 0 35 + 35
B 90 0 27 + 27
C 82 0 19 f_19
D 81 0 14 + 14
E 6 0 0 0
F 5 -0 0 0
G 3 0 0 0
H 1 . 0 0 0

The mean gain for those students who were in the class for nearly

the whole semester was twenty-four gross words per minute.

RN A PRET $ T T
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TABLE 60

GROSS WORDS PER MINUTE GAIN ON THREE MINUTE TIMED i
WRITINGS FOR GIRLS WITH PRIOR TYPING EXPERIENCE

_N =25 —
Length of Stay at
Friendly Gables Beginning Ending Gain +

Student (school days) Score _ Score Loss - -
I \ 90 - 25 60 + 35
J 90 24 30 + 6
K 90 | 40 45 + 5
L 55 48 - 49 + 1
M 55 16 21 + 5
N 42 39 33 - 6
0 42 63 63 0
P 39 27 42 + 15
: Q 38 | 43 46 + 3
R 28 40 38 - 2
S 25 13 32 + 19
T 23 37 40 + 3
U 23 42 45 + 3
v 22 32 YA + 12
W 18 40 YA + 4
: X 18 43 33 - 10
Y 15 59 59 0
y/ 15 25 39 + 14
AA 10 | 37 53 + 16
AB 9 20 23 + 3
AC 8 ‘ 13 15 + 2
AD 5 | 37 37 0
AE 3 38 b + 6
AF 1 22 22 0
AG 1 16 27 + 11
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Tie mean gain for students with prior typing experience was 5.8
gross words per minute. This is without regard to the time enrolled
in the typing class. Gains ranged from a low of -10 words per minute

to a high of +35 words per minute.

COMMENTS ON RESULTS

The first stated objective of the Delinquent Children's Program
was the establishment of meaningful home-school-institution contacts
to facilitate pupils transferring from the institution to regular school.
By examinatiou of Table 53, which is one indicator for this objective,
it can be seen that about ninety percent of all pupils returning to
school are able to complete the transfer by not later than the next day

after release from Friendly Gables or Lake Afton.

A second objective, improvement of reading per formance, is lacking

in real proof of attainment. There are several factors which enter into

[} this area, not only to make reading improvement goals difficult to obtain,

[‘ but also to make assessment of gains difficult. So many students are
enrolled in the correctional institutions too short a time to either
'i evaluate them for reading placement or to evaluate them for possible
!

reading gains. It was shown for the limited number of pupils who had

j reading data at both the beginning and end of their stays that the girls
. made gains in reading in every case, from slight gains to gains of four
. grade levels. The boys showed gains for thirty-four of forty for whom

data were available.

R i i e wm ot Vryg e Soee T TR
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Another objective was to maintain continuity of regular school
courses, especially business education courses. Classes were provided
in bookkeeping, gemeral business, business mathematics, salesmanship,
typewriting, and shorthand. Again, because of the high turnover rate
among the children, assessment of gains was difficult to evaluate.
Gains were shown in the timed typing tests. Business courses were

provided so that this objective was met.

The last objective was to improve the educational and vocational
aspirations of the pupils through closer counselor contacts. Accord-
ing to counselor reports, the major responsibility seemed to center
around the pupil, his problems and his present relationship with his
probation officer and the courts. Table 52 shows that only fourteen
boys and fourteen girls were listed in the withdrawing or quitting
school category. If the last objective had not been met,one could

have expected the numbers in this category to have been much higher.

i

.
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NEGLECTED CHILDREN'S PROGRAM

The provisions of ESEA P.L. 89-10 Title I as amended by P.L. 89-759
included projects to meet the special educational needs of children
living in institutions for neglected children. There are four institu-
tions of this type in or near Wichita. Th~se are: Maude Carpenter
Childrea's Home, Phyllis Wheatley Children's Home, Wichita Children's
Home, and Booth Memorial Hospital. Maude Carpenter Children's Home and
Phyllis Wheatley Children's Home are licensed private agencies partici-
nating with United Fund assistance. Wichita Children's Home is operated
by the Sedgwick County Welfare Department. All thr;e provide twenty-
four-hour care for dependent and neglected children. Booth Memorial
Hospital which meintains a home and hospital care for unwed mothers and
infsats is a private agency with United Fund assistance. A regular
education program at Booth Memorial Hospital is administered through
the Special Education Department cf the Wichita Public Schools. This
program consists of two teachers and generally tries to maintain as
much as possible the girls' previous schedule of courses. School age

children in the three children's homes attend Wichita Public Sc'icols.

Representatives of the institutions in cooperation with the Depart-
ment of Special Education and Pupil Service and Curriculum Divisions
of the Wichita Public Schools have identified their most pressing edu-
cational needs. Primary needs identified were: (1) instructional
assistance in small groups in specific subject areas, (2) opportunities
for instruction and/or activities in the areas of music, arts and crafts,
and physical education, and (3) counseling assistance to develup posi-
tive attitudes, improved self-concepts, and close home-school-institutional

ccoperation.
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.
In order to help meet the needs, it was decided to include activi-
ties in corrective reading, counseling and guidance, physical education j}
and recreation, business education, arts and crafts, and music.
OBJECTIVES -
Children's Homes -
1. To improve reading performance E
2. To enrich specific areas of institutional living by providing ?
activities in arts and crafts, music, and physical education.
Booth Memorial Hospital i}
’ 1. To provide instruction in business education.
2. To improve institution-school-home cooperation so that pupils Ii
may continue their educational pursuits with a minimum of T
q
interruption. -
3. To reduce che number of pupils who do not continue in school 1]
L&
after the delivery of their babies.
4, Tec improve attendance of the non-resident pupils. 1‘k
PROCEDURES {}
; Activities, materials, and supportive services were provided at i}f
each of the institutions according to the need. Some were provided to Ilu
i
only one institution, others to two or three or all four. ;
1 I‘
Reading Instruction {‘Z
A reading teacher was provided at each of the children's homes two {;;
nights per week from six to eight p.m. The type of instruction varied '
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from corrective to developmental to individual tutoring. Classes were
organized according to grade and reading level into four thirty-minute
classes at two of the homes and three forty-minute classes at the other.
Most of the classes contained from five to eight pupils,but a few of the
classes contained less than five. Some pupils attended one session per
week and others two depending upon need and other activities such as
ballet or work. Instruction was geared to the individual pupil. A
wide variety of programmed materials, word games, and other reading
materials were used. Some were purchased especially for this activity,
ard some were borrowed from the school. Reading or reading readiness
instruction was provided for ninety-seven pupils ffﬁm preschool to

grade eleven.

Physical E on

Physical education teachers were provided for ome two-hour session
per week at each of the three children's homes. The activities were
conducted in the evenings. At one home thirty-minute classes were
organized in groups of eight to twelve pupils. At another, one hour
classes were provided with eight pupils in one and nine in the other.
Activities in these classes included soccer, basketball, shuffleboard,
gym scooters, ping pong, dodgeball, tag games, tumbling, hand baseball,
volleyball, softball, rhythm activities, folk dancing, four square,
relays, rope jumping, circle games, and health education films. At
the third home where thirty-five to forty-five pupils were in the home,
activities were conducted both at the home and away. Most of the
organized games at the home were centered around the smaller children.
Older children were taken bowling, swimming, skating, to movies, to

plays, and to car shows,
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Arts and Crafts
Two of the children's homes were provided an art teacher and mate-
rials for arts and crafts activities one evening per week for two hours. oy |
At one home classes were thirty minutes long. Some pupils usually :

stayed to finish their work while the neixt group arrived and began.

Sixty-seven children were in these classes one or more times with an

average of thirty-five to forty children each evening. Forty-nine pupils

E

attended twenty or more sessions. At the other home the art teacher

-
worked with the children two at a time in order to more easily develop i
close personal contacts and build the pupils’self-confidence. Thirty- E?
five children participated in this program during the year.
Music !
A music teacher was provided for two hours each Saturday morning ?w
at one of the children's homes. The program was organized into twenty i:

' minute periods with kindergarten through fourth grade girls first ‘i»‘
period, kindergarten through fourth grade boys second period, fifth and T
sixth grade boys and girls third period, junior and seniorvhigh boys L
and girls fourth period, and special groups the last two periods. E

Percussion instruments such as tub drums, bongo drums, claves, maracas,

biaiie )
N

sticks, finger cymbals, and tamborines and melody instruments such as

piano, autoharp, resonator bells, guitars, bass ukeles, and melodicas

-

¢

were provided. The children were instructed in singing as well as both

types of instruments, and accompaniment while singing. Some part of a

| —

period was often used for listening to music. Many visual aids were

r"" ey

used. On special occasions all groups sang together. Programs were

presented on holidays and at the home's annual banquet. Seventy-five

children participated in the program.
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C el

A full-time counselor was provided. She was scheduled two mornings
per week at Booth Memorial and one day per week at each of the three
children's homes. The other two afternoons were used to make calls,
contacts, collect information, etc. At Booth the counselor served pri-
marily by contﬁcting central administration, local schools, parents, and
agencies. She had approximately one hundred seventy direct contacts
with about seventy pupils from Booth during the year. In their behalf
approxiﬁately two hundred contacts were made -with school counselors,
registrars, administrators, or teachers. Fifteen contacts were made
with social service or medical agencies and forty-five with parents.

The counselor's relation with pupils from the children's homes was much
the same as a regular school counselor. Being assigned directly to
this group of children, however, gave more time for collecting infor-
mation, special testing, and actually sitting down with social workers
and supervisors at the home to discuss and to work out solutions to

school related problems.

Business Education

The education program at Booth is designed to help girls continue
as nearly as possible the schedule of courses that they were taking
before entering the institution. Both girls living at home and girls
in residence at Booth attend the classes. The courses were organized
in thirty minute periods and a teacher would often be teaching more
than one course during a period due to the wide variety of courses
needed. Two teachers in th~ regular education program administered

by the Special Education Department taught courses in English, history,
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geography, sociology, clothing, government, foods, psychology, Spanish,
Latin, home and family, and child care. The Neglected Children's Pro-
gram provided an additional teacher to teach typing, office clerical
practice, business communications, introduction to business, shorthand,
salesmanship, bookkeeping, business math, and basic math. Two type-
writers purchaéed with Title I funds were used daily in and out of class

by the girls in typing and other girls in the hospital.
EVALUATION STRATEGY

One reading teacher reported scores from the McCall-Crabbs Stan-
dard Test Lessons in Reading, while another reporteé results from the
Silvaroli Classroom Reading Inventory. Five-minute time tests were
given to girls in typing upon entering the classes at Booth and,if pos-
sibleyupon leaving. Speed tests in shorthand for three-minute dictation
periods were given to four girls taking shorthand. Non-test sources of
information included anecdotal records and individual pupil records kept
by the teachers and counselor. An '"Information for Evaluation'" form was
completed in May by each of the teachers and the counselor. A copy of

this form is included in Appendix A.

PRESENTATION OF DATA

Reading Improvement

Results of the McCall-Crabbs Standard Test Lessons in Reading given
at Phyllis Wheatley Children's Home and the Silvaroli Classroom Reading
Inventory given at the Wichita Children's Home are shown in Table 61 and
62 respectively. On the McCall-Crabbs children showed a mean gain of
nine-tenths of a reading grade level. On the Silvaroli, approximately

one reading grade level improvement was shown.
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TABLE 61
READING IMPROVEMENT OF NEGLECTED CHILDREN AT
PHYLLIS WHEATLEY CHILDREN'S HOME AS MEASURED BY
THE MCCALL-CRABBS STANDARD TEST LESSONS IN READING
N =18
November Test May Test

Student Reading Grade Reading Grade Gain
A PP 1.6 1.6
B 1.9 2.1 .2
C 2.2 3.1 .9
D 2.1 2.4 .3
E 2.7 3.6 .9
F 2.5 3.2 .7
G 5.1 5.6 .5
H 4.2 5.3 1.1
I 4.2 4.7 .5
J 5.1 5.5 .2
K 4.6 5.4 .8
L 3.0 3.9 .9
M 4.4 5.1 .7
N 8.4 | 9.2 .8
0 4.8 7.0 2.2
P 4.7 6.8 2.1
Q 7.1 7.8 o7

R 8.1 8.7 .6

Mean Gain 9
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TABLE 62

—]

READING IMPROVEMENT OF NEGLECTED CHILDREN AT WICHITA CHILDREN'S
HOME BY THE SILVAROLI CLASSROOM READING INVENTORY

}

N=6 !
October Test May Test
Indepen- Instruc- Indepen- Instruc-

dent tional dent tional ' E}'

Reading Reading Reading Reading Gains ‘

Student Level Level Level Level Ind., Inst.

A Grade 1 Grade 2 Grade 2 Grade 3 1 1 ;]
B Grade 1 Grade 2 Grade 2 Grade 4 1 2 i\
C Grade 3 Grade 4 Grade 4 .Grade 5 1 1 él
D Grade PP Grade P Grade L Grade 2 1 2 %}
E Grade 2 Grade 3 Grade 3 Grade 4 1 1 '
:.‘1

F Grade P Grade 1 Grade 2 Grade 3 2 2 ia

The small number of students for whom test scores were available

I

in both October and May is a result of the high turnover rate 6f students {:
placed in the Wichita Children's Home. Gains in indéﬁendent and instruc~
tional reading gra:de levels are as expected, approximately one grade leQel {l
improvement. ]
i}
Business Education !
Girls enrolled at Boohh Memorial Hospital were encouraged to continue {]f
in typewriting orshorthand if they had been previously enrolied in these '
courses. Results of their beginning and ending test scores are shown in .}:

Tables 63 and 64. Progress shown in typewriting amounts to a gain of 5.1

gross words per minute. In shorthand the girls gained an average of fifteen

words per minute on timed dictation. ' ,]

. e
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TABLE 63

SCORES ON FIVE-MINUTE TIMED TEST FOR GIRLS
ENROLLED IN TYPEWRITING AT BOOTH MEMORIAL HOSPITAL

N=29
Length of Time
Between Tests Beginning Ending Test Gain +
Student (school days) Test Scores* Scores* Loss -
A | 9 32/16 38/19 + 6/43
B 24 40/16 48/19 + 8/43
C 79 51/5 60/5 + 9/0
D 20 58/5 73/3 +15/-2
E ’ 20 38/0 40/0 + 2/0
F 17 40/10 46/12 + 6/42
G 17 22/4 27/2 4+ 5/-2
H 14 43/9 38/11 - 5/42
1 14 41/8 41/4 0/-4
Mean gross words per minute 40.6 45.7 + 5.1
Mean errors 8.1 8.3 + .2

#Scores are read: Gross words per minute/total errors.

TABLE 64

SCORES ON THREE-MINUTE DICTATION TESTS FOR
GIRLS ENROLLED IN SHORTHAND AT BOOTH MEMORIAL HOSPITAL

N =4
Length of Time
Between Tests Beginning Ending Test Gain +
Student (school days) Test Score Scores Loss =~
A 8 60 60 0
B 25 70 100 + 30
C 31 60 80 + 20
D 22 70 80 + 10

E Was Not Tested

Mean words per minute 65 80 + 15
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Attendance

Attendance figures were available for girls who were enrolled at
Booth Memorial Hospital for home school and for Booth. The total en-
rollment has been separated into six groups or categories. These

figures are presented in Table 65. ' -

TABLE 65
ATTENDANCE PERCENTAGES FOR HOME SCHOOL AND FOR

BOOTH MEMORIAL HOSPITAL OF GIRLS ENROLLED DURING THE YEAR -
Percent of Percent of -

Attendance at Attendance
Groups Number Home School at Booth v
I. Girls who started at 26 78 34 }
home school and .

finished at Booth

I1. Girls who started at
home school and
graduated from Booth 7 88 95 -

II1. Girls who started at .
home school, went to :
Booth, but dropped
out when dismissed : -
from Booth 18 64 33

IV. Girls who started at
home school, went to
Booth, and returned
to home school 12 83 80

V. Girls who started at
home school, went to
Booth, returned to
home school and
graduated 15 | 86 80 .

VI. Miscellaneous group
for which attendance
figures were not ,
available from home v
school 4 94
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Attendance percentages for girls at Booth who graduate either from
Booth or from the home school tend to remain relatively the same as the
attendance was previously in the girl's home school. The same pattern
exists for those girls who subsequently return to their home school. The
girls who start in their home school and stay at Booth for the remainder
of the year show a marked drop in attendance. There is also a marked

deterioration in attendance of those girls who later drop out from Booth.

COMMENTS ON RESULTS

Two objectives were stated in regard to the Children's Homes, the
first one being to improve reading performance. The data presented
showed gains in reading grade levels of nine-tenths of a grade level for
the children at Phyllis Wheatley and approximately one grade level for
the children at the Wichita Children's Home. This objective was met. A
second objective was to enrich specific areas of institutional living by
providing activities in arts and crafts, music, and physical education.
Through provision of physical education teachers for two hours per week
at each home, provision of an art teacher for two hours per week and for
needed art materials, and through provision for a music teacher two hours
per week along with the necessary musical instruments, this objective was

met.

In regard to the objectives for girls at Booth Memorial Hospital
there was an availability of instruction in typewriting, shorthand,
clerical practice, business communications, introduction to business,
salesmanship, bookkeeping, and business mathematics. Such courses pro-
vided a continuity with the student's regular school program as well as

the availability of instruction in English, history, geography, sociology,
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clothing, government, foods, psychology, Spanish, Latin, home and family

living, and child care.

Another objective was to reduce the number of pupils who do not
continue in school after the delivery of their babies. There were eigh-
teen girls in this category, however, there is no basis for comparison
with previous years. In most instances where a girl did drop out, the

reason given was the unavailability of a babysitter.
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KEYBOARD MUSIC INSTRUCTION

Using electronic keyboards in providing music experiences for third
grade pupils in economically disadvantaged areas was a part of the
Title I project. It was felt that the piano keyboard was the most
appropriate device for use in teaching music fundamentals. Aiso, it
was felt that pupils in Title I schools were most apt to be deprived
of piano keyboard instruction because of their economic status. Al-
though some pupils were included in all of the grades 3 - 6, third
graders were given first priority for the music experience because of
the desire to provide such experiences in the early school years and
because most eight year old children are able to learn the basics of

music.

OBJECTIVES

1. To enable children to become better acquainted with the
tools and symbols of music.

2. To enable children to acquire the visual pattern of the
keyboard needed for better understanding of the musical
scale.

3. To improve melodic, rhythmic, harmonic, and other musical
concepts. |

4. To increase children's interest in music and the piano.

5. To increase children's playing ability.
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PROCEDURES

All third grade and most of the fourth, fifth, and sixth grade
children in eleven Title I public elementary schools and third grade
children in one parochial elementary school received the instruction.
Two vans, each with twenty-four electronic pianos with the necéssary
communication centers and wiring, were moved from school to school on a
regular basis. Children moved from regular classrooms to the van on a
scheduled basis. Instruction was provided by a special music teacher.
The time allotted was thirty minutes per week for each group. Approx-
imately twenty-four hundred children received instruction during the

year. Of this number, about forty were parochial school children.

EVALUATION STRATEGY

The Wood-Boardman Test of Musical Discrimination for the Primary
Grades was used as a measure of progress in musical discrimination and
{n the ability to identify the organization of musical sounds. A
description of the test is presented in Appendix B, The test was
administered during September to all the third grade children in the
eleven Title I public elementary schools (experimental group) and to
all the third grade children in five other Title I public elementary
schools (control group). The test was readministered to both groups

in May to obtain posttest data.

Non-test sources of evaluative data included telephone interviews

of persons involved in the program and responses to questionnaire items.

Questionnaires were developed and submitted in May to the principals
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of the twenty-four Title I elementary schools and to special music and
regular third grade classroom teachers in each of the eleven schools

that participated in the keyboard music instruction. Certain questions
in the questionnaires pertained to the evaluation of the keyboard music

instruction. Copies of the questionnaires are included in Appendix A

of this report.

PRESENTATION OF DATA

The Wood-BpardmankMusic Test, given to pufils in the mobile piano
class (experimental) and to other third grade pupils-who did not have
the piano class experience (control groups), has six subtests. Subtést 1
measures the child's ability to make gross discriminations regarding
rhythmic movement in terms of its overall organization. Subtest 2
measures the child's ability to make somewhat finer discriminations
regarding rhythmic movements. Subtest 3 of the test deals with the

child's ability to recognize the organization of beats or pulses into

accent groupings of two or three. The child's ability to make gross
discrimination regarding melodic movement is measured by Subtest 4, and
his ability to make a somewhat finer discrimination regarding melodic
contour is measured by Subtest 5. Subtest 6 was designed to measure

a child's ability to discriminate concerning the formal organization

of music. A seventh subtest was constructed for purposes of this experi-
ment to measure the pupils' knowledge of musical symbols that children

in the third grade should kunow, or of which they are aware.
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TABLE €6 "
WOOD-BOARDMAN TEST OF MUSICAL DISCRIMINATION E,
PRETEST AND POSTTEST RESULTS FOR EXPERIMENTAL AND CONTROL GROUPS
Pretest Posttest Mean X
Subtest Group N Mean SDh Mean SD Gain ,I
5 ‘
1 Exp . 692 3.28 1.37 4,33 1.36 ~ 1.05 *
Cont 156 3.19 1.36 3.60 1.51 .50
2 Exp 692 3.60 1.25 4,30 1.19 .79 zl
Cont 156 3.81 1.25 4,30 1.20 49
!
3 Exp 592 2.73 1.25 3.03 1.44 .30 g}
Cont 156 2.50 1.13 . 2.065 1.28 .15
4 Exp 692  3.54  1.73  4.48 1.52 .9 ﬂ
Cont 156 4.14 1,60 4,79 . 1.44 .65 *
5 Exp 692 6.50 1.77 6.71 1.87 .21 {‘
Cont 156 6.44 1.83 6.70 1.95 .26
6 Exp 692 3.93 1.41 4,30 1.60 .37 \
Cont 156 4,04 1.51 4,63 1,33 .59 {]
7 Exp 692 10.90 2,05 12,72 2.21 1.82 (
Cont 156  10.72 2.14  11.82 2.59 1.10 ﬂ
Total Exp 692 34,42 4,71 39.80 5.56 5.38
Test Cont 156 34,54 5.41 38.48 5.12 3.94

Table 66 gives the unadjusted means and standard deviations of the
raw scores on each subtest for both the experimental and control groups.
The experimental group made larger gains in all areas except Subtests 5
and 6. The posttest scores were subjected to an analysis of covariance
using the pretest scores as the control variable. The results in Table 67
show that the experimental group did‘significantly better (P €.01) on Sub-
tests 1, 3, 7, and Total Test. The gains on Subtests 2 and 4, while not

significant, were slightly in favor of the experimental group.
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TABLE 67

WOOD-BOARDMAN TEST OF MUSICAL DISCRIMINATION RESULTS OF
TXPERIMENTAL AND CONTROL GROUP COMPARISONS BY ANALYSIS OF COVARIANCE

Adjusted Adjusted Critical
Source of Sums of Mean Value of F at

Subtest Variation df Squares Square F .01 level

1 Between Groups 1 64.65 64.65 33.65 6.68
Within Groups 845 1623.23 1.921

2 Between Groups 1 .03 .03 .02 6.68
Within Groups 845 1202.68 1.423

3 Between Groups 1 18.58 18.58 9.33 6.68
Within Groups 845 1682.87 1.992

4 Between Groups 1 .75 .75 .408 6.68
Within Groups 845 1552.48 1.837

5 Between Groups 1 .01 .01 .003 6.68
Within Groups 845 3021.35 3.576

6 Between Groups 1 11.83 11.83 5.05 6.68
Within Groups 845 1972.99 2.343

7 Between Groups 1 102.27 102.27 19.54 6.68
Within Groups 845 4422 .37 5.234

Total Between Groups 1 238.99 238.99 9.29 6.68
Test Within Groups 845 21,745.77 25.735

Twenty-L.o elementary principals responded to items concerning areas of
improvement in music. Their responses are presented in Table 68. While a
majority of principals reported their schools did not participate or they
did not respond to the question, the remainder was strongly in favor of the
program with only six percent seeing little value in keyboard music instruc-
tion. In Table 69 the results of questions asked of special music and
regular third grade teachers are stown. Sixty-four percent of this group
felt that keyboard music instruction was of moderate or greater value while

nine percent saw little or no value in the instruction.
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TABLE 68

RESPONSES OF ELEMENTARY PRINCIPALS IN TITLE I SCHOOLS
CONCERNING THE VALUE OF KEYBOARD MUSIC INSTRUCTION

N = 22
Number of Principals Selecting Each Response
Did Not 1Item
Much Moderate Little No Partic- -‘Left
Area of Improvement Value _Value @ Value Value ipate Blank

Making children acquainted with

tools and symbols of music 7 2 1 0 9 3

Improving children's musical

skills 5 3 2 0 9 3

Increasing children's interest

in music 5 4 1 0 9 3

All responses combined (%) 26 13 6 0 41 14
TABLE 69

RESPONSES OF SPECIAL MUSIC TEACHERS AND REGULAR 3RD GRADE
TEACHERS CONCERNING THE VALUE OF KEYBOARD MUSIC INSTRUCTION

N = 35

Numﬂg; of Teachers Selecting Each Responge
Item

Much Moderate Little No Do Not Left
Area of Value Yalue Value Value Value Know Blank

Has the use of the mobile van:

Enabled pupils tc become
better acquainted with the 12 16 1 0 6
tools and symbols of music )

Improved pupils' funda-

mental musical skills of 11 17 1 0 6
rhythm, melody, pitch, and

harmony

Increased the number of

pupils that begin instru- 2 7 3 4 18 1
mental music instruction

either in school or privately

Increased pupils' interest 10 15 2 1 7
in music and the piano

All responses combined (%) 25 39 5 4 26 1
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No attempt was made to differentiate responses in Table 69 by type
of teacher. This table includes thirteen regular classroom teachers who
teach their own music, thirteen regular classroom teachers who have a

special teacher for music, eight special music teachers and one tcacher

who did not designate her teaching assignment.

Only three teachers indicated that more than half of their students
had access to a piano at home, school, church or other place. Twenty-

seven teachers said that less than half had access to a piano.

Student reaction to keyboard music instruction in the mobile van was
listed as "very much enthusiasm," by twenty-one teachers; '"moderate
enthusiasm,”" by eleven teachers; and "indifferent," by one teacher. Two

teachers made no comment.

Some paraphrased excerpts from the comments of teachers are as

follows:

Difficult to arrange a schedule

Parents should hear children play

Students love keyboard music instruction

Very beneficial

Very good, please continue the program

Children appreciate piano more

Need more time for coordination between keyboard and regular classes
Important part of the total school program

Need more follow-through (student to take more than one year)
Continue program into upper grades

COMMENTS ON RESULTS

Objective data is not as strongly in favor of the experimental group
in keyboard music instruction as measured by the Wood-Boardman Test as
might have been desired. However, the test taken as a whole is signifi-

cantly in favor of the experimental group.
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Both principals and teachers indicated by their responses to question-
naire items that they felt the instruction was beneficial to children in the -4
improvement of interest and achievement. Ratings and comments were largely

favorable,

[ Sk

e
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INDUSTRIAL ARTS

Industrial arts classes in metals and woodworking for fathers and
sons were included in the Title I project as an extension of the regular
industrial arts program in junior high schools. By scheduling the
classes during the evenings and Saturday mornings, leisure time of
pupils was used constructively, and it became possible to organize with

a father-son format.

OBJECTIVES

1. To develop familiarity with tools and equipment used in

woodworking and metals.

2. To instill interest in seeing projects through to completion.

3. To develop skills and attitudes which lead to more effective
uses of leisure time.

4. To strengthen father-son relationships by cooperative

endeavors in projezt work.

PROCEDURES

The program was located in industrial arts classrooms in four
Title I junior high schools. Twenty-eight sessions of two hours each
were scheduled in woodworking and metals each semester during the year
[j: with meetings on Tuesday and Thursday evenings. Twenty-eight sessions
| of three hours each for different pupils were scheduled in woodworking

'{l and metals during the year with meetings on Saturday mornings.




123

Boys in grades 7, 8, and 9 (and their fathers) who resided in the
? low~income target areas were eligible for enrollment. Instruction in
woodworking and metals was provided by regular industrial arts teachers.
Much of the class time was spent in working on projects of the pupils'
own choosing. The classes were available to parochial school pupils as

well as pupils of the public junior high schools.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part of
the Title I project. Non-test sources of evaluative data included records
maintained by the teachers, a rating scale checked by the teacher, and
questionnaires submitted to teachers and principals in May. The question-
naire to teachers pertained to the industrial arts classes only. Certain
questions in the questionnaire to principals pertained to the classes.

Copies of the questionnaires are included in Appendix A of this report.

PRESENTATION OF DATA

The results of questionnaires returned by junior high Title I in-
dustrial arts teachers and principals are shown in the following Tables

70, 71, 72, and tabular lists.

The four principals indicated by their responses that they see, for
the most part, moderate or greater value in the industrial arts classes.
They are somewhat divided in their opinion concerning the value of the
classes in improving parents' attitudes. More parental involvement in

the classes might have a more positive effect on this ftem.
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TABLE 70

N =4

RESPONSES BY JUNIOR HIGH PRINCIPALS CONCERNING T¥Z VALUE OF
TITLE I INDUSTRIAL ARTS CLASSES IN BASIC METALS AND WOODWORK

Area of Improvement

Number of Principals Selecting
Each Response

Much
Value Value

Moderate Little No
Value

Providing boys and/or their
farhers an opportunity to
construct useful and cre-
ative personal ariicles that
can be used in the home

a. Basic Metals

b. Woodwork

Improving the attitudes of
pupils toward school and
its value

a. Basic Metals

b. Woodwork

Improving the attitudes of
parents toward school and
its value

a. Basic Metals

b. Woodwork

All responses combined (%)

29

N W

wnN

54

—

17

of woodworking and metals,

An industrial arts rating scale was presented to each teacher at the
end of first semester and again at the end of second semester.
wvere asked to evaluate each of the students enrolled in the Tttle I indus-
trial arts program. However, because of lack of clarification of the
purpose of the second scale, returns were too incomplete to use.

following data were prepared from the returns of one semester in each class

Value Know

The teachers




TARLE 71

RESPONSES OF TEACHERS OF TITLE I INDUSTRIAL ARTS WOODWORKING
AND BASIC METALS CLASSES CONCERNING IMPROVEMENT OF STUDENTS ENROLLED

Woodwork Metals
Area of Improvement N = 89 N = 81

Father attends class 7 5
Father does not attend class 75 75
Item left blank 7 1
Skill in working with woods, metals

Improved 65 80

Not improved 17 1

Item left blank 7 0
Skill in working with hand tools

Improved 62 79

Not improved 20 2

Item left blank 7 0
Skill in working with power tools

Improved 56 71

Not improved 24 10

Item left blank 9 0
Industry or work tempo

Improved 59 75

Not improved 22 6

Item left blank 8 0
Attitude toward school and its value

Improved 56 77

Not improved 22 4

Item left blank 11 0
Total of all items above combined (%)

Improved 67 94

Not improved 24 6

Item left blank 9 0

gy

As shown in Table 71 the industrial arts teachers found improvements
in all areas of skills and attitudes with improvements i
clagses being considerably greater than in the woodworking classes. In

fable 72, nearly three-fourths of the teachers indicated there

or greater value in the industrial arts classes.

classes of little value.

n the basic metals

was medium

One-fourth rated the
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TABLE 72

RESPONSES BY TITLE I INDUSTRIAL ARTS TEACHERS IR JUNIOR HIGH SSHOOLS
CONCERNING THE VALUE OF TITLE I INDUSTRIAL ARTS CLASSES

N = 10*%

Number of Teachers Selecting Each Response

Much Medium Little No No
Value Value Value Value Opinion
Area of Improvement No. % No. 2 No. %2 No. % No. %
How much value has the class been
in increasing the students' skills? 7 70 1 10 2 20 0 O O O
How much value has the class been
in increasing the students'
knowledge? 3 30 4 40 2 20 1 10 0 O
¥ow much value has the clags been in
improving the students' attitudes? 3 30 3 30 4 40 O 0 O O
How much value haé the clags been in
improving the students' work habits? 4 40 3 30 2 20 1 10 0 O
All responses combined (%) 42 27 25 5

#Mote: Two teachers did not respond tc this questionnaire.
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COMMENTS ON RESULTS

A large number of projects were reported to have been completed by
participants in the woodworking and basic metals classes. The variety
and scope of many of these projects indicates an ability on the part of

some students to tackle advanced projects.

It was the opinion of both teachers and principals that the classes
have been of positive value. More parental participation would have been
desirable and would have added to the class value as far as improving
parental attitudes were concerned and in the strengthening of father-son

relationships, one of the stated objectives.
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CLOTHING AND PERSONAL GROOMING

Homemaking classes in clothing and personal grooming for mothers
and daughters were included in the Tit’e I Froje~t as an extension of
the regular homemaking program in junior high schools. Classes were
scheduled in the evenings with the hope of using the pupils' léisure

time constructively and increasing the possibility of organizing with

a mother-daughter format.

OBJECTIVES

1. To improve the pupil's personal grooming habits and skills.

2. To develop skills in caring for and operating sewing~
machines.

3. To develop skills in reading and following instructions of
a commercial pattern.

4, To develop skills in the basic techniques of clothing
construction.

5. To develop skills in consumer ability as related to quality

and price.
PROCEDURES

Evening classes were organized in each of five junior high schools
with two teachers at each school. Each class met two evenings per week.
Pupils were instructed in purchasing fabrics, patterns, and accessories,
in basic sewing techniques, in constructing articles of clothing, and
in personal grooming skills. Girls were selected on the basis of interest

and need. Mothers were encouraged to enroll with their daughters.
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Enrollment was open to non-public school pupils. One hundred sixty girls
and mothers were enrolled in the classes first semester. Attendance be-
came increasingly poorer, however, and by the end of the semester it was
decided to discontinue the classes in four of the five schools. The
eighty-eight best attenders in the four schools where classestere not

continued attended an average of sixteen of the twenty-eight sessions.

The twenty-seven best attenders in the school where classes were continued

had attended an average of twenty-three sessions each.

EVALUATION STRATEGY

No standardized tests were used for the evaluation of this part of
the Title I project. Non-test sources of evaluative data included atten-
dance records and anecdotal records kept by the teachers. A rating scale
developed last year for Title I clothing classes was revised to include

some items regarding personal grooming. Teachers rated each pupil on the

scale at the end of each semester. A questionnaire regarding the Clothing

and Personal Grooming classes was sent to the teachers in May. Certain
questions in the questionnaire to junior high school principals pertained
to the Clothing and Personal Grooming classes. Copies of the question-

naires and rating scale are included in Appendix A.

PRESENTATION OF DATA

The following tables and statements present evaluative information
from responses of teachers and principals and from the clothing rating
scale. Table 73 shows the various types of projects that were considered

in the class. Five of these projects were completed by a majority of the

oy
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stude~ts, two bv approximately half of the girls, and five projects were {
completed by no one. Table 74 shows the types of skills learned in a
clothing class and the degree to which class participants were able to

perform the skill as judged by the teacher.
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TABLE 73

STUDENTS' PERFORMANCE AS SHOWN ON TITLE I HOMEMAKING
(CLOTHING) RATING SCALE (FOR ONE CLASS CONTINUED SECOND SEMESTER)

N = 21
Number of Students Completing Project
Project Completion Yes No Item Left Blank
1. Fitted and altered a pattern 19 1 1
2. Selected fabric and findings
for a garment 20 0 1
3. Cut out and marked a garment 20 0 1
4. Satisfactorily constructed a garment 13 7 1
5. Altered or renovated clothing article 0 20 1
6. Completed article of table or other
household linens 0 20 1
"} 7. Applied a zipper 13 7 1
- 8. Knitted, crocheted, or embroidered
‘{; _ an article 0 20 1
9. Removed soiled spots from clothing 0 20 1
10. Organized and rearranged closet or
: clothing storage at home 0 20 1
11. Took inventory of clothing on hand
(0 and evaluated as tc additional needs 1 19 1
[i 12. Changed needle, oiled and cleaned
' sewing machine 4 16 1
‘{i 13. Successfully accessorized a garment 8 12 1
T 1.4.

Willingly participated in an exhibit
of finished garment by individually
modeling it 9 11 1
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TABLE 74

STUDENTS' SKILLS AS SHOWN ON TITLE I HOMEMAKING (CLOTHING) RATING SCALE
(FOR ONE CLASS CONTINUED SECOND SEMESTER)

Number of Students Receiving

Each Rating

N = 21 Able to Per forms Performs Item
perform  with some skillfully left
with help skill with and inde- blank

Description of Skill _of adult direction _ pendently
1., Fitting pattern to body
measurements 12 6 3 0
2. Marking and stitching
techniques
a. Darts 3 7 6 0
b, Straight stitching 3 7 6 0
c. Recognizing correct stitch 8 7 6 0
&: ‘Méchine basting 3 7 6 0
e. Gathering by machine 4 7 6 4
f. Hemming 8 7 6 0
g. Trimming seams 7 7 6 1
h, Putting in a zipper 5 3 6 7
Sewing on buttons, snaps,
i. hooks, eves 7 6 6 2
Fastening stitching
j. at ends of seams 8 7 6 0
3. Crafts
8, Rnitting 0 0 0 21
b. Embroidery 0 0 0 21
c. Crochet 0 0 0 21
4., Correct pressing as garment is
being constructed, altered, or 8 7 6 0
renovated
5. Care of garments and linens i 2 3 15
6. Recognition of quality and price 4 6 2 9
7. Caring for sewing machine 8
a. Opening and closing machine correctly 8 2 3
b, Oiling and cleggihé machine 5 6 0 10
c. Changing needle when needed 5 5 0 11
8. Planning accessories for a garment
1 2 7 11
9, Modeling finished garment
1 4 6 10

["URNN |



TABLE 75

RESPONSES OF PRINCIPALS OF TITLE I JUNIOR HIGH SCHOOLS CONCERNING
THE SUCCESS OF TITLE I CLOTHING AND PERSONAL GROOMING CLASSES

N =7
Number of Principals Selecting Each Response
No Highly Medium Little No
Questionnaire Item Program Successful Success Success Success

Please give your opinion of the

overall effectiveness of the

Title I Clothing and Personal 2 1 1 3 0
Grooming classes in your school

First Semester, 1967-68

Please give your opinion of the

overall effectiveness of the

Title I Clothing and Personal

Grooming classes in your school.

Second Semester, 1967-68 5 1 0 0 1%

*Note: Since only one school continued classes second semester, this response
should not have been marked.

TABLE 76

RESPONSES OF TEACHERS IN JUNIOR HIGH TITLE I CLOTHING AND
PERSONAL GROOMING CONCERNING THE SUCCESS OF THE CLASSES

N=17 ,
Number of Teachers Who Selected Each Response
No Highly Medium Little No
Questionnaire Item Program Successful Success Success Success

Please give your opinion of the

overall effectiveness of the

Title I Clothing and Personal 0 2 4 1 0
Grooming classes in your school. :

First Semester, 1967-68

Please give your opinion of the

overall effectiveness of the

Title I Clothing and Personal

Grooming classes in your school.

Second Semester, 1967-68%* 4 2 0 0 0

*Note: One teacher did not respond.

A o
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Tables 75 and 76 show the responses of principals and teachers to the
overall effectiveness of the Title I Clothing and Personal Grooming classes
by semesters. During first semester the classes were judged by principals
.o be highly successful in ona instance, of medium success in one instance,
and of little success in three instances. Teachers were not quite as critical
with two seeing the class as highly successful, four as medium successful and
one as little success. The one class continued through second semester was

judged as highly successful.

TABLE 77

RESPONSES OF TEACHERS IN JUNIOR HIGH TITLE I CLOTHING AND
PERSONAL GROOMING CONCERNING THE VALUE OF THE CLASSES

N =7
Number of Teachers Selecting Each Response
Much Medium Little No No
Questionnaire Item Value Value Value Value Opinion

How much value have the classes been
in improving students' skills in caring
for and operating a sewing machine 2 4 0 0 1

How much value have the classes been
in improving the students' abilities
to read and follow instructions of a
commercial pattern 2 2 2 0 1

How much value have the classes been

in improving the students' skills in

the basic techniques of clothing

construction 4 2 0 -0 1

How much value have the classas been
in improving the students' skills in
consumer ability related to quality
and price of clothing 0 4 0 1 2

How much value have the classes been
in improving the students' personal
grooming 0 2 3 1 1

All responses combined (%) 23 40 14 6 17

:kwu . .!
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Teachers responding to questions of value of the classes gave a
combined percent of response of sixty-three percent for much or medium
value. Only six percent saw no value in these classes. These results
are shown in Table 7/. The remainder of the items on the questionnaire
did not lend themselves to convenient tabulation. The following items
represent a paraphrased report:

Concerning participation of mothers in the classes--
Three teachers had 1-5 mothers attending regularly
One teacher had over five mothers attending irregularly
Three teachers had more than five mothers attending regularly

Concerning members of the class being representative of those in
the area who were most in need of the class--

Five teachers felt they were in need

Two teachers felt they were not in need

Concerning attendance--
Five teachers found attendance a problem
Two teachers found attendance no problem

Concerning reasons for poor attendance--
One teacher said that class activities were not appropriate
to students' needs
Two teachers felt that transportation was not available
Two teachers felt that poor attendance was caused by a
combination of factors

Concerning adequacy of rating students' performance--
. One teacher felt she could adequately rate student performance

Six teachers did not feel they could rate student performance
adequately

COMMENTS ON RESULTS

For the one class in Clothing and Personal Grooming that was con-
tinued second semester the objectives were mostly met in that both
principals and teachers gave the class a high rating. Poor attendance

seemed to be the critical factor in accounting for the lack of success

of most of the first semester classes.
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LIBRARY SERVICES

In recognition of the important position of the library in the
school program, particularly in the teaching of reading, library
services were expanded as a component cf the Title I project.

Assistance to the twenty-four Title I elementary schools was furnished

in the form of additional librarians and library aides.

OBJECTIVES

l. To meet library needs of individual pupils.

2. To encourage maximum use of instructional mgteriala by
teachers and pupils.

3. To provide for greater flexibility in library scheduling.

4. To increase the use of librarians as resource personnel

for teachers.

PROCEDURES

Six librarians and six library aides were employed to provide
additional library service to Title ¥ schools. Two of the six librar-
ians were employed three days per week, and four were employed five days
per week. The six library aides were employed full-time. In addition
to the six librarians and six aides provided for Title I elementary
schools, two librarians and one aide were employed using Title I funds

to serve at two library demonstration centers. This report does not

include an evaluation of their services.
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The cservices of the six librarians and six aides serving Title I
elementary schools were spread over the twenty-four schools. Most of
the twenty-four schools received additional services of a librarian
and an aide for one more day per week than could have been provided
without the additional staff. A few schools received two additional
days of service. The additional services were provided by adding the
equivalent number of positions (5.2 librarians and six aides) to the
total number of positions allotted to the twenty-four schools.
Additional service to corrective reading pupils and their teachers,
as well as additional service to pupils and teachers other than
corrective reading, was provided. The aides assisted the librarians
in processing, shelving, materials preparation, card filing and in

per forming other tasks assigned by the librarianms.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part of
the Title I project. It was assumed that changes in the scores of
pupils on standardized achievement tests, given to evaluate reading
progress, would assist in evaluating this activity. Non-test sources
of evaluative data included records and prcfessional opinions of

librarians, principals, and regular classroom teachers.

Questionnaires were developed and submitted in May to Title I and
regular librarians in the twenty-four elementary schools, the principals
of the twenty-four schools, and regular classroom teachers from all
first and fifth grades in twenty-one schools and all third grade teachers

in thirteen schools. The questionnaire to librarians pertained to the
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N = 24
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wxiar divectiy Wity pupiis
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TABLE 80

RESPONSES OF LIBRARIANS CONCERNING
THE USE OF LIBRARY AIDES

N = 24
Number of Librarians Selecting Eaclh Response
> >."3 5
—t - o
/4] -t - & &
oD Ky g e KAl
O @0 - LN o w.¥ o g - E
(=3 I - o WU m - WU W o~ 0
) - 3 g N W g m 0 -t O
[ B ] QU 3 Q T = W Q o W Q I W
> O M o W@ T o0 - IR o &0 M
< @ O - 9 0 < - O W & -l DO - O @
= ™ < HQ < O @~ < O Q. < M Q.
Use of Aides No. 7% No. % No. % No. % No. %
Shelving books and 2 8 15 62 2 8 1 4 4 16
materials
Vertical filing 3 12 8 33 3 -12 1 4 9 37
Filing filmstrips ,
and disc recordings 2 8 7 29 2 8 5 20 8 33

Maintenance of card
files and other records 1 4 12 50 1 4 1 4 9 37

Mending and/or packing,

shipping books 4 16 12 50 2 8 3 12 3 12
Checking materials 4 16 7 29 9 37 3 12 1 4
in and out

Cther clerical duties 2 8 8 33 2 8 5 20 7 29

Preparing bulletin boards
and other displays 5 20 3 12 9 37 2 8 5 20

Preparing lists 6 25 5 20 4 16 5 20 4 16

Asgisting children with
equipment in the library 6 25 8 33 2 8 7 29 1 4

All responses combined (%) 15 35 15 14 21
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TABLE 81

RESPONSES OF LIBRARIANS REGARDING PRE-TITLE 1
PLACEMENT AND VALUE OF ADDITIONAL BOOKS

N =24

Yes No
Were you assigned to one or more of the
twenty-four Title I target area elementary _
schools before additional assistance was 9 15
available from Title I (January, 1966)?

Were the additional books purchased from
Title I funds a valuable addition to the 21 3
school's library collection?

TABLE 82

RESPONSES OF ELEMENTARY PRINCIPALS CONCERNING
THE VALUE OF TITLE I ADDITIONAL LIBRARY SERVICES

N = 22
Number of Principals Selecting Each Response
Did not
Much Moderate Little No partic- No

Value Value Value Value _ipate_ Response
Area of Value No, % No. % No, % No. % No., % No. %

Providing flexibility
in scheduling 6 27 12 54 3 13 0 0 1 4

Meeting individual
needs of pupils 8 3 11 50 1 &4 0 O 1 &4 1 5

Making maximum use of all
instructional materials 6 27 12 54 3 13 0 O 1 4

Additional library service
as a resource to teacher 4 18 13 59 3 13 0O O 1 4 1 S

All responses combined (%) 27 55 11 0 5 2

)

| oo

&

A |




Principals were asked to rate the value of the additional library
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services provided by Title I in providing flexibility in scheduling,
meeting individual needs of pupils, making maximum use of all instruc-
tional materials, and additional library service as a resource to teachers.
Considering the responses for all four areas combined, over ong-fourth

of the principais indicated "much value'" and over one-half of the others
indicated "moderate value." Table 82 shows the number and percent of

principals selecting each response.

TABLE 83

RESPONSES OF REGULAR CLASSROOM TEACHERS COﬁCERNINC
THE VALUE OF TITLE I ADDITIONAL LIBRARY SERVICES

N =120
Number of Teacters Selecting Each Response
Much Moderate Little No Do Not No
Value Value Value Value Know Response
Area of Value No. % No. % No. % No. % No. % No. %
Meeting the library
needs of individual 63 52 33 27 12 10 3 2 4 3 5 4
pupils
Use of instructional
materials by teachers 5 45 42 35 10 8 3 2 4 3 6 5

and pupils

Providing greater

flexibility in 47 39 35 29 22 18 8 6 3 2 5 &4
‘library scheduling

Increasing the use of

the librarian as a S0 41 42 35 12 10 6 S5 3 2 7 &
resource person for
teachers

} All responses combined (%) 45 31 12 4 3 5
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Regular classroom teachers responded to a questionnaire which
contained four questions concerning the additional Title I library

services. Table 83 shows how the additional services were rated.

Forty-five percent of the teachers thought the additional library
services were of '"much value'" and thirty-two percent believed the services
were of '"'moderate value.'" Only sixteen percent felt the library services

were of "little" or ''mo value."

COMMENTIS ON RESULTS

One of the cbiectives of the Title I library serviée was to meet
the library needs of individual pupils. Responses to questioﬂnaires
sent to principals, librarians, and regular classroom teachers of the
twenty-four Title I elementary schools indicate accomplishment of this
goal by working directly with pupils and in the selection of reading

materials.

It was evident that the librarian's use as a resource person for
teachers was greatly increased. The aides' assistance made it possible

for the librarians to spend more time with the pupils and teachers.

Progress of corrective reading pupils is reported in another
section of this report. Since some of the additional library service
was directed toward corrective reading pupils and corrective reading

teachers, it is reasonable to assume that changes in reading achievement

were due in part to the Title I library service.
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SUPPLEMENTARY FOOD PROGRAM

One of the observed characteristics of some children in Title I
schools was malnutrition. Inadequate diets resulted in the need for
aid to children in these schools. The food service component of the
Title I project had two parts: (1) servings of milk and crackers to
kindergarten children in Title I elementary schools, and (2) hot lunches

available to all childrer in two Title I elementary schools.

OBJECTIVES

1. To improve the diets of children in low incoﬁe areas.
2. To thereby improve the physical health and enhance learning

readiness for participatihg pupils.

PROCEDURES

Kindergarten children in the twenty-four Title I elementary schools
were supplied servings of milk and crackers daily to supplement their
diets. In addition to this service, pupils in grades one through six
in two public elementary schools were served hot lunches throughout the
year. Food provided for the lunches at the two schools was prepared
at neardby secondary schools and transported to the elementary schools
where it was served. Milk and crackers were sold and delivered to the

schools by private companies.

About 1700 kindergarten children were served milk and crackers

daily in the twenty-four elementary schools. Throughout the year a

total of 72,954 hot lunches were served in one of the Title I elementary
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schools. A total of 31,399 lunches were served in the other. Thus a

total of 104,353 hot lunches were served in the two schools. A subsidy v

of 19¢ per lunch was paid from Title I funds in partial support of the

hot lunch program. Approximately $11.00 per pupil was furnished from : 3

Title I funds to the milk and crackers program.

—_—

~VALUATION STRATEGY

omntss |

No standardized tests were used in the evaluation of this part of %
the Title I project. No additional informatioﬁ regarding the milk and I]
crackers for the kindergarten children has been collected since the

reactions of the principals of the twenty-four schools were obtainedlin

May, 1967, by questionnaire. The reactions of pupils, teachers, parents,

and principals to the lunch program were obtained from the two building

PRESENTATION OF DATA

principals by telephome interview during May, 1968. l]
The results of the two telephone interviews with two building {]

principals are presented in combined form showing two answers for each

question.

Q. Approximately what percent of your enrollment eats lunch at
school each day?

A. a. &C-75% (40-50% in nice weather; 75% in bad weather).
b. 50%

Q. Of those who eat at school, what proportion receive their
lunches at a reduced cost due to Title I?

A. a. (No answer recorded)
b. All
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Q. What is the cost of one day's lunch - Title I?
A. a. 20¢
b. 20¢
Q. Are there pupils in the school who you feel need the lunch
provided but who do not participate? (If yes, what are the
reasons they do not?)
A, a. Yes, always hard to reach those who need it most. Costs
20¢ a day too much for large families. '
v. Yes, perhaps a few (10-15) could, but parents feel they
can eat at home.
Q. Did your school provide any type of lunch before the Title I
program began in January, 19662
A. a. No
b. No
Q. What are the parents' feelings toward the lunch program?
Toward "‘the subsidized cost?
A. a. Enthusiastic, happy to have it. .
b. They like it. Also like the reduced cost.
Q. What are the teachers' feelings toward the lunch program?
Toward the subsidized cost?
A. a. Resent having to supervise lunchroom. Good for the children.
b. Resent having to help with it. Very good for the children.
Q. What are the pupils' feelings toward the lunch program?
A. a. They love it.
b. They enjoy it.
Q. Do the pupils know that the lunches are provided at a reduced
cost? What is their reaction?
A. a. No, pupils may not realize it. Letters were sent to parents.
b. Sent letters home. Parents know that other schools charge more.
Q. Are there any observable differences in any of the pupils that
you would attribute to their participation in the lunch program?
A. a. I would say they are healthier. Need is real in terms
of available diets at home.
b. A few teachers say they have seen improvement.
Alertness?
a. More energy.
b. Some teachers have reported this.
Achievement?
a. Can't say.
b. No significant difference.
Attitude? |

a. They think we care.
b. A worthwhile program.
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Q. Are there any other comments you would like to maka regarding
the program or its evaluation?
A. a. All children should be able to participate. Would require
additional subsidization. Price according to ability to pay.
Policy 200 will improve teachers' attitudes. Feel that
pupils did not participate in breakfast program because lunch
was available at school.
b. Parents really welcome the program.

COMMENTS ON RESULTS

The responses of the two principals indicaté a feeling that the

program 18 worthwhile, that it fills a need and should be continued.

There are enough indications here to assume that the objectives of the
program were met to some degree. Substantial numberé of pupils were
provided milk and crackers, and approximately one-half of the children

in two schools ate hot lunches at school. It is reasonable to assume

that the food program was beneficial to the physical health and learning
readiness of the children who participated. This assumption was supported
to some extent by the positive reactions of persons involved in the

program.
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ELEMENTARY COUNSELING AND GUIDANCE

One of the identified needs of elementary school children in eco-
nomically impoverished areas was the need for more counseling service.
Characteristics of some of the children in Title I elementary schools
included the following: performance on standardized tests of achieve-
ment and ability below that which was expected; below grade level per-
formance in classwork; and emotional and social instability. It was
believed that additional counselihg service would help each child to
approach more‘closely the maximum educationai growth in accordance

with his potentialities.

OBJECTIVES

1. To better enable parents, teachers, and pupils to establish
realistic goals and improved educational plans by assessing
and interpreting the potential of pupils.

2. To assist in ﬁreventing and seeking solutions to problems

of pupils which interfere with learning.

[J ' ; PROCEDURES

[J Five counselors were employed to provide additionmal counseling

service to the twenty-four Title I elementary schools. In addition to

(J counseling individual pupils, the counselors worked closely with cor-

rective reading teachers in implementing the reading program, assisted

: -
[

teachers in understanding and working with pupils, performed testing

and test interpretation, made home calls and conferred with parents at

P ]
e

school, and made pupil case studies.
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Instead of spreading the services of the five additional counselors over

all twenty-four schools, they were added to the regular counseling staff and
reapportionments of assigned time were made. This added approximately 150

hours of counseling time per week to the twenty-four schools.

EVALUATION STRATEGY

While no tests were used specifically to assess the effectiveness of
this service, it was assumed that changes in the scores of identified pupils
on standardized.achievement tests, given to evéluate reading progress, would
assist in evaluating this activity. Non-test sources of evaluative data
included records and professional opinions of counselors, principals, and
regular classroom teachers. Questionnaires were developed and submitted im

May to twenty elementary school counselors (some of these served schools

other than Title I as well as Title I), the twenty-four elementary principals,

and all regular classroom teachers in the first and fifth grades in twenty-omne

schools and in the third grade in thirteen schools. The questiommaire to
counselors pertained to the Title 1 guidance and counseling services omnly.
Certain questions in the questionnaires to principals and teachers pertained
to the evaluation of the guidance and counseling services. Copies of the

questionnaires are included in Appendix A of this report.

PRESENTATION OF DATA

The following tables present evaluative information from responses of
counselors, principals, and regular classroom teachers of the twenty-four
Title I elementary schools;‘ Questions asked were not in regard to the total
guidance program but referred only to the additional time gained by adding

the five positions.
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-

Number of Counselors Selecting Each Response
B Q

- o
- -
— o @ o
o o 5 a.
> (-] Q -4 & /2]
o ] >3 = 2 2 &
5 33 83 . &
= = > RC -~ = a M =
Area of Value No. % No. % No, % No. % No. 7% No. %

How much value was counseling

parents in finding solutions 3 15 7 3 3 15 1 5 2 10 3 15
to or preventing pupils'

problems which interfere wi th

learning?

How mmich value was your :

assistance with the placement 6 31 8 42 &4 21 0 O 1 5
and testing in enabling

teachers and pupils to estab-

lish more realistic goals and

improve education plars?

How much value wes this

assistance in finding solutions 5 26 7 36 315 0 0 &4 21
to or prevenmting pupils' problems

wvhich interfere with learning?

All respouses combined (%) 22 49 11 2 12 3

Completed questionnaires were returned by nineteen of the twenty
counselors serving Title 1 elementary schools. The responses of five of the
counselors indicated that they had enough of the additional time left for
meeting other special needs that are unique to pupils in the target area
schools. Nine felt they had some extra timé, but not enough to meet special
needs, and five said no, there was not enough of the additional time left
after completing the previously mentioned activities to meet the special

needs of pupils attending Title I schools.

Eleven of the nineteen counselors returning questionnaires were assigned

as counselors in the twenty-four target area schools before the Title I
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programs began (January, 1966). The counselors' responses to the question,
"How much has your counselor-pupil ratio been decreased as a result of the
additional positions assigned to the area?" were as follows: two counselors
reported a reduction of over five hundred pupils; four reported about three

hundred; three reported about one hundred; and two reported no change.

Twenty-two principals, out of the twenty-four possible, of the Title I
schools returned questionnaires. The information in Table 87 indicates

that the principals believed the counseling services listed benefited by

the Title ” assistance.

TABLE 87

RESPONSES OF PRINCIPALS CONCERNING THE EXTENT OF
BENEFIT TO PUPILS AND TEACHERS OF TITLE I GUIDANCE AND COUNSELING

N = 22
Number of Principals Selecting Each Response
Much Moderate Little No Did not
Value Value Value Value Participate
Area of Value No, % No. % No, % No. % No. %
Counseling individual pupils 14 63 5 22 2 9 1 &4 o0 O

Testing and test interpretation 11 50 7 31 3 13 0 0 1 &4
As a resoﬁrce person 10 45 6 27 5 22 1 4 0 O
Home calLé; working with parents 9 40 7 31 2 9 4 18 0 O

All responses combined (%) 50 28 14 7 1

It appears from the above responses that the principals felt the

additional time and personnel provided by Title I were most beneficial.
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The regular classroom teachers were asked to indicate how much value
they felt the additional counseling time, made available to their schools
through the Title I project since 1966, has been in each of the areas

listed in the following table:

TABLE 88

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING THE EXTENT OF THE
EFFECT UPON CHILDREN OF TITLE I ADDITIONAL COUNSELING SERVICE

Number of Teachers Selecting Each Resgoﬁ;;

Much Moderate Little No Do Not
Value Value Value Value Know
Area of Assistance No. % No. % No, % No. % No. %

N=112 Enabling pupils, parents,

and teachers to better establish

realistic goals and improve 34 30 44 39 17 15 3 3 14 13
educational plans by assessing

and interpreting the potential

of pupils.

N=115 Assistance in preventing

and seeking solutions to problems 34 30 45 39 19 17 5 &4 12 10
of pupils which interfere with

learning.

COMMENTS ON RESULTS

The responses of counselors, principals, and regular classroom teachers
indicated that the additional counseling service was beneficial to pupils.
Since a major purposé of the additional service was to support the corrective
reading program, counselors were asked to respond to items pertaining to the
program. Most of the counselors responded that they felt the additional

service benefited corrective reading pupils. Some of the comments from

counselors are as follows:




156

[ PN

Considerable time is given to being a "listening-post" off which
teachers of such children may bounce their frustrations.

i
Every Title I school could use a full time counselor. More time E
seems essential.

We expect to do more in the way of consultation and screening, i}

as some children really need special education and/or
psychological help.

Given more time, more could be accomplished.

Give us another remedial reading teacher. Initiate an informational ?1
class for parents. i ‘

The principals were asked to respond concerning the value of the i]
additional counseling service to the school as a whole. Their responses
were favorable. At the same time, the principals cailed attention to
the need for still more counseling service. When asked to respond
concerning the value of the additional counseling service to children

in their school, about two-thirds of the teachers responded favorably.

Progress of corrective reading pupils is reported in another section

of this report. Since much of the additional counseling service was

directed toward corrective reading pupils, their parents, and their
teachers, it is reasonable to assume that changes in reading achieve--

ment were due in part to the Title I counseling service.
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TEACHER ASSISTANTS PROGRAM

The amount of individual assistance availablsz to pupils by teacheis
can be increased by relieving the teachers of some of the non-instructional
tasks. Principals and teachers in several schools have requested that
school aides be.employed and assigned. This part of the Title I project
was designed to supply aides on a full-time basis to four of the twenty-

four target area schools.

OBJECTIVES

1. To decrease the amount of time spent by teachers on non-
instructional tasks.
2. To increase the time spent by teachers on individual pupils'

problems, planning, pupil evaluation, and parent conferences.

PROCEDURES

Sixteen full-time sub-professional employees were placed in four
of the Title I elementary schools. Three of the schools were assigned
five aides each. One aide was assigned to the fourth school. The
Wichita schools have for some time utilized some volunteer and some paid
aides in the schools. The use and assignment of the Title I aides was

guided by the general school policy on the use of school aides.

The aide's duties varied with the specific assignment. In one of
the schools with five aides, their schedules were based entirely upon

requests submitted by the teachers. One aide had the responsibility of

organizing the schedules to meet the requests. In the other two schools
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with five aides, the aides were assigned to teachers on a regular schedule.
The aides' duties included such tasks as the following: typing, duplicator
operacions, and other clerical tasks; reading aloud, tutoring individuals
or small groups, and other types of assistance in the classroom; super-
vising playground; superviging loading and unloading of buaaeq; assisting

on field trips; and other general tasks.,

EVALUATION STRATEGY

No standarized tests were used in the evaluation of this part of the
Title I projecé. Non-test data included activity logs completed by the
aides and information forms and questionnaires completed by the teachers.
Seven days were chosen at random from the total number of day§ that school
was in session. On each of the seven dates each of the aides in the three
schools with five aides was asked to complete an activity log indicating
each task performed on that day and the amount of time spent on each task.
On the same dates all teachers in the three schools were requested to
complete a form showing the type of activities that aides performed for
them on that day, the amount of time spent on each, the means of accom-
plishing each task if there had been no aide available, and, if it was a
task that would have been completed by the teacher herself, the use made
of the time gained. A questionnaire was developed and submitked in May
to all of the teachers in two of the three schools and to all except
second, fourth, and sixth grade teachers in the other. Secdnd, fourth,
and sixth grade teachers were omitted if their school participated in
the national "465 Study."” Questions on the questionnaire pertained to

the Teacher Assistants Program only. A copy is included in Appendix A.
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PRESENTATION OF DATA

Questionnaires were sent to seventy-two teachers in schools which
employed teacher aides. Sixty questionnaires were returned.

517 had aide service available on a regular basis

18% had aide service available upon request

18% had aide service available both regularly and upon request

10% did not have aide gservice

3% did not answer this item

The average amount of aide time that the teachers used was reported
as follows:

21% used more than 5 hours per week

33% used 4-5 hours per week

16% used 2-3 hours per week

167 used one hour or less per week

10% used no aide time

4% did not answer this item

Tables 89 and 90 show how the use of aides helped in reducing the
amount of time spent on non-instructional activities and in providing -

more time for instructional activities.
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TABLE 89

TEACHER RESPONSES TO ITEMS CONCERNING DECREASE IN TIME
SPENT ON NON-INSTRUCTIONAL TASKS BECAUSE OF TEACHER AIDES

N = 52

Number of Teachers Selecting Each Response

75% or 25% or No De- Item Left
Non-Instructional Task More 50-75% 25-50% Less crease Blank

Supervision between classes
(include noon hour, recess, 3 8 11 13 17 0
before and after school)

Correcting papers 6 11 7 14 14 0
Preparing reports 0 4 . 8 11 27 2
Monitoring individual pupils or

small groups of pupils in learn- .

ing activities prescribed by 0 6 8 24 13 1

the teacher

Reproducing tests and materials

(typing, duplication, etc.) 23 11 8 9 1 0
Other clerical tasks 7 5 8 20 10 2
Other non-instructional tasks

in the classroom 9 7 10 21 4 1
All responses combined (7) 13 14 16 31 24 2 -

The greatest use of teacher aidgs was in the area of reproduction of
tests and materials (typing, duplication, etc). The least amount of usage
was in report preparation and monitoring of pupils in learning activities.
Forty-three percent of the teachers reporting stated that teacher aides
reduced their non-instructional tasks from twenty-five to seventy-five

percent or more. One-fourth reported no change.
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TABLE 90

RESPONSES TO ITEMS CONCERNING INCREASE IN TIME
SPENT IN INSTRUCTIONAL AREAS BECAUSE OF TEACHER AIDES

N = 52
Nymber of Teachers Selecting Each Regponge
75% or 25% or No in- Item Left

Instructional Tagsk More 50-75% 25-50% Less crease Blank
Lasson preparation and planning* 7 13 11 14 8 0
Individualized instruction 4 7 12 20 9 0
Class recitation 1 S 15 10 20 1

Preparation of homework :

assignments 0 2 6 11 31 2
 Pupil evaluation 1 6 13 . 16 15 1
Parent conference 0 3 1 10 36 2
All responses combined (%) 4 12 18 26 38 2

% Note: One teacher who did not use the service of an aide responded to this
item, |

Slightly over one-third of the teachers reported an increase of time in

the instructional areas which was attributable to the use of teacher aides.
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TABLE 91

TEACHER RESPONSES CONCERNING THE VALUE OF TEACHER AIDES

N = 52

Area of Value

Number of Teachers Selecting Each Response

Much

Moderate Little No
Value Value

Value

Do Not 1tem Left

Value Kknow Blank

Decreasing the amount of
time that you spent on
non-instructional tasks

Enabling you to devote
more time to individual
pupils' problems -

Increasing the amount of
time that you have for
planning

Increasing the amount of
time that you have for
pupil education

Increasing the amount of
time that you have for
parent conferences

Increasing your overall
teaching effectiveness

Preparing materials or
doing tasks that required
skill or training that you
did not have (Examples:
typing, operating machines
or equipment, etc.)

All responses combined (%)

34

13

18

21

15

31

14

22

21

24

22

11

33

12

13

14

18

10

14

10 2

Nearly two-thirds of the teachers felt the use of aides was of moderate

or greater value with the most value being in releasing them from a greater

number of non-instructional duties.

Table 92 shows an analysis by the teacher aides of how their time was

utilized.
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HEALTH SERVICE

One of the identified characteristics of a substantial number ox
young children in low income areas was poor physical health including
dental deficiencies. Therefore, one of the objectives of the Title 1
project was to improve the physical health of school children. By
providing additional nursing services to Title I schools, and by pro-
viding dental care for 60 - 70 pupils with severe dental problems on
the basis of need and financial ability of parents, it was believed
that children’s physical stamina and overall- per formance would be

enhanced.

OBJECTIVES

1. To improve the nursing services to pupils.

2. To provide additional health services as a resource to
teachers.

3. To improve the consultative nursing service to families.

4. To improve the dental health of children with severe dental

problems.

PROCEDURES

Five nurses were employed to provide additional health services to
the twenty-four Title I elementary schools. In addition to providing
mursing services to individual pupils, the nurses worked more closely
with teachers and had additional time for making home calls and confer-

ring with parenats.
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Instead of spreading the services of the five additional nurses
over the total twenty-four schools, the five were added to the regular
nursing staff and reapportionments of assigned time were made. This
added approximately 150 hours of health services per week to the twenty-

four schools.

In cooperation with the Wichita Dental Society, a dental program
for pupils whose dental problems were severe was started during the
spring semester of 1965-66 and continued through 1966-67, 1967-68 school

years in the twenty-four Title I elementary schools.

EVALUATION STRATEGY

Standardized test data and data from non-test sources were used in
the evaluation of the increased nursing service. Results of the Iowa Tests
of Basic Skills were analyzed for a small group of pupils. Non-test sources
of evaluative data included records and professional opinions of nurses,
principals, and regular classroom teachers. Questionnaires were developed
and submitted in May to seventeen school nurses (some of these served non-
Title I schools as well as Title I schools), the twenty-four principals of
Title I elementary schools, and all the first and fifth grade regular class-
room teachers in thirteen schools. The questionnaire to nurses pertained to

the Title I health services only. Certain questions in the questionnaires

to principals and teachers pertained to the evaluation of the health services.

Copies of the questionnaires are included in Appendix A of this report.
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In order to evaluate the effects of the dental services‘provided, the
school nurses were asked in September to submit the names of pupils in
their building who had received Title I dental care the previous year and
the names of approximately the same number of pupils who had also been on
the "urgent need for dental care' list the previous year but had not

received dental Eare through Title I. The number of defects and other

dental information was reported for pupils in each of these groups after
the regular school dental examinations in February. In addition toAthe
dental information, thé 1966 and 1967 results of the Iowa Tests of Basic
Skills were available for twenty-four of the fourth, fifth, and sixth

graders in each of the groups.

PRESENTATION OF DATA

The following tables present evaluative information from responses 3

of nurses, principals, and regular classroom teachers of the twenty-four
Title I elementary schools. Table 93 shows the responses of nurses
regarding the value to each of several areas where additional time gained

from the additional five nurses was utilized. , i
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TABLE 93

RESPONSES OF NURSES CONCERNING THE VALUE
OF ADDITIONAL HEALTH SERVICES

N =16 .
Number of Nurses Selecting Each Response
Much Moderate Little No No
Area of Value Value Value Value Value Opinion

Health counseling with 10 5 1
individual children
Health counseling at 1 8 4 1 2
school with parents
Making home calls 11 -3 1 1
Making health referrals
to other agencies 4 9 -1 1 1
Vision and hearing
checking 10 4 1 ) 1

Consulting with teachers
and participating in 10 5 1
classroom activities

Health education programs 9 6 1

Meeting needs related to 4 7 3 1 1
immunization of pupils )

Follow-up on some of 10 5 1
the above activities

All responses combined (%) , 48 36 7 2 7

As shown in Table 93, eighty-four percent of the nurses marked the
extra time provided by Title I as of "much or moderate value." The least
important areas were counseling with parents at school and needs related

to immunization.
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Five nurses reported that their assigned schools received three
half-days or more per week of nurse time as compared to pre-Title I years;
seven received two half-days more; three received a half-day more; and one

raceived less than a half-day more.

TABLE 94

RESPONSES OF ELEMENTARY PRINCIPALS CONCERNING THE
VALUE OF ADDITIONAL HEALTH SERVICES

N = 22*%

Number of Principals Selecting tach Response
Much Moderate Little No

) ____Area of Value Value Value Value Value
! .
y Additional nursing services 14 7 1

to individual pupils

Additional nursing services 11 9 2
as a resource to teachers

Additional nursing services inlmaking 13 7 1 1
home calls and conferring with pupils
3 Dental assistance provided 9 10 3
to pupils
All responses combined (%) 53 38 8 1

% Note: Questionnaires were not received from principals of two Title I
schools.

Elementary principals of Title I schools responded to questioms
concerning the value of additional health services with over half (53%)
thinking the program was of much value. Thirty-eight percent thought

the health services were of moderate value and nine percent saw little

or no value in the program.
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A sample of regular classroom teachers in Title I schools was asked
to rate the value of additional nursing service and the improvement of
nursing service as it related to children in their schools. Results of
these ratings can be seen in Table 95. One-half of the teachers thought
both areas were of much value. Another twenty-seven percent thought they
were of moderate value. Ten percent thought the program was of little or
no value. More teachers felt the program was of more benefit to students

directly than as a resource to teachers.

TABLE 95

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING THE
EFFECT UPON CHILDREN OF TITLE I ADDITIONAL HEALTH SERVICES

N = 120
Number of Teachers Selecti Each Regpons
Much Moderate Little No Do Not Item Left

Area of Improvement Valye Value Value Valye Know Blank

Improving the nursing
services to pupils 70 30 5 1 9 5

Providing additional health
services as a resource 51 35 13 3 13 S
to teachers

All responses combined (%) 50 27 8 2 9 4

An analysis was made of twenty-four students who had received Title I
dental care and twenty-four who had not received Title I dental care.
Selection for inclusion in one of these two groups was predicated on whether
or not the student was tested in both 1965 and 1967 with the Iowa Test of
Basic Skills. Results of these tests are presented later in this section.

Table 96 shows a comparison of dental defects of students who received

Title I dental care and those who did not.
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TABLE 96

COMPARISON OF DENTAL DEFECTS OF STUDENTS WHO RECEIVED
TITLE I DENTAL CARE AND THOSE WHO DID NOT

Number of Students With Each Type of Defect

——

Received Title I Did Not Receive Title 1

Dental Care Dental Care

Type of Dental Defect N = 24 N = 24
Apparent defects in permanent teeth 13 22
Apparent defects in foundation teeth 5 10
Better brushing needed 17 12
Infected condition (urgent) 0 | 4
Improper bite 2 : 3
Space maintainer indicated 2 2
Needs dental prophylaxis (Cleaning) 9 11
Other abnormal conditions 2 1
Average number of defects per person 2.0 3.2
in permanent teeth
Average number of defects per person 1.0 4.3

in foundation teeth

Students who had received Title I dental care exhibit fewer defects
than those who have not had Title I care. For those who do have defects,

the number per person is less on the average.

Table 97 gives the unadjusted means and standard deviatiomsof scores
obtained on the ITBS by both the students who had received Title I dental
care and those who had not. In reading, the "dental care' group made a

larger mean gain; however, on the composite score, the 'no dental care"

group made the larger gain. The 1967 test results were subjected to the
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analysis of covariance using 1966 reading and composite scores as the
control variables. As shown in Table 98, the gains made by the students

who had received dental care were not statistically different from thosc

made by the students who did not receive Title I dental care.

e ,

TABLE 97

P :

COMPARISON OF 1966 AND 1967 ITBS RESULTS ON READING AND COMPOSITE
FOR STUDENTS WHO RECEIVED DENTAL CARE AND THOSE WHO DID NOT

N = 48 ;
] L 3
1966 1
ITBS Group 6 267 Mean \
Test Mean SD Mean SD Gain R |
Reading Received '
Dental Care 39.33 15.34 49.04 15.23 + 9.71 Il
Did Not Receive
Dental Care 40.13 15.90 48.00 13.81 + 7.87 .
.
Composite Received
Dental Care 37.88 12,52 47,33 14,00 + 9.45 ﬂ
-
Did Not Receive
Dental Care 28.42 11.73 48.79 13.37 +10.37
TABLE 98

RESULTS OF "DENTAL CARE'' AND '"NO DENTAL CARE" GROUP
COMPARISONS BY ANALYSIS OF COVARIANCE

A Adjusted Adjusted

E Source of Sums of Mean
Variation df Squares Square )
Between ‘ 1 10.23 10.23 .38
Within 44 1185.19 26.94
Total 45 1195.42

% Critical Value of F at .01 Level = 7.23

T T R
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COMMENTS ON RESULTS

All of the data presented in this section pertained to that portion
of the health services which could be described as additional because of
Title I involvement. Taking all areas of health services activities as a
group, a large majority of nurses, principals, and teachers felt that
these services were of moderate or greater value. The increased time
allowed more follow-up, more home calls, more health counseling and more
consultation. It was demonstrated that the group of children who received
Title I dental care had fewer dental defects tﬁan those who had not
received Title I dental care. The hypothesis that Title I dental care
would have a positive effect upon the Iowa Test of Basic Skills scores in

reading and composite was not supported statistically although the dental

care group did score better in reading.
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ATTENDANCE IMPROVEMENT PROGRAM

School absenteeism is often not a simple matter of illness or
truancy, but rather a symptom of problems common to many disadvantaged
communities. Early patterns of irregular attendance and indifferent
or negative pupil and parental attitudes must be identified and changed.
The Pupil Services Division of Wichita Public Schools selected and trained
eight sub-professionals who were assigned to eight areas in the district
which represented the highest concentration of low-income families. These
eight attendance aides were an additional approach to problems related to
attendance and did not supplant the regular efforts of school persomnel

toward the improvement of attendance.

OBJECTIVES

1. To reduce dropouts as indicated by the percentage of pupils

leaving senior high schools with che withdrawal classifi-

cation of non-attendance.

2. To improve attendance in all target area elementary schools,

eight junior high schools, and six senior high schools as

indicated by annual ADA and ADM statistics.

Prr——
o

3. To improve pupils' and parents' attitudes toward school and

e S

the value of completing high school.
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PRESENTATION OF DATE

Primcipals of elementary and jumnior kizh schools with Title I attendance

aides and principels cf the senior high schools were asked to evalseate the

effectivenrss of the program. Their respomses comcerning the valoe of the

progran axre shomr in Table 33. Ower ome-half (547) of the jomior high prin-
cipels rated the program as very helpful. Amother tweaty-eight percent rated
it as moderately helpfu’. Nine percent r2ted it of little help. Twenty per-
cent of the sexior high primcipais gave the program 2 ratinmg of very belpful;
fHifry percent sxid moderately belpful; and thirty percemt said it was of little
elip. Tahle I0J shows the guestioomairs Itemws that were 2sked. In most cases
the semicr hGigh principals did mot ziwe the atteadssce zide program as favorable
2 Tatimg a5 &Ef the junior hizh priacipals. Xoch less gide time was availablc

o the sexior ENgr schools.
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Seventy percent of the junior highs had fifteen or more hours of

P

attendance aide service per week. All of the senior highs had ten hcurs

-

per week or less.

[ 2 ,

Three-fourths of the elementary principals rated the program as

)

-

moderate or greater value while twenty percent rated it of little or no

help.
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TABLE 99

RESPONSES OF PRINCIPALS CONCERNING
THE VALUE OF TITLE I ATTENDANCE AIDE SERVICES

Elementary N = 22 Junior High N = 7 Senior High N =6
Note: (E) represents Number of Principals Selecting Each Response

Elementary, (J) represents

Junior High, and (S)

represents Senior High Did not util- ' Item
ize the aide Very Moderately Little No Left

Attendance Aide Activit in this wa Helpful Helpful Help Value Blank

Establishing contact

with parents that you E 8 10 2 1 1
have been unable to 5 2 0 0
contact otherwise S 4 . 1 1 0
Collecting and reporting

information pertaining E 7 | 6 1 1
to individual cases of J 5 2 0 0
truancy S 1 4 1 0
Collecting and reporting

information pertaining E 0 0 0 0

to severe attendance prob- J 3 2 2 0

lems for individual pupils S 0 0 3 3

over the compulsory age (not

applicable to elementary

Collecting and reporting

information pertaining to E 8 8 5 1
individual pupils who are J 4 1 2

beginning to develop a S 1 3 2

pattern of non-attendance

or unexcused absences

Improving the relationship

between the school and E 7 11 3 1
parents of pupils with J 3 3 1

attendance problems S 0 4 "2

All responses combined (%) E 0 34 41 18 5

2
J 9 54 28 9 0 0
S 0 20 50 30 0
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TABLE 100

T
RESPONSES OF JUNIOR AND SENIOR HIGH PRINCIPALS TO VARIOUS ?;
QUESTIONNAIRE ITEMS RELATED TO THE ATTENDANCE AIDE PROGRAM *
Number of Principals Selecting Each Response ;

Junior High Senior High o)

Questionnaire Item N =7 N =6

How much time on the average, N
has the aide spent on attend- 4

ance problems of your school?
more than 20 hours per week 3 -
15-20 hours per week 2
10-15 hours per week
5-10 hours per week 1
less than 5 hours per week 1

A

J

s~ N
b
T

How much attendance aide time,
on the average, could you profit-
ably use each week considering
the present frequency of attend-
ance problems in your school?
more than 20 hours per week
about 15-20 hours per week
about 10-15 hours per week
about 5-10 hours per week
less than 5 hours per week 1

MW’

—— =
N =N

Do you feel that the attendance
at your school had improved due
to the efforts of the Title 1
attendance aide?

yes, very much

yes, moderately

yes, a little

no

do not know

=W N
N =W

What has been the reaction of

parents to the attendance aides'

work?
much improved parent-school
relationship 2
slightly improved parent-
school relationship 3 4
no difference in parent- |
school relationship 2 1
improved parent-school
relationship 1
do not know
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Number of Principals Selecting Each Response
| Junior High Senior High
Questionnaire Item N=7 N =6
What effect has the attendance w
aide had on the attitudes of
pupils with attendance problems
relative to school attendance
and the value of education?
much improved
moderately improved
not improved
worse than before
do not know 1

WN -
IR

Two additional questions were asked
of senior high principals:

Has the number of dropouts in
your school decreased as a
result of the efforts of the
Title I attendance aide?

yes, a great deal

yes, moderately

yes, a little

no

do not know

N &

Has information obtained by the
attendance aide enabled your
gstaff to complete withdrawal
information more accurately for
pupils leaving school?
yes, in a great number of cases
yes, in some cases
yes, but in only a few cases
é no

e e

Two items on the questionnaire sent to counselors of Title I schools
pertained to attendance aides. Fourteen counselors responded to these
items as follows:

Has the Title I attendance aide serving your school provided
information to you for individual pupils?

yes, several times - 3
: yes, a few times -7
) no -4
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If you answered ''yes,'" how much value has this information
been for your purposes?

much wvalue -5

moderate value - 5

Regular classroom teachers were also asked to respond to questions
relative to attendance aides. One hundred and fifteen teachers
responded as foilows:

Has the Title I attendance aide assigned to your school

worked with the attendance problems of any of the pupils in
your classroom?

yes, more than three - 14
yes, three - 8
yes, two - 17
yes, one - 24
no - 52

Table 101 shows regular classroom teachers' responses concerning
improvement in attendance of children in their classrooms who had been

contacted by the attendance aide.

TABLE 101

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING
THE IMPROVEMENT OF ATTENDANCE

N = 59
Number of Teachers Selecting Each Response

No Worse than

Area of Improvement Much Moderate Slight Change Before

Pupils' attendance and

tardy records 13 18 12 15 1
Pupils' attitude toward

school attendance and 11 18 11 18 1
punctuality

Pupils' attitude toward
school and attendance 11 14 11 21 2
problems

All responses combined (%) 20 28 19 31 2
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Nearly one-half (48%) of the students showed moderate or greater improve-
ment. Another one-fifth (19%) showed slight improvement. In thirty-one per-

cent there was no change. Two percent were reported as worse than before.

Attendance aides reported a break-down of amount of time that they spent

at each school level. This is reported in Table 102.

TABLE 102

RESPONSES OF ATTENDANCE AIDES CONCERNING DIVISION OF TIME
AT EACH SCHOOL LEVEL SPENT ON ATTENDANCE PROBLEMS

N =8
Number of Aides Selecting Each Response
More About About About Less
Than One- One- One- Than
Level Half Half Third Fourth "One- fourth

Elementary 3 3 2
Junior High 3 3 1 1
Senior High 1 3 4

The greatest amount of time was given to the junior high school level
where six aides reported spending one-half time or more. The least amount
of time was devoted to senior high school where all aides reported spending
one-third or less of their time. Two-thirds of the aides spent one-third

or more of their time in the elementary school.

In response to the question "At which level do you feel your work has
been most effective?" junior high wés selected by three; elementary, by

four; and one said it was the same at all levels.
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Table 103 presents the relative amount of time spent by attendance

aides on various types of attendance activities.

TABLE 103 1
RESPONSES OF ATTENDANCE AIDES CONCERNING )
THE AMOUNT OF TIME SPENT ON ACTIVITIES -

N =8 i

Number of Attendance Aides Selecting Each Responge
Time per Week in Hours
More Less

Attendance Activity Than 20 15-20 10-15 5-10 Than 5

Establishing contact with
parents that the school has
not been ahkle to contact 3 1 2 1 1

Collecting and reporting

information regarding truancy
of individual pupils 1 1 2 -3 1

Collecting and reporting
information pertaining to
pupils who have been with-

drawn for non-attendance 1 1 3 3

Collecting and reporting

information pertaining to

severe attendance problems 1 4 3.
for individual pupils who

are over the compulsory

attendance age

Collecting and reporting

information pertaining to 1 4 2 1
individual pupils who are

just beginning to develop

a pattern of non-attendance

or unexcused absences

All responses combined (%) .10 10 25 32 23
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The greatest amount of time is spent in making parental contacts in
cases where the school has been unsuccessful. Four of the eight aides
reported spending fifteen or more hours per week in this area. The least
amount of time is directed toward students who are over the compulsory

attendance age. Only one aide reported as much as fifteen hours per week

spent in this area.

Attendance aides responded to questions concerning the value of

attendance activities. These responses are presented in Table 104.

TABLE 104

RESPONSES OF ATTENDANCE AIDES CONCERNING
THE VALUE OF ATTENDANCE ACTIVITIES

N=38
Percent of Aides Selecting Each Response
Much Moderate Little No Do Not Item Left

Value Value _ Value Value Know _ Blank
Area of Improvement % % % % % %
Improving pupils' attendance 38 38 15 6 0 3
Improving pupils' attitudes 5 55 30 5 92 3
‘toward school
Improving parents' attitudes 50 25 13 5 2 5
toward school
Reducing number of dropouts 8 30 15 20 25 2
Improving parent-school 40 25 23 8 2 2

relationships

Sixty percent or more of the attendance aides rated all areas of attendance
improvement as being of moderate or greater value with the exception of 'reducing
number of dropouts" which was rated by only thirty-eight percent as moderate or

greater value.
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Table 105 shows a comparison of the percentage of students who left

high school during the school years 1966-67 and 1967-68 for the stated

reason of non-attendance. Attendance aide records indicate that four
hundred and two contacts were made with pupils in this category during
the 1967-68 year. In the year 1966-67, before attendance aides, there
was a withdrawal rate of 6.286% for non-attendance. During the year

1967-68, with attendance aides, there was a witrhdrawal rate of 6.368%,

a very slight increase.

COMPARISON OF PERCENTAGE OF STUDENTS LEAVING HIGH SCHOOL
FOR NON-ATTENDANCE DURING YEARS 1966-67 AND 1967-68

Number of Withdrawals Percent of
Year for Non-Attendance Total Enrollment
1966-67 861 6.286
1967-68 920 6.368

A comparison of the ratio of Average Daily Attendance (ADA) to Average
Daily Meubership (ADM) for the years 1966-67, without attendance aides, and
1967-68, with attendance aides, is shown in Table 106. Data for the seven
Title I junior high schools is shown rather than for eight in order to keep
ADA and ADM figures consistent with those presented elsewhere. At the
elementary level, all schools combined showed a slight gain in the ADA to
ADM ratio. Since the ratio in non-Title I schools remained nearly constant,
most of the change occurred in the Title I schools where there was nearly a
two percent gain in ADA to ADM rates. At the junior high school level, all
junior highs combined showed a very slight loss, while the non-Title I

schools showed a two and seven-tenths percent gain as opposed to a four and
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eight-tenths percent loss in the Title I junior highs. All senior high
schools combined showed a two percent gain. The percent of increase vas

more than one percent greater for all Tirle I schools combined than for

all non=-Title I schools.

TABLE 106

COMPARISON OF PERCENT OF ADA TO ADM FOR YEARS
1966-67 AND 1967-68

1966-67 1967-68
School Group Before Attendance Aides With Attendance Aides
24 Title I Elementary Schools 91.60 93.31
67 non-Title 1 Elementary Schools 95.14 ' 95.59
Total, 91 Elementary Schools 94.10 94.93
7 Title I Junior High Schools 93.99 89.20
9 non-Title I Junior High Schools 95.01 97.71
Total, 16 Junior High Schools 94.63 94.47
6 Senior High Schools 90.13 92.25
Total, All Title I Schools 21.29 92.48
Total, All non-Title I Schools 94.99 95.06

COMMENTS ON RESULTS

Three objectives were stated as aims of the attendance aide program.
The first of these objectives, to reduce dropouts as indicated by the
percentage of pupils leaving senior high schools with the withdrawal
clagssification of non-attendance, was not shown to have been wmet. However,

the percentage of withdrawals for non-attendance did not change radically.
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A trained gallery guide conducted each tour. As the classes of children
arrived, they were taken to the museum auditorium and given a brief
lecture on the art objects they were about to see. Then they proceeded
to the galleries where the docent talked about the art objects on

exhibit.

Among the twenty-four public elementary schools, a total of 12 bus
trips involving 415 children were taken to the Art Association Galleries.
A total of 50 bus trips with 2788 children from public elementary
schools were taken to the Wichita Art Museum. A total of 38 parochial
school children were taken in three bus trips to the Art Museum. A
total of 497 children from public elementary schools were taken in nine

bus trips to Friends University Art Galleries.

Children's Theatre Attendapce

The Wichita Art Association sponsors the Wichita Children's Theatre
which presents four productions of childhood classics each year. The
productions are given on Saturday mornings. Season tickets were pur-
chased from the Wichita Children's Theatre and distributed to elementary
schools in the Title I project. One-tenth of the tickets were furni;hed
to parochial school pupils. It was reported that 928 children accom-

panied by 72 adults attended the four performances.

Field Trips

School buses were contracted and scheduled for use by teachers in
the twenty-four Title I elementary schools and eligible parochial schools.

Approximately 10% of the service was provided to parochial school pupils.
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Classroom teachers arranged for visits to the places of interest. The
trips were preceded by sufficient preparation of the pupils to insure
basic understanding and appreciation of what was to be observed.
Discussions, writings and other appropriate activities followed the
field trips. Parents of the school children were sometimes in atten-
dance on the trips. It was reported that a total of 324 field trips
were taken involving 9467 children. Nineteen of the trips were for

non-public schools.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of the cultural
enrichment activities. Non-test sources of evaluative data included
records and the professional opinions of regular classroom teachers and
principals of the Title I elementary schools. Questionnaires were
developed and submitted in May to the twenty- four principals, to all
the first and fifth grade teachers in twenty-one schools and to all the
third grade teachers in thirteen schools. Certain questions in each of
the questionnaires pertained to the cultural enrichment activities.

Copies of the questionnaires are included in Appendix A of this report.
PRESENTATION OF DATA
The following tables ﬁresent evaluative information from responses

of principals and regular classroom teachers of the Title 1 elementary

schools.

i - . e -
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TABLE 107

RESPONSES OF PRINCIPALS TO QUESTIONS PERTAINING TO
VALUE TO PUPILS OF CULTURAL ENRICHMENT ACTIVITIES

e e

TR TR AT AT AR TR e s e AT AR T e e T AR

N = 22
Number of Principals Selecting Each Response
Much Moderate Little No Did Not
Cultural Enrichment Value Value Value Value Participate
Activity No. % No. % No. % No. %  No. 7%
Field Trips 13 59 7 31 2 9 0 O 0 0
Attending Children's
Theater Productiéns 2 9 12 o4 > 22 3 13 0 0
Art Museum Tours 8 36 9 40 5 22 0 0 0 0
All responses combined (%) 35 42 18 5 0
TABLE 108

RESPONSES OF REGULAR CLASSROOM TEACHERS PERTAINING
TO VALUE TO PUPILS OF CULTURAL ENRICHMENT ACTIVITIES

N =120
Number of Teachers Selecting Each Response
Much Moderate Little No Do Not No
Value Value Value Value Know _ Response

Areg of Valye No. 2 No. 7 No. %No. ZNo. % No. %

Improving children's art
understanding and vocabulary 35 29 39 32 12 10 8 610 8 16 13

Enabling children to deat

" more effectively with feel-

ings in non-verbal ways 2319 53 44 18 15 6 5 5 4 15 12

Stimulating greater interest
in the arts and in the larger

commnity {n which children 4, 35 42 35 14 11 5 &4 5 4 17 1

Raising the concept levels
of children and stimulating
conversation and further
exploration by children 49 40 43 35 13 10 0 0 1 1 14 12

All responses ocombined (%) 30 37 12 4 4 13

| ——

e ’
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The number of children affected by Title I cultural enrichment

activities has been noted in the discussion of procedures.

COMMENTS ON RESULTS

1t can be seen from the information in Table 107 that most principals
responded favorably concerning the cultural enrichment activities. The
field trips were perceived as being the most beneficial while Children's
Theater attendance was rated as being the least beneficial of the three
activities. Participation statistics and recofds of the wide variety of
places visited during field trips provide additional.evidence of the value

of the Title I cultural enrichment activities.
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QUESTIONNAIRE TO PRINCIPALS IN TITLE 1 ELEMENTARY
SCHOULS FOR EVALUATICN OF THE 1967-68 TITLE 1 PROJECT

Below are the names of several of the activities cr services that make up this year's
Title I project. Choose one of the following responses for each of the items 1 - 39
to indicate how much value you feel has resulted frcx each activity or service im
each of the areas listed under its name,

a) Much value

b) Moderate value

c) Little value

d) No value

e) My séhool did not participate in thkis program

Art Instruction and Education
l. Increasing the variaty of art media used ir the classroom.
2., Incressing the number of different kinds of classroom art activities.
3. Improving children's ability to express themselves in art.
4, Improving the classroom teachers' competence in art imstruction.
5. Improvement resulting from additional art supplies provided.

6. Improvement in skills and attitudes of recipients of art scholarships.

General Cultural Enrichment
7. Field trips.
8. Attendance at Children's Theater productionms,

9., Art museum tours,




19.
20.

21.

22.
23.
za.

A2

The Title 1 project provides five additional couvnselors, five sdditiosal
nurses, six additional librariamns and six library aides to the tweaty-fowr
target area schools. Items 10 - 21 refer only to the services gaissd dwe
to this increase in personnel and not to guidance, health, or library
services in general.

Elementary Guidance and Counseling
Additional counseling services to individual pupils.
Additional counselor time for testing and test interpretztion.

Additional counselor time for serving as a resource persom for teachers.

Additional counselor time for making home calls and conferring with pare=ts.

Health Services

Additional nursing services to individual pupils.

Additional nursing services as a resource to teachers.

Additional nursing services in making home calls and conferriag wvith pupils.

Dental assistance provided to pupils.

Library Services
Providing flexibility in scheduling.

Meeting individual needs of pupils.

Making maximm use of all instructional materials.

Additional library service as a resource to teachers.

Keyboard Music Instruction
Making children acquainted with tcols and symbols of music.
Improving children's musical skills.

Increasing children's interest in music.

]
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Physical Education/Recreation

Improving children's physical fitness.

Providing a better balanced program of activities.

Improving the physical education teaching competence of classroom teachers.

Additrional physical education supplies and equipment.

Corrective Reading
Improving children's readiag competence.
Increasing children's réading for ezjoyment.
Improving children's attitudes toward reading.
Improving children's attitudes toward themselves.
Isgroving your school's overall reading program.

Devising effective techniques for teaching reading.

Attendance Improvemen: (Aides)

Improving your school’s attendance.

Establishing contact with parents that you have been unable to contact
othervise.

Collecting and reporting information pertaining to individual cases of truancy.

Collecting and reporting information pertaining to individual pupils who are
begianingg to develop a pattern of non-attendance or unexcused absences.

Improving the relationship between the school and parents of pupils with atten-
dance problems.




40. How much time, on the average, has the attendance aide spent on attendance i
problems of your school? oy |

a) More than 4 hours per week
b) About 3 - 4 hours per week

c) About 2 - 3 hours per week

g

d) About 1 - 2 hours per week

.

e) Less than 1 hour per week

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would

be helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets if necessary. '

£--)
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QUESTIONNAIRE TO REGULAR CLASSROOM TEACHERS IN TITLE I

ELEMENTARY SCHOOLS FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

Art Instruction and Education

1. Have you had any contact this year with the Special Art Consultant provided by
the Title I program?

a)
b)
c)
d)

Yes, as a consultant and/or demonstration teacher
Yes, actually providing art instruction for pupils in my class
Yes, both (a) and (b)

No, not this year:

‘Omit items 2 - &4 if you chose (d) for item 1. Otherwise choose one of the follow-
_ing responses to indicate how much value you feeli the above mentioned contact vas
" 'in each of the areas listad in items 2 - 4.

a)
b)
c)
d)
e)

Much value
Moderate value
Little value
No value

Do not know

2. Emnabling you to provide your pupils more creative experiences in the field

of art.

3. Enabling you to better deﬁelop your pupils' awareness of our cultural heritage.

4. Enabling you to conduct art activities better suited to improving your pupils'
self concepts. )

. 5, Have you received additional materials for art instruction through the Title 1

program?
a) Yes, they have been very helpful
b) Yes, but they have been of little help
c) No

d)

Do not know




i 6. Has a pupil from your classroom been the recipient of one of the Title I art
scholarships for Saturday art classes?
a) Yes ‘i
b) No -

7. Omit if you chose (b) for item 6, Otherwise what changes in the scholarship
pupil have been apparent results of the Saturday art classes? ' +

a)
b)
c)
d)
e)

a)
b)
c)
d)
e)

8. Have any of the pupils in your classroom been placed in corrective reading

this year?
a) Yes, more than 9 pupils
b) Yes, 7 - 9 pupils
c) Yes, 4 - 6 pupils
d) Yes, 1 - 3 pupils
e) No

Omit items 9 - 12 if you chose (e) for item 8. Otherwise choose one of the follow-
ing responses to indicate the changes you have observed in corrective reading
pupils in each of the areas listed in items 9 - 12,

~4
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Increased interest in art activities

Improved skill in art work

| S

Both (a) and (b)
No apparent changes

Decreased interest in att activities

Corrective Reading

Much improved
Moderately improved
Slightly improved

No noticeable change

Worse than before




a)
b)
c)
d)

a)
b)
c)
d)

e)

a)
b)
c)
d)

e)

General reading competence,

10. Attitudes toward readinge.
11. Amount of reading for enjoyment.

12. Attitudes toward themselves.

13. Has the corrective reading teacher in your building been available as a comn-
sultant regarding reading problems oz materials?

Yes, consultation has been very helpful
Yes, but consultation was of little help
Yes, but I have had no need for consultation

No

; 14, What value has the corrective reading program been to the overall reading
program in your room?

Much value
Moderate value
Little value
No value

Detrimental

15. What has been the practice for most of the corrective reading pupils in your
classroom regarding the regular reading program?

Continued in all regular reading activities while in corrective reading
Continued in most regular reading activities while in corrective reading
Continued in some regular reading activities while in corrective reading

Continued in very few regular reading activities while in corrective
reading

Continued in no regular reading activities while in corrective reading
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Elementary Guidance and Counseling

Choose one of the following responses to indicate how much value you feel the addi-

tional counseling time made available to your school through the Title I project

since 1966 has been in each of the areas listed in items 16 and 17.

a)
b)
c)
d)
e)

Much value
Moderate value
Little value
No value

Do not know or was not aware that services had been increased

16. Enabling pupils, parencs, and teachers to better establish realistic goals and
improved educational plans by assessing and interpreting the potential of pupils.

17. Assistance in preventing and seeking solutions to problems of pupils which
inter fere with learning.

Health Services

Choose one of the following responses to indicate how much value you feel the addi-
tional nursing service made available to your school through the Title I project
since 1966 has been in each of the areas listed in items 18 and 19.

a)
b)
c)
d)
e)

Much value
Moderate value
Little value
No value

Do not know or was not aware that services had been increased

18. Improving the nursing services to pupils.

19. Providing additional health services as a resource to teachers,

4
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a)
b)
c)
d)
e)

Library Services

k Choose one of the following responses to indicate how much value you feel the sddi-
tional library services made available to your schonl through the Title 1 project
since 1966 were in each of the areas listed in items 20 - 2%.

Much value
Moaerate vaiue
Little value
No value

Do not know or was not aware that servi.ceé had been increased

j . 20. Meeting the library needs of individual pupils.
| 21. Encouraging the maximm use of imstructional materials by teachers aad pupils.

| 22, Providing greater flexibility in library scheduling.

, . 23. Increasing the use of the librarian as a resource person for teachers.

a)

(
LoD

U
‘ a)
R
C)
g0

General Cultural Enrichment

. 24, Has your class been provided with transportation for special field trips ox
museum tours? .

Yes

No

Omit items 25 - 28 if you chose (b) for item 24. Otherwise, choose cne of the
__.. following responses to indicate how much value you feel the field trips or towxs
| have been in each of the areas listed in items 25 - 28.

Much value
Moderate value
Little value
No value

Do not know

25. Improving children's art understanding and vocabulary.

 26. Enabling children to deal more effectively with feelings in non-verbal ways.
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Stimslating greater interest in the arts and in the larger community in which
children live.

Raisizg the concept levels of children and stimulating conversat’on and further
exploraticn by children.
Physical Education/Recreation

Has tke Title I special physical education teacher assigned tc your building
worked with you and/or your pupils?

a) Yes, as a consultant

b) Yes, as a demonstration teacher or helping teacher

c) Yes, both (a) and (b)

d) Yes, teaching the physical education for my classroom

e) No

Omit iteme 30 - 33 if you chose (e) for item 29. Otherwise, choose one of the
following responses to indicate how much value you feel the help that you indi-
cated in item 29 has been in each of the areas listed in items 30 - 33.

31.

32.

33.

a) Muach value
b) Moderate value
c) Little value
d) No value
e) Do rot know
Improving the physical fitmess of pupils.

Developing and implementing a balanced program of physical education activities
in your classroom within the limitations of the physical facilities available.

Assisting in correlating the physical education, science, and health curriculum
sc that physical and mental health components of the pupils' education are fully
developed.

Improving your competence in the teaching of physical education.
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Attendance Improvement
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34. Has the Title I attendance aide assigned to your school worked with the atten-
dance problems of any of the pupils in your classroom?

|

j

|
a) Yes, more than three pupils A

U b) Yes, three éupils

] c) Yes, two pupils

d) Yes, one pupil

e) No

following responses to indicate the extent of change observed.in the cases mentioned

{70m1t items 35 - 37 if you ch&se (e) for item 34, Otherwise choose one of the
'in item 34 in each of the areas listed in items 35 - 37.

¥r} a) Much improved

. b) Moderately improved
5[3 c) Slighﬁly improved

. 'd) No noticeable change
‘Ll e) Worse than before

~“35. Pupils' attendance and tardy records.
36. Pupils' attitude toward school attendance and punctuality.

!
{537. Parents' attitude toward school and attendance problems.

.[138. Did you teach in one of the twenty-four Title I target area elementary schools
, prior to January 1966. '

{“ a) Yes
] b) No




39. What type of classroom do you teach?

a)
b)
c)
d)
e)

a)
»)
c)
d)
e)

First grade
Third grade
Fifth grade .
Non-graded

Departmentalized

40, How much value was last summer's post-kindergarten reading readiness program
to pupils in your room? ‘

Much value -
Moderate value
Little value
No value

No pupil in my room was enrolled in post-kindergarten last summer

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would
be helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets if necessary. '




QUESTIONNAIRE TO TEACHERS IN NON-PUBLIC SCHOCLS
FOR EVALUATION OF THE 1967-68 TITLE I PROJECT
Corrective Reading *

1. Have any of the pupils in your classroom been placed in corrective reading this
year?

gtk g

3 a) Yes, more than 9 pupils
b) Yes, 7 - 9 pupils
3 c) Yes, 4 - 6 pupils
d) Yes, 1 - 3 pupils
‘ e) No
1 Omit items 2 - 5 if you chose (¢) for item 1. Othervise choose ons of the follow-
ing responses to indicate the changes you have observed in corrective reading
pupils in each of the areas listed in items 2 - 5.
| a) ‘Much improved
b) Moderately improved
¢) Slightly improved

d) No noticeable change

e) Worse than before
2. General reading competence
3.‘ Attitudes toward reading
[- 4, Amount of reading for enjoyment

S. Attitudes toward themselves

6. Has the corrective reading teacher serving your building beem available as a
consultant regarding reading problems or materials?

a) Yes, consultation has been very helpful
b) Yes, but eonluluti.o:{ was of little help
c) Yes, but I have had no need for consultation

d) No
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8.

10.

What value has the corrective reading program been to the owverall reasaisg pr:-
gram in your room?

a)
b)
c)
d)
e)

Much value
Moderate value
Little value

No value

Detrimental

What has been the practice for most of the corrective readimg pwpils im yowr
classroom regarding the regular reading program?

a)
b)
c)
d)

e)

Continued in all regular reading activities wvhile ims corrective readiag
Continued in most regular reading activities while im corrective readiang
Continued in some regular reading activities while im corrective readisg

Continued in very few regular reading activities while im corrective
reading

Continued in no regular reading activities while im corrective readiag

Art Instruction and Educatioa

Has a pupil from your classroom been the recipient of one of the Title I &t
scholarships for Saturday art classes?

a)
b)

Yes

No

Omit if you chose (b) for item 9, otherwise, vhat changes ia the scholarsiris
pupil have been apparent results of the Saturday art classes?

a)

b)

c)
d)

e)

Increased interest in art activities
Improved skill in art work

Both (a) and (b)

No apparent changes

Decreassd interest in art activities
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Music Keyboard Instruction Activity

ocic items 11 - 18 4{f pupils in your classroom did not participate in music key-
boerd imstruction provided by mobile vans.

Choose one of the following responses to indicate hcw much value you feel has re-
sulted from the mobile piano van in each of “~« areas listed in items 1l - 14.

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know ’
11. Easabled pupils to become better acquainted withk th-e tools and symbols of music.
12. Improved pupils' fundamental musical skilis of rhythm, melody, pitch, and harmony.

13. Imcreased the number of pupils that begin instrumental music instructiom, either
ia school or privately.

i4. Iscreased pupils' interest in music and the piano.

15. What is your teaching assigmment?
a) Regular classroom including the music
b) Regular classroom but a special teacher teaches the music
16. How mamy of the pupils in your class have a piano in their home?
a) Do mot kmow

b) More than half

c) Soms, but less than half
d) Very few

e) Nooe




a)
" b)
c)
d)
e)

How do
mobile

a)
b
)
d)
e)

A 16

How many of the pupils in your class would actually have some access to a
piano either at home, school, church or some other place if it were not for
the mobile van?

All of them

More than half

Some, but less than half
Very few or none

Do not know

the pupils in your class react to the keiboard instruction in the
van?

Very much enthusiasm
Moderate enthusiasm
Very little enthusiasm
Indifferent

Do not like to go

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggeacions that would-

be helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets if necessary.




PUFIL OFINION QUESTIONNAIRE

School Teacher Date

Jirections: Read each item carefully. Using
A for agree very much, a for agree a little,
M for n2ither agree or disagree, d for dis-
Agfree a little, and D for disagree very much,
ark the column at the right which best
describes how you feel about each statement.

¥ 1. Most things about school are all right.

| 2. Most of my classes are eajoyable.

{13, Pupils who do not do their daily lessons
’ should be kept after school to do them.

. Most teachers are crabby.

. We seem to be doing the "same old things"
, over and over again in school.

. 6., It is easy to get along with most teachers.
')7. As a rile, teachers want toco much work

1 from pupils. _
£'8, Going to school is too difficult and

‘ . discouraging.

} (9. Most of the things which the teacher does
E. are all right.

} 10. Teachers are usually too busy to talk

A with pupils.

1. Teachers require too much reading.

2. Most teachers try to force pupils to

- learn something.

! }3. Pupils really do .not learn the things

- in school that they want to learn.

14. A pupil should do more school work than
1| he has to do.

f 15. Everything in school is too strict.
i 16, Most pupils are afraid of their teachers.

‘17. Too much of what we have to study does
|| not make sense.

18, It is hard to make friends in school.
19, Pupils have to keep reading and studying

I the same things over and over in school.
.20, My daily school work is full of things
. that keep me interested.

21. Teachers care about what is good for pupils,
| 22. Teachers pick on some pupils for no reason
: at all.

23, Pupils are always treated fairly in school.
{;4. In most school groups, there are only one
or two pupils who are important.

.IS. Most pupils feel that they can trust their
-

teacher.
-26. Teachers expect too much of pupils.
27. School can be very boring at times.
VFB. Some pupils are always making fun of
" other pupils in school.
29. There is too much importance placed on
l‘ grades in school.

B0. Teachers always seem to like some pupils
better than others,
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BEHAVIOR CHECKLIST

‘Name of Pupil Grade Date

Person Completing Form

)
Birections: Read each item carefully. Use a
VY, 2 pencil to mark the space at the right
'that most accurately describes the frequency
Dhat the behavior is observed. Mark under

g Follows directions without difficulty.
- 2. Daydreams while the lesson is being
A developed.
Il 7. Becomes discouraged easily and quits a
task without finishing it.
4. Becomes angry or upset when other children
a do things of which he does not approve.
5. Talks in class without permission.
6., Completes his assignments on time,
Participates willirgly in class activities,
{ Runs in the school building.
9, Cries or becomes angry when thwarted in
1 group situationms. '
1110, Attempts to help others with school work
; when asked.
} 11. Reads some material that is not assigned.
j)12. Talks about things he has read about.
f13. The class or class members choose him to
‘ do things.
14. Looks untidy in dress and appearance.
k115, Starts new assignments promptly.
i~ 16. Takes things that belong to other students.
17. Pays attention when teacher or others
are talking.
18. Falls asleep in class.
t 19. Leaves his seat without permission.
{120. Damages things that belong to others.
121, Writes on or damages desk or school
property.
22. Contributes in class when called upon
: to answer questions.
23, Does his best in school work.
k24, Misses school without good cause,
¥ }25. Does some school work outside of class.
26, Accepts help from other students on his
school work wien he needs it.
€127, Asks teacher for help with school work.
)28, Hits or pushes other children without
A sufficlent cause. \
.29, Contributes in class voluntarily during
' 1 question and answer perioda.
30. Becomes angry or upset when behavior is
; corrected. -
{-}31. Comes to school or class late without
good reasomn.
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QUESTIONNAIRE TO CORRECTIVE READING TEACHERS IN TITLE I
ELEMENTARY SCHOOLS FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

1. How many graduate credit hours in reading imstruction have yocu completed to
date?

a) 12 hours or more

b) 9 - 11 hours
¢) 6 - 8 hours
d) 2 -5 hours
e) 0 -1 hour

2. Have you attended the Title I Summer Workshops in éorrective Reading?
a) Yes, both the 1966 and 1967 workshops
b) Yes, the 1966 workshop only
c) Yes, the 1967 workshop only
~d) No

3. How long have you been teaching (in all areas not just corrective reading)
including this year? !

a) This is the first year
b) 2 - 3 years
¢c) &4 - 6 years
d) 7 - 9 years
e) 10 years or more
4. How long have you taught corrective reading, including this year?
a) This year only
b) 2 years
c) 2% years

d) More than 2% years
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In your building, who had the responsibilitr fcr identi fying pupils who may
be in need of corrective reading?

a)
b)
c)
d)
e)

Building principal
Corrective reading teacher
Counselor-

Classroom teachers

Joint responsibility of two or more of the above

Were the results of the Iowa Test of Basic Skills used for the purpose of
identifying pupils who may need corrective reading?

a)

b)
c)

Yes, and I feel they were satisfactory for. this purpose when they
were available

Yes, but I do not feel they were appropriate for this purpose

No, they were not used

Were the results of the California Test of Meantal Maturity used for the pur-
pose of identifying pupils who may be able £» profit from corrective r-=ading?

a)
b)
c)

Yes, and I feel they were satisfactory for this purpose when available
Yes, but I do not feel they were avpropriate for this purpose

No, they were not used

Were other test results used for purposes of ideatification?

a)
b)
c)
d)

Yes, test resuits from the basic reading program
Yes, tests administered especially for identification purposes
Yes, both (a) and (b)

No

Were teacher recommendations used for identifving pupils vho may be able to
profit from corrective reading?

a)
.b)
c)
d)
e)

Yes, wvhen test scores were not complete

Yes, in addition to test scores with greater reliance on recommendations
Yes, in addition to test scores but wit™ greater reliance on test scores
Yes, but only in a few special cases

No
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i
10. In your building who had the responsibility for screeming individual puopils
for placement in the corrective reading program?

a) Corrective reading teachers

b) Building principal

¢) Counselor

d) Joint responsibility of two or more of the above

e) No screening is done, all pupils identified as being adle to profit
from corrective reading were placed in corrective readimg

11. Was Silvaroli's Classroom Reading Inventory used for the purpose of screemsimg
pupils for placement in your corrective reading classes?

a) Yes, and it was very satisfactory for screening purposes
b) Yes, but I was not satisfied with it for screening purposes
¢c) No

Choose one of the following responses to indicate the extent that you used the
methods listed in items 12 - 14 for diagnostic purposes.

a) Used in diagnosis of most pupils
b) Used in diagnosis of some pupils
¢) Did not use for diagnostic purposes
12. Test results from the Iowa Test of Basic Skills.
13. Silent reading tests that you administered especially for diagnosis.
14. Oral reading inventory other than Silvaroli.
15. Was your scheduling flexible enough to allow for grouping pupils with cor-
responding reading problems together?
a) Yes, we did this in most cases

b) Yes, but we did not schedule this way

¢c) No
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16. Which one of the fcllowing was given first priority for placement in corrective
reading in your building?

a) Second grade pupils
b) Mild correctives

c) Correctives

d) Severe correctives
e) DNone of these

Choose one of the following responses to indicate approximately what part of your
week hag sctually been scheduled for each of the activities listed in items 17 - 20.

a) UNoae actually scheduled
b) About ore hour per week

c) About two hours per week

d) About three hours per week
e) More than three hours per week
17. Comferences with parents of disabled readers.
1S. Coaferences with teachers of disabled readers.
19. Serviag as building consultant to clessroom teachers.

20. Maictaining individual records on students admitted to cc;rrectivo reading
Programs.
Choose gge of the following responses to indicate to what extent you have utiliszed

the reading materials aud equipment listed in iters 21 - 34, 1t is recognised that
the five responses are not exhaustive or exclusive. Choose the one that most nearly

describes your experience with each item.
a) Used regularly with most pupils
B) CUsed regularly with some pupils
c) Used occasionally
d) Have tried it but have pot found it useful
e) Have never used it or do not have it

2. Curriculmm Motivation Series
22. Opem Kigimuys
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23.
24,
25.
26.
27,
28.
29.
30.
31,
32.
33.
34.

Yor

35.

36.

37.

38.

Bank Street Readers

Sounds of Language and/or Little Owl Series
Phonics We Use A-F - Lyons Carnahan

Building Reading 8kills (Levels 1-6) - McCermick-Mathers
Butneli-Loft: Specific 8kills Seirius
McCall-Crabbs Standard Test Lessons in Reading
Charles E. Merrill Skilltext Series

Charles E. Merrill Skilltapes

Learning Through Seeing Filmstrips

Readers Digest 8kill Builders

Webster Reading Kit

Tape recorder and listening stations

each of the items 35 - 40 choose the appropriate ons of the f>llowing responses.
a) Much value
b) Moderate value
¢) Little value
d) No value
e) Do not know

How much value do you feel the corrective raading classes have been in im-
proving individual pupils' skills in reading comprehension and word recognition?

How much value do you feel the corrective readizg classes have been in im- ‘
proving pupils' attitudes toward themselves?

How such value do you feel the corrective reading classes ha-a been in im-
proving pupils' attitudes toward readins?

How much value do you feel the corrective zsuding classes have baen in in-
proving pupils' attitudes toward schcol =2nd teachera?




39, How much value has the additional counseling time provided by Title I been to
the corrective reading program?

40. How much value have the additional library services provided by Title I been
to the corrective reading program?

Thank you for your assistance. Yours is an {mportant part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would
pe helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets if necessary.

"
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QUESTIOMNAIRE TO CORRECTIVE READING TEACHERS IN TITIE 1
JUNIOR HIGH SCHOOLS FOR EVALUATION OF THE 1967-68 TIZIE 1 FPROJECY

1. How many graduate credit hours in reading instruction have you completed to

date?
a)
b)
c)
d)
)

12 hours or more
9 - 11 hours
6 - 8 hours
2 - 5 hours
0 - 1 hour

2. Have you attended the Title I Summer Workshops in Corrective Reading?

a)
b)
c)
d)

Yes, both the 1966 and 1967 workshops
Yes, the 1966 workshop only
Yes, the 1967 workshop only

No

3. How long have you been teaching (in all areas not just correctivs reading)
including this year?

a)
b)
c)
d)
e)

This is the first year
2 - 3 years
4 - 6 years
7 - 9 years

10 years or mcre

4. How long have you taught corrective reading, including this year?

a)
b)
c)
d)

This year only
2 years
2% years

More than 2% years
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In your building, wvho had the responsibility for ideatifyisg pupils who say
be in need of corrective reading?

a)
b)
c)
d)
o)

Building principal
Corrective reading teacher
Counselor

Classroom teachers

Joint responsibility of two or more of the abowe

Were achievement test results from the basic testing program (6th grade ITES
for 7th graders and/cr PREP for 8th and 9th graders) used for the purpess of
identifying pupils who may need corrective reading?

a)

b)
c)

Yes, and 1 feel they were satisfactory far‘ this purpose vhen they
were available

Yes, but I do not feel they were appropriate for this task

No they were not used

Were the results of the 5th grade California Tert of Meatal Matwrity aad/ex
the Differential Aptitude Test uved for the purpose of ideatifying pupils
who may be able to profit from corrective reading?

a)

Yes, and I feel they were satisfactory for this purpose vhem swailable

b) Yes, but I do not feel they were appropriate for this purpese

c)

No they were not used

Were other test results used for purposes of identificatiom?

a) Yes, test results from the regular English program

b)

Yes, tests administered especially for ideatificatioa purpesss

c) Yes, both (a) and (b)

d) No

1

-
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9. Were teacher recommendations used for identifying pupils who may be able to
profit from corrective reading?

a) Yes, vhen test scores were not complete

b) Yes, in addition to test scores with greater reliance on teacher
recommendations

c) ites, in aaaition to test scores but with greater reliance on test scores
d) Yes, but only in a few special cases
e) No

10. Ia your building who had the responsibility for screening individual pupils
for placement in the corrective reading program?

a) Corrective reading teachers

b) Building principal

c) Counselor

d) Joint responsibility of two or more of the above

e) WNo screening is done, all pupils identified as being able to
profit from corrective reading are placed in corrective reading.

11. Was an oral reading test used for the purpose of screening pupils for place-
meat in your corrective reading classes?

a) The Gray Oral Reading Test and it was satisfactory

b) The Gray Oral Reading Test but I was rot satisfied with it

c) An oral reading test‘other than the Gray and it was satisfactory

d) An oral reading test other than the Gray but I was not satisfied with it
e) Fo

Choose ome of the following responses to indicate the extent that you used the
methods listed in items 12 - 14 for diagnostic purposes.

a) Used in diagnosis of most pupils

b) Used in diagnosis of some pupils

c¢) Did not use for diagnostic purposes
12. Test results from the Diagnostic Reading Test, Survey Section, Lower Level?
13. Silent reading tests that you administered especially for diagnosis.

14. GCray Oral Reading Tesi: or other oral reading inventory.




A 28

Was your scheduling flexible enough to allow for grouping pupils with cor-
responding reading problems together?

I

a) Yes, we did this in most cases

b) Yes, but we did not schedule this way

c) No

Which one of the following was given first priority for placement in cor-
rective reading in your building? -

;
a) Pupils who apparently had greatest capacity for learning :§

b) Pupils diagnosed as "mild correctives"

c) Pupils diagnosed as "correctives"

‘.

\;
i
L

d) Pupils diagnosed as '"severe correctives"

e) None of these

=

Choose one of the following responses to indicate approximately what part of your
week has actually been scheduled for each of the activities listed in items 17 - 20.

a) None actually scheduled

b) About one hour per week

&=

c) About two hours per week

d) About three hours per week

e) More than three hours per week
17. Conferences with parents of disabled readers.
18. Conferences with teachers of disabled readers.
19. Serving as building consultant to classroom teachers.

20. Maintaining individual records on students admitted to corrective reading
programs.

i
i
i
¥
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Choose one of the following responses to indicate to what extent you have utilized
the reading materials and equipment listed in items 21 - 34.

Used regularly with most pupils

Used regularly with some pupils

¢c) Used occasionally
d) Have tried it but have not found it useful
e) Have never used it or do not have it

21.
22,
23.
24.
25.
26.
27.
28.
29.
30.
31.

32.

g
3

33.

34.

—— e e T A =
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Basic Skills for Junior High Schools
Teen-Age Tales

World of Adventure Series

Morgan Bay Mysteries

Checkered Flag Series

SRA Reading Lab

SRA: RFU Lab

Webster Reading Kit

McCall-Crabbs Standard Test Lessons in Reading
Spectrum of Skills

Overhead Projector

Tape recorder and listening stations
Record player

EDL Controlled Reader and Film Stories
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For each of the items 35 - 40 choose the appropriate one of the following reéponses.
a) Much value
b) Moderate value
c) Little value

d) No valiue

e) Do not know

35. How much value do you feel the corrective reading classes have been in im-
proving individual pupils skills in reading comprehension and word recognition?

36. How much value do you feel the corrective reading classes have been in im-
prcving pupils attitudes toward themselves? .

37. How much value do you feel the corrective reading classes have been in im-
proving pupils attitudes toward reading? '

]

38. How much value do you feel the corrective reading classes have been in im-
proving pupils attitudes toward school and teachers?

39. How much value do you feel the corrective reading classes have been in im-
proving attendance and decreasing dropouts?

oo

40. How much vaive has resulted from techniques for teaching reading that you
have devised jourself?

Thank you for your assistance. Yours is an important part of the total evaluation.
We htiope you will use the space on the answer sheet for any suggestions that would
be helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets 1if necessary.

)




1.

2.

4.

6.

Art Program Survey

The following questions pertain to the frequency that children in your room
have participated in certain art activities and used certain media. Please read
the directions on the accompanying answer sheet carefully and mark all your re-
sponses on that sheet. Be sure that responses are marked beside the number that
corresponds to the number of the question being answered.

How much time cach week do the children in your room spend in art activities?
(a) less than 50 minutes
(b) about 50 minutes
(c) about 100 minutes
(d) more than 100 minutes

How often do the children in your room participate in teacher directed art
activities that utilize the following media?

Crayons? 3. Water colors?
(a) more than once a week (a) more than once a month
(b) once a week (b) once a month
(c) twice a month (c) twice a semester
(d) once a month (d) once a semester
(e) less than once a month . (e) less than once a semester
Tempera? S. Water base clay?
(a) more than once a month (a) more than once a semester
(b) once a month (b) once a semester
. (c) twice a semester f (c) once a year
(d) once a semester (d) none this year
(e) less than.once a semester (e) I have never had a class
use water base clay
01l base clay? 7. Paper mache?
(a) more than once a week (a) more than once a semester
(b) once a week (b) once a semester
(c) twice a month (c) once a year
(d) once a month (d) none this year
(e) less than once a month " (e) I have never had a class

use paper mache




10.

12.

15.
18.

21.

2.
26.

27.
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How often do the children in your room participate in the following teacher
directed activities?

Paper cutting? 9. Finger »ainting?
(a) more than once a month (a) more than once a month
(b) once a month. (b) once a morth
(c) twice a semester " {e) twice a sermester
(d) once a semester (d) once a semesier
(e) less than once a semester (e) less than once a semester
Picture planning? 11, Murals?
(a) once a month or more ~  (a) more than once a semester
(b) twice a semester (b) conce a semester
(c) once a semester : (c) once s year
(d) once a year ] (d) rene this yz-r
(e) none this year (e). I have never htad a class

dc a m:ral

-If you indicated in item 10 that the children in your classroom did participate

in a picture planning activitiy (or activities), indicate which of the following

'media were used by marking Yes or No for each of the numbers 12-20 on the answer

sheet.

Water colors Yes No 13. Tempera Yes No 14. Pen=il Yes No
Crayon Yes No 16. Chalk Yes No 17. Charcoal Yes No
Cut paper Yes No 19. Torn paper Yes No 23. Yarn Yes No

If you indicated in item 11 that the children in your class did pnrticipate in

. making a8 mural (or murals), indicate which of the following media were used by

marking Yes or No for each of the numbers 21-25 on the answzr sheet.

Yarn and burlap Yes No 22, Tempera Yes No 23. Chalk Yes RNo

Cut paper Yes No 25. Crayon Yes No

Has your class visited the Wichita Art Museum or the Wiehita Art Association
Galleries this year? Yes No

Do you ever discuss artists and/or their works with the children in your class?
Yes No ’

([~ — B — R
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a)
b)
c)
d)
e)

a)
b)

c)

8. Posture.
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QUESTIONNATRE TO TiTLE I ELEMENTARY PHYSICAL EDUCATION
TEACHERS FOR EVALUATION OF THE 1957-68 TITLE I PROJECT

. in each of tha activitiss listed in

757 or more

50 - 75%
25 - 50%

Lees thsm 257

None

1. Instruction of class groups
2. Instruction of class groups

3. Instructing small groups or

Choose one of the following responses
¢ schools you serve compare with pupils

on each of the characteristics listed
Above pupils outside the

About the ssme as pupils

| Choose one of the following responses to indicate what part of your time is spemt
items 1 - 6. (Jour responses may total more
than 1002 since you may be doing more than one of the activities at the same time.)

P

of pupils with teacher observing or assistiag.
of pupils with teacher not present.

individusl pupils.

4., Assisting teacher ir instructing class groups of pupils.

5. Consulting with teachers zbout the physical education program. |

6. Comsulting with tzachers about pupils.

to indicate how you feel the pupils iz the
in schools outside the Title 1 target areas
in itams 7 - 15.

Title I target areas

outside the Title I target nraia

Below pupils outside the Title I target areas

Much below pupils outside the Title 1 target areas

Do not know

7. Health habits.

. 10, Physical fitness.

9. Caring for equipment and materials.
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17.

19,

Attitude toward participating in physical activities.

$kill in cooperative team efforts.

Skill in competitive activities.

Iaterest in cooperative team efforts.

Interest in competitive sports.

How would you rate the regular classroom teachers in the schools that you serve

at the time you began working as a Title I phvsical education teacher?

a) Sufficient training, experience, and interest to conduct a balanced
program in physical education.

b) Safficient training and experience but lack of interest or confidemce
necessary for conducting a balanced program in physical education.

c) Safficient interest but lack of training and experiemcs to conduct a
balanced physical education program within existing facilities.

d) Lack of training, experience and interest to conduct a balanced physical
education program within any facilities.

Chooee ome of the responses from item 16 toahowho'nmm;n-jou
would rate the teachers in the schools you serve.

Bid all the schools that you serve have the facilities and equipment needed to
comnduct a balanced physical education program when you began working as a
Title 1 physical education teacher?

a) Yes

b) Adegquate facilitias but not adequate equipment

c¢) Adequats equipment but not adequate facilities

d) BNeither adequate facilities or equipment

Chooee cme of the responses from item 18 to indicate whether these schools have
the factlities and equipment’ nsadad to conduct a balanced pliysical education

progran gt the present time.

!
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p Choose one of the following responses to indicate how much value yvou feel the Title I
5 Physical Education Program has been in each of the areas listed in items 20 - 24,

20.

L 21,

{ 22.

23.

a) Much value
b) Moderate value
¢) Little vaiue
d) No value
e) Do not know
Improving the physical skiils of the pupils,

Developing and implementing a balanced prograa of activities in each classroom
within the limitations (if any) of pkysical facilities -available.

Correlating the physical education, science, and health curriculum for full
development of the physical and mental heaith ccmponents of the pupils' edu-
cation.

Improving health habits of the pupils.

Improving pupils attitudes and sel £-concepts.

Thank you for your assistance. Yours is an important part of the total evaluationm.

We hope you will use the space on the answer sheet for any suggestions that would
be helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets if necessary.

[
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INFORMATION FOR EVALUATION OF THE TITLE I ACTIVITIES
FOR NEGLECTED AND DELINQUENT CHYLDREN

Institition Teacher

) |1 addition to the detsiled information that you are submitting for individual

pupils, would you please complete the followiag form. This form is intended to
give us general information about your program and your personal reactions re-
garding its value. Be as brief as you can without loss of completeness. If the
answer to a question is already included in the other material that you are sub-
mitting, you may wish to refer us to that material rather than repeat the answer,

1. Describe briefly the structure and content of your prograc or activities
including the schedule, number of pupils, ways in which materials and
special activities are utilized, ary ipnovative features, and any other
information that you feel is descriptive of your part in the Meglected
and Delinquent Children's programs.
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2. What is the best evidence that you have that pupils progressed in schieve-
ment? Be specific. Examples might include test results (teacher made or
others), number and quality of lessons completed. numb:r and quality of
projects conpleted, etc.

—d

(% S DO [ <PIN R NN

=)

f 3. Report subjective observations that show change in attitude, self-concept,
etc. (Example: Five pupils now regularly talk about books that they have
checked out and read, six pupils changed their minds and reemnta2red school.)

0 aa =
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{. Do you have any evidence that parents, teachers, or other -i—m—Iity mesbers
improvad their attitudes relative to the worth of the pupils serwed?
Relstive to their achievement or potential to achieve? 2Please coment.

5. Please cite any classroom procedures vluch you found mti:u.ztly effu:tin
in changing behavior and/or achievement of delizgwent and zzgie-t=d
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6. W:at ejuipment and/or materials purchased with Title I funds were especially
kelpful to your effort in the program?

7. Please make any additional comments that you wish regarding your program or
the evaluation.

- b
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QUESTIONNAIRE TO TEACHERS FOR EVALUATION OF TITLE I
MUSIC KEYBOARD INSTRUCTION ACTIVITY

Choose one of the following responses to indicate how much value you feel has
resulted from the mobile piano van in each of the areas listed in itemws 1 - 4.

1.
2.

3.

4.

5

a) Much value

b) Moderate value

c¢) Little value

d) No value

e) Do not know
Enabled pupils to becgme better acquainted with the toéls and symbols of music.
Improved pupils' fundamental musical skills of rhythm, melody, pitch, and harmony.

Increased the number of pupils that begin instrumental music inmstructionm, either
in school or privately.

Increased pupils’ interest in music and the piano.

What is your teaching assignment?
a) Regular classroom including the music
b) Regular classroom but a special teacher teaches the music

~ ¢) Special music teacher

: 1f you are a regular classroom teacher, respond to items 6 - 8 in terms of the

children in your classroom. If you are a special music teacher, respond to items
6 - 8 in terms of all the children in your music classes that also have music in
the mobile van.

6.

How many of the pupils in your class(es) have a piano in their home?
a) Do not know
b) More than half
c) Some, but less than half
d) Very few

e) None




A 41

J
7. How many of the pupils in your class(es) would actually have esme access to a -
piano either at home, school, church or some other place if it wcre not for —
the mobile van? Jf
a) All of them

-3

R

b) More than half

¢) Some, but less than half

d) Very few or none

e) Do not know

—

8. How do the pupils in your class(es) react to the. keyboard inst-uction in the
mobile van?

a) Very much enthusiasm

b) Moderate enthusiasm
¢) Very little enthusiasm
d) Indifferent

e) Do not like to go

Thank you for your assistance. Yours is an important part of the tectal cvaiuction.
We hope you will use the space on the answer sheet for any suggestions that would
be helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets 1if necessary.
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Information Form for Title 1 Industrial Arts Program

Student __

Date form completed

Person completing form

School

Check one

Attendance: Days present

List projects completed:

Father attends the class
Father does not attend the class
Adult (Father of a pupil in the class)

Daya'abseﬁt

Check one for each of the following. Where apprupriate, briefly describe
behaviors that indicate this improvement or lack of it.

Skill in working with (woods) (metals): __ improved __ not improved
(Cross out one)

Skill in working with hand tools:

improved __ not improved

Skill in working with power toole:

improved __ not improved
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Industry or work tempo: —. lmproved not improved

[

Attitude toward schoul and its value: __  improved nct improved

l;.:i’c.’:t .

Please include any remarks of the student, or other information regarding
the use made of completed projects. |
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1.

2.

3.

5.

A 44

QUESTIONNAIRE TO TITLE I INDUSTRIAL ARTS TEACHERS IN JUNIOR
HIGH SCHOOLS FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

Which type of Title I industrial arts class do you teach?

a)
b;

Woodworking

Metals

When does your Title I industrial arts class meet?

a)
b)

c)

Evenings
Saturday mornings

One class at each time

How much value has the class been in increasing the students' skills?

a)
b)
c)
d)
e)

Much
Medium
Little
None

No opinion

How much value has the class been in increasing the students' knowledge?

a)
b)
c)
d)
e)

Much
Medium
Little
None

No opinion

How much value has the class been in improving the students' attitudes?

a)
b)
c)
d)
e)

Much
Medium
Little
None

No opinion

TR
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How much value has the class been in improving the studemts’ work habits?

a) Much
b) Medium
c) Little
d) Nome

e) No opinion

How much success has been experienced in securingz the participatiom of
fathers in the class?

Were the participants in the class representztiva of the peovnle ia the ares

a) No fathers ia the class

b) 1 - S5 fathers attending, most of them 1r:e.gu‘1u'1y

c) 1 -5 fathers attending, most of them regularly

d) More than 5 fathers attending, most of them ;irrég'glarlr

e) More than 5 fathers attending, most of them regularl-

that you feel need this type of class?

Has
(d)

a) Yes
b) No
c) No one in this area needs this type of class

poor attendance been a problem in your class? (Ignore respomse choices
and (e) unless you teach one class at each time.)

a) Yes, for most students

b) Yes, for some students

¢) No

d) Yes, for Saturday morming classes, but not evening classes

e) Yes, for evening classes, but not Saturday classes
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10. If your answer to item 9 was yes, choose the one of the following that you
feel is the greatest contributor to poor attendance?

a) Students’ lack of interest

B) Class activities not appropriate to students' needs
c) Traasportation not available

d) Izappropriate or imconvenient class time

e) More than one of the above

¥L. Do you fzel that ycu were able to rate each student's per formances accurately
cn the individual information forms that were provided each semester?

a) Yes

b) Wo

-~ 12. How would you rate the overall effectiveness of the Title I industrial arts

classes in your school?
a) Highly successful
b) Medium success
c¢) Little success
d) No success
Thank you for your assistance. Yours is an importamt part of the total evsluation.
" We Bope you will use the space on the answer sheet for any suggestions that would

be helpful in planning future prograss or evaluations. Use the back of the answer
sheet or additional sheets if necessary.
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TITLE I HOMEMAKING (CLOTHING) RATING SCALE

o 4

: Able to Performs Performs

] perform with some skillfully

; with help skill with and inde-
Descr.ption of Skill of adult direction pendently

i%. Fitcing patternn o body measurements
]

i1, Marking an. stitching technigues
E g 2, i)art. 13 i

[

A% b. Straight ctitchinz w

c. Recogrizing correct stitch

d. Machine basting

-

e. Gathering by machine

f. Hemming

g. Trimming seams

h. Putting in a zipper

] i, Sewing on buttons, snaps, hooks, eyes

j. Fastening stitching at ends of seams

3. Crafts
a. Knitting . |

b. Embroidery

# , c. Crochet

lt Correct pressing as garment is being
constructed, altered, or renovated

5. Care of garments and linens

F. Recognition of quality and price
]
!

g
7. Caring for sewing machine
% a. Opening and closing machine correctly

b. Oiling and cleaning machine

c. Changing needle when needed

8. Planning accessories for a garment

Modeling finished garment
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TITLE I HOMEMAKING (CLOTHING) RATING SCALE

Project Completion

Yeg

No

Pitted and altered & pattern

Sand

———, (e w

Selected febric and findings for a garment

~— - . . - - -

Cut out and marked a8 garment

L e WA W GBS W Ve e SR

i

—

- e NP ST SR e o ——— o P S———

4. Satisfactorily conciructed g garmert
5. Altered or rcnovated clothing article !
|

6. Completed article of table or other household linens

7. Applied a zipper

8. Knitted, crocheted, or embroidered an article

0. Removed soiled spots from clothing

0. Organized and rearranged closet or clothing
storage at home

1. Took inventory of clothing on hand and evaluated as
to additional needs

12. Changed needle: oiled and cleaned sewing machine

13. Successfully accessorized a garment

14. Willingly participated in an exhibit of finished

garment by individually modeling it.

el bl bd ed L) L
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QUESTIONNAIRE TO TEACHERS IN JUNIOR HIGH TITLE I CLOTHING AND PERSONAL CROOMING

=

1. Please give your opinion of the overall effectiveness of the Title I Clothing
and Personal Grooming classes in your school first semsster 1967-68.

a) Highly successful

H
e s

b) Medium success

c) Little success

——

d) No success

2. Please give your opinion of the overall effectivenesc of the Title I Clothing
and Personal Grooming classes in your school gecond semester 1967-68.

e a) Did not have program second semester
Tﬁ b) Highly successful
, ¢) Medium success

i d) Little success

g _ owwy

e) No success

3. How much value have the classes been in improving students' skills in carimg
for and operating a sewing machine?

a) Much

b) Medium

xf‘“ﬂ-n.\, M‘ "bﬂﬂm
Yo ST :

c) Little
d) Norne

e) No opinion

i
| I ——d

4. How much value have the classes been in improving the students’ ability to
read and follow instructions of a commercial pattern?

[j a) Much

) b) Madium

{)

L ¢) Little
d) None

e) No opinion
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How much value have the classes been in famproviag the stedeazs’ skills ia
the basic techniques of clothing comnstruction?

a)
b)
c)
d)
e)

Much
Medium
Little
None

No opinion

How much value have the classes been in improviag the stwdeats’ skills in
consumer ability related to quality and price of clothimg?

a)
b)
c)
d)
e)

Much
Kedium
Little
None

No opinion

How much value have the classes been in improving the students’ perscasl
grooming?

a)
b)
c)
d)
e)

Much
Medium
Little
None

No (pinion

How much success has been experienced in getting participation from sothers
in the classes?

a)
b)
c)
d)
e)

No mothers attended

1l - 5 mothers attended, most of them irregularly

1l - 5 mothers attended, most of them regnlarly

more than five mothers attended, most of them irregmlarly

more than five mothers attended, most of them regularly
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§. Were the participants in the class representative of the people in the area
that you feel are most in need of this type of class?

a) Yes

b) Ko

c) No one in this area needs this type of class
.i 10. Has irregular attendance or lack of attendance been a problem in your class?
. a) Yes

b) No

1I. If your answer to item 10 was yes, choose the one of the following that you
feel is the greatest contributor to poor attendance?

a) Students' lack of interest
%A b) Class activities not appropriate to needs
g A c¢) Transportation not available
'{i d) Time class was held
1 e) More than one of the above

12. Did you feel you were able to accurately rate each student's performance on
T the individual rating scale that was provided?

a) Yes
gﬂ b) No

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would

[
i; be helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets if necessary.




l As a part of the Title I program six additional librarians and six library aides have
' been employed to serve the twenty-four elementary schools in the Title I target areas.

{ As a result of Title I assistance, how much more library service have the Title I
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QUESTIONNAIRE TO LIBRARIANS IN TITLE I SCHOOLS FOR
EVALJATION OF THE 1967-68 TITLE I PROJECT

schools that you sérv@ received in each of the aréas listed in items 1 - 3, than
would have beea possiblz otherwise?

1. Additional library materials?
a) A great deal of appropriate libra;y,mnterials
b) A great deal of I{bréry materials, but many of them not appropriate
c) A few additional library materials | |
d) No additional library materials
e) Do not know

2. Additional professio=al librarian services?
a) 2 or more days per week

b) 1 day per week

c) None
d) Less professional service than prior to Title 1
e) Do not know
3. Additional library aide services
a) More than 2 days pe} week
b) 2 days per week
c) 1 day per week

d) Nome

e) Do not know
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Rate the value of additional time and/or library materials provided by Title I in the
areas listed in items 4 - 10 by choosing one of the following responses for each.

a) Much value

b) Medium value

c¢) Little value

d) No value

e) No opinion
4. Working directly with pupils in Title I corrective reading.
5. Working directly with teachers of Title I corrective reading.
6. Selection of appropriate library materials for pupils ﬁith reading problems.
7. Providing all pupils more access to library. Ei
8. Utilizing all instructional materials to a greater extent.

9. Providing improved services to teachers and pupils other than those im cor-
rective reading.

10. Providing more flexibility in scheduling all classes, individuals, and groups. gg
i

Indicate the extent that library aides were used for the tasks listed in items
11 - 20 by choosing one of the following responses for ench

a) Have not used aides for this task
b) Aide regularly assists me in this task
c) Aide occasionally assists me in this task
d) Aide occasionally performs this task
e) Aide regularly performs this task
11, Shelving books and materials.
12, Vertical filing.
13, TFiling filmstrips and disc recordings.
14, Maintenance of card files and other records.

15, Mending or shipping and packing books for the bindery for discard

16. Checking materials in and out for teachers and pupils.
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17. Other clerical duties (typing, preparing transparencies, etc.)
18. Preparing bulletin boards and other displays.

19, Preparing lists.

20. Assisting children with equipment in the library.

21, Were you assigned to one or more of the twenty-four Title I target area.

7 elementary schools before additional assistance was available from Title I
; } (January 1966)?

a) Yes

et
[ SRR

b) No

22. Can parents or other patrons that are not pupils in your Title I school atten-
dance area come to the school library to check out or use materials?

CZI—
. &

: a) No
[} b) Yes, during school hours only, but few do it
f ¢) Yes, during school hours only, and many do it
j d) Yes, during some evenings, but few do it
e) Yes, during some evenings, and many do it

- . 23, Do preschool age children have access to books and/or other materials from {
* your school library? :

a) Only if older siblings take books home and share them

» b) Through some other arrangement

| 24. Your school received acditional William Allen White books purchased from Title I
i funds. Were these bocxs a valuable addition to the school's library collection?

[~ a) Yes

[—

b) No

'i 25. Your school received additional primary titles, intermediate titles, and Kansas
titles, purchased from Title I funds. Were these books a valuable addition to
the school's library collection?

a) Yes

” y
H
S s 7

z b) No
. Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would
{ be helpful in planning future programs or evaluations. Use the back of the answer

sheet or additional sheets if necessary.
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QUESTIONNAIRE TO TITLE I ELEMENTARY SCHOOL COUNSELORS
FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

As a part of the Title I program five additional counselors have been employed to
gserve the twenty-four elementary schools in the Title I target areas. Questions

asked here are not in regard to the total guidance program but refer only to the
additional time gained by adding these five positioms.

1. How much of your time have you spent this year counseling with children who
are in the Title I reading program?

a) More than the additional time gained

b) All or most of the additional time gained
c) About half of the additional time gained
d) A little of the additional time gained

e) None

2. (OMIT IF YOU CHOSE (e) FOR ITEM 1) How much value was this counseling in
enabling pupils to establish realistic goals and improved educational plans?

a) Much value

,[} b) Moderate value
c¢) Little value
d) No value

e) Do not know

_g 3. (OMIT IF YOU CHOSE (e) FOR ITEM 1) How much value was this counseling in find-
' ing solutions to or preventing pupils' problems which interfere with learning?

‘{J a) Much value

N b) Moderate value
Lj c) Little value
LJ d) No value

e) Do not know
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4, How much of your time have you spent this year consulting with corrective
reading teachers about children in corrective reading classes?

a) More than the additional time gained

—

b) All or most of the additional time gained
c) About half of the additional time gained
d) A little of the additional time gained
e) None
5. (OMIT IF YOU CHOSE (e) FOR ITEM 4) How much value was this consultation in en-

abling teachers to establish realistic goals and improved educational plans for
pupils?

bod Sod bl

a) Much value

Rosind

b) Moderate value
c) Little value
d) No value

e) Do not know

6. (OMIT IF YOU CHOSE (e) FOR ITEM 4) How much value was this consultation in find-
ing solutions to or preventing pupils' problems which interfere with learning?

a) Much value

b) Moderate value
c) Little value
d) No value

e) Do not know

7. How much of your time have you spent this year consulting with regular class-
room teachers about children in corrective reading?

a) More than the additional time gained
b) All or most of the additional time gained
c) About half of the additional time gained

d) A little of the additional time gained

e) None

ke i
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8. (OMIT IF YOU CHOSE (e) FOR ITEM 7) How much value was this consultatiom is em-
abling teachers to establish more realistic goals ard improved edncatiomal plams
for pupils?

a) Much value

b) Moderate value

E A RN . T
</ wittle valuc

d) No value
e) Do not know

9, (OMIT IF YOU CHOSE (e) FOR ITEM 7) How much valﬁe was this consuitatioa im fimd-
ing solutions to or preventing pupils' problems which interfere with learmimg?

a) Much value

b) Moderate value

; c) Little value
d) No value

‘ e) Do not know

¢ 10, How much time have you spent this year counseling with parents of chiildrea
‘ in corrective reading classes?

a) More than the additional time gained
b) All or most of the additional time gained

{ c) About half of the additional time gained

L.

d) A little of the additional time gained
{ e) None
11, (OMIT IF YOU CHOSE (e) FOR ITEM 10) How much value was this counseliag im em-
[ abling parents to establish more realistic goals and improved educatiomal plams
" for pupils?
j: a) Much value
b) Moderate value

E : c) Little wvalue

d) No value

fraammeeb Ty

e) Do not know

|
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| 1Z. ¢OMIT IF YOU CHOSE (e) FOR ITEM 10) How much value was this counseling in find-
: ing solutions to or preventing pupils' problems which interfere with learning?

2)
b)
)
&)

€)

Much value

Moderate value

Little value

No value

Do nct know

13. BHow much time hzve you spent this year assisting with the placement and testing
of children ir corrective reading?

2)
5
e)
d)
e)

More thar the additional time gained

All or most of the additional time gained
About half of the additional time gained
A little of the additional time gained

None

14. (OMIT IF YOU CHOSE (e) FOR ITEM 13) How much value was this assistance in en-
abling teachers and pupils to establish more realistic goals and improved edu-
cational plans?

e)

Much value
Moderate value
Little value
No value

Do not know

15. (OMIT IF YOU CHOSE (e) FOR ITEM 13) How much value was this assistance in find-
ing solutions to or preventing pupils' problems which interfere with learning?

a)

Much value
Moderate value
Little value
No value

Do not know

w

£
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How much time do you spend on other activities (not mentioned in items 1, 4, 7,
10, and 13) that are specifically related to the Title I programs?

a) More than the additional time gained

b) All or most of the additional time gained
¢) About half of the additional time gained
d) A little of the additional time gained

e) None

After completing the activities mentioned in items 1, 4, 7, 10, 13, and 16, do
you have any of the additional time (time gained due to five additional positions

in the area) left for meeting other special needs that are unique to pupils in
the target area echools? :

a) Yes, enough to meet these needs
b) Yes, some but not enough to meet these needs
c) No

Were you assigned as a counselor to any of the twenty-four target area schools
before the Title I programs began (January 1966)?

a) Yes
b) No

1f you answered "yes" to item 18, how much has your counselor-pupil ratio been
decreased as a result of the additional positions assigned to the area?

a) None

b) About 100 pupils
¢) About 300 pupils
d) About 500 pupils

e) More than 500 pupils
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20. Has the Title I attendance aide serving your school provided information to you
for individual pupils?

a) Yes, several times
b) Yes, a few times
c) No

21. If you answered "yes'" to item 20, how much value has this information been for
your purposes?

a) Much value
b) Moderate value
c) Little value

d) No value

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would
be helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets 1if necessary.

£ 1 5 ) Ly

¥ .

.}
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QUESTIONNAIRE TO CLASSROOM TEACHERS IN SCHOOLS WITH TITLE I TEACHER AIDES

1. Have the services of a teacher aide been available to you this school year?
| a) Y25, on a regularly scheduled basis
l b) Yes, upon request
¢) Yes, both on a regularly scheduled basis and on request
K d) Vo
\2. How much aide time, on the average, have you used this year?
'% a) More than five hours per week
b) About four cr five hours per week
¢) About two or three hours per week
{ d) About one hour per week or less
e) DNone
{Ef you indicated in item 2 that you did not use the services of an aide, you may

omit the remaining items, but please return the answer sheet with your responses
% items 1 and 2.

3. Approximately how much has the aide's help decreased the time you spend on
non-instructional tasks? (Be sure you consider the time you now spend re-
questing, giving directions, or supervising the aide as time being spent om
non-instructional tasks.)

f a) 75% or more

b) 50 - 75%
{J c) 25 - 50% )
| d) 25% or less

l} e) None
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! 1f the time that you spent on some non-instructional tasks has decreased, chooee
 one of the following responses to indicate how much it has decreased im each of
i the arcas listed in items 4 - 10.

10.

a) 75% or more
h) 50 - 75%
<y 2D - >0%
d) 25% or less

e) No decrease in this area

Suzpervision between classes (iaclude noon hour, recess, before and after school).

Correcting papers.
Freparing reports.

Monitoring individual pupils or small groups of pupils im learmimg activities
prescribed by the teacher.

Reproducing tests and materials (typing, duplicatiom, etc.).
Other clerical tasks.

Other non-instructional tasks in the classroom.

Choose one of the following responses to indicate how much you hgwve beem able to
increase the time you spend on each of the areas listed in items 11 - 16 as a
result of the aide's assistance in other areas.

11.
12.
13.
14,
15.

16.

a) 75% or more

b)Y 50 - 75%

c) 25 - 50%

d) 25% or less

e) No increase in this area
iesson preparation and planning.
Trudividuelized instruction.
Class recitation.
Preparation of homework assignments.
Pupil evaluation.

Parent conferences.

-1

(23

(1

£ -)

-
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{ €~0¢9@ one of the following responses to indicate how much value you feel the
| 2ssistance you received from the teacher aide wzs in each of the areas listed

“in items 17 - 22.

a) Much value
b) Moderate value
c) Little value
dy No value
e} Do not know
. Decreasirg the amount of time that you speant on non-instructional tasks.

i8. ¥-ablirg vou to devote imore time to individual pupils' problems.

' 1S. TIrcreasing the amount of time that you have for planning.

20. Increasing the amount of time that you have for pupil evaluationm.

| 21, IXzocreasing the amount of time that you have for parent conferences.

[

¢

22. Increasing your overall teachinz effectiveness.

23. Preparing materials or performing other tusks that required skill or training
that you did not have. (Examples might be typing, operating certain machines
or eguipment, etc.).

~ta~k you for your assistance. Yours is an important part of the total evaluation.
We kope you will use the space on the answer sheet for amy suggestions that would
be kelpfi:1 in planning future programs or evaluations. Use the back of the answer
s%set or additional sheets if necessary.
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QUESTIONNAIRE TO TITLE I ELEMENTARY SCHOOL NURSES
FOR EVALUATION OF THE 1967-68 TITLE 1 PROJECT

As a part of the Title I program five additional nurses have bzen employed to serve
the twenty-four elementary schools in the Title I target areas. Questions asked here

are not in regard to the total health service program but refer only to the additional
time gained by adding these five positionms.

1. How much additional "school nurse time'" do the Title I target area schools that
you serve (average if you serve more than one) receive this year compared to
what they received before Title I assistance (January 1966)?

a) More than 3 half days per week
b) 3 half days per week

c) 2 half days per week

d) 1 half day per week

e) Less than 1 half day per week

Choose one of the following responses to indicate how much value you feel the
additioral time has been to each of the activities listed in items 2 - 10.

a) Much value
b) Moderate value
c) Little value
d) No value
e) No opinion

2., Health counseling with individual children.

3. Health counseling at school with parents.

>4. Making home calls.

5. Making health referrals to other agencies.

6. Vision and hearing chocking.

7. Consulting with teachers and participating in classroom activities.

8. Health education programs.

9, Meeting needs reiated to immunization of pupils.

10. Follow-up on some of the above activities.




11. Were you assigned to one or more of the twenty-four elementary schcols now
identified as the Title I target areas prior to January 19667

a) Yes

b) No

Thank you for your assistance. Yours is ar important part of the total evaluation. :I
We hope you will use the space on the answer sheet for any suggestions that would

be helpful in planning future programs or evaluations. Use the back of the answer

sheet or additional sheets if necessary. :} :
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QUESTIONNAIRE TO SENIOR HIGH PRINCIPALS FOR EVALUATION
OF THE 1967-68 TITLE 1 ATTENDANCE IMPROVEMENT PROG:\AM

1. Do you feel that the attendance at your school has been improved due to the
efforts of the Title I attendance aide?
a) Yes, very much
b) Yes, moderately
c) Yes, a little
d) No
e) Do not know

2. Has the number of dropouts in your school decreased as a result of the efforts
of the Title 1 attendance aide?

a) Yes, a great deal
b) Yes, moderately
c) Yes, a little

d) No

e) Do not know

3. How much time, on the average, has the aide spent on attendance problems of
your school?

a) More than 20 hours per.week
b) 15 - 20 hours per week
¢) 10 - 15 hours per week
d) 5 - 10 houzs per week

e) Less than 5 hours per week
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4. How much attendance aide time, on the average, could you profitably use each
week considering the present frequency of attendance problems in your school?

a)
b)
c)
d)

e)

More than 20 hours per week

About 15 - 20 hours per week

About 10 - 15 hours per week

About 5 - 10 hours per week

Less than 5 hours per week

S. Has information obtained by the attendance aide enabled your staff to complete
withdrawal information more accurately for pupils leaving school?

a)
b)
c)
d)

Yes, in a great number of cases

Yes, in some cases

Yes, but only in a very few cases

No

6. What has been the reaction of parents to the attendance aide's work?

a)
b
c)
d)

e)

~/

Much improved parent-school relationship

Slightly improved paremnt-school relationship

No difference in parent-school relatiomship

Impaired parent-school relationship

Do not know

7. What effect has the attendance aide had on the attitudes of pupils with atten-

dance problems relative to school

a)
b)
c)
d)
e)

Much improved
Moderately improved
Not improved

Worse than before

Do not know

attendance and the value of education?

LB |
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_

Indicate the attendance aide's value to your school in each of the ways or areas

listed in items 8 - 12 by choosing ope of the following five responses for each
item.

a) Did not utilize the aide in this way
l b) Very helpful
: c¢) Moderately helpful
d) Little help
e) More harmful than helpful

» 8. Establishing contact with parents that you have been unable to contact other-
: wise. - |

9., Collecting and reporting information pertaining to individual cases of truancy.

z, 10. Collecting and reporting inform.tion pertaining to severe attendance problems
i for individual pupils over the compulsory attendance age.

f 11. Collecting and reporting information pertaining to individusl pupils who are
b beginning to develop a pattern of non-attendance or umnexcused absences.

12. Improving the relationship between the school and parents of pupils with
attendance problems.

Thank you for your assistance. Yours is an important part of the total evaluation.
- We hope you will use the space on the answer sheet for any suggestions that would
be helpful in planning future programs or evaluations. Use the back of the answer
- sheet or additional sheets if necessary.

;,’
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QUESTIONNAIRE TO TITLE I ATTENDANCE AIDES FOR EVALUATION
OF TIE 1967-68 TITLE 1 ATTENDANCE DPROVEMENT PROGRAN

1. On the average, how ruch of your work week do you spend on attendance
problems or elementary school pupils?
a) One-half or more
b) Between one-fourth and one-half
c) One-fourth or less
d) None

2. On the average, how much of your work week do you spend on 2ttendance
problems of junior high pupils?

a) More than half

b) About one-half

c) About one-third

d) About one-fourth

e) Less than one-fourth

3. On the average, how much of your work week do you spend on attefidance
problems of senior high pupils?

a) More than half
b) About ome-half
c) About one-third -
d) About one-fourth
e) Less than one-fourth
4. At which level do you feel your work has been most effectiwe?
a) Senior High
b) Junior High
c) Elementary
d) About the same at all these

e) Do not know
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5. On the average, how much of your work week has been spent trying to establish
contact with parents that the school has not been able to contact otherwise?

a) More than 20 hours per week

b) 15 - 20 hours per week

c) 10 - 15 hours per week

d) 5 - 10 hours per week

e) Less than 5 hours per week
If you indicated in item 5 that you had spent some time on that task, choose one
of the following responses to indicate how much value you feel this part of your
work was in each of the areas mentioned in items € - 10.

a) Much value

bi Moderate value

c) Little value

d) No value

e) Do not know

6. Improving pupils' attendance.
7. Tmproving pupils’' attitude toward school.
8. Improving paremts' attitude toward school.
9. Reducing the number of dropouts.
10. Improving parent-school relationships.
11. On the average, how much of your work week has been spent collecting and re-
porting information regarding truancy cof individual pupils?
a) More than .) hours per week
b) 15 - 20 hours per week
c¢) 10 - 15 hours per week
d) 5 - 10 hours per week

e) Less than 5 hours per week




1f you indicated in item 11 that you had spent some time on that task, choose one

of the following responses to indicate how much value you feel this part of your
work was in each of the areas listed in items 12 - 16.

12.
13.
14,
15.

16.

17,

a) DMuch value

b) Moderate value
c) Little value
d) No value

e) Do not know

Improving pupils’ attendance.

Imgroving pupils' attitude toward school.

Improving parents' attitude toward school.

Reducing the number of dropouts.

Improving parent-school relationships.

On the average, how much of your work week has been spent collecting and re-

porting information pertaining to severe attendance problems for individual
pupils who are over the compulsory attendance age?

a) More than 15 hours per week

b) 10 - 15 hours per week

c) 5 - 10 hours per week

d) Some but less than 5 hours per week

e) None

1f you indicated in item 17 that you had spent some time on that task, choose omne
of the following responses to indicate how much value you feel this part of your
work was in each of the areas listed in items 18 - 22.

a) Much value

b) Moderate value
c) Little value
d) No value

e) Do not know




18.

19.

20.

21.

Ls))
Lo

23.

Improving pupils' attendance.
Improving pupils' attitude toward school.
Improving parents' attitude toward school.
Reducing the number of dropouts.
Improving parent-school relationship.
On the average, how much of your work week has been spent collecting and re-
porting information pertaining to individual pupils who are just beginning to
develop a pattern of non-attendance or unexcused absences.
a) More than 15 hours per week
b) 10 - 15 hours per week
c¢) 5 - 10 hours per week
d) Some but less than 5 hours per week

e) None

If you indicated in item 23 that you had spent some time on that task, choose one
of the following responses to indicate how much value you feel this part of your
work was in each of the areas listed in items 24 - 28.

24.
25.
26.
27.

28.

a) Much value

b) Moderate value
c) Little value
d) No value

e) Do not know

Improving pupils' attendance.

Improving pupils' attitudes toward school.
Improving parents' attitudes toward school.
Reducing the nﬁmber of dropouts.

Improving parent-school relationships.

Samned
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29. On the average, how much of your work week has been spent collecting and re-

porting information pertaining to pupils who have been withdrawn for non-
attendance? - =

a)
b)
c)
d)
e)

1f you indicated in
of the following res
work was in each of the areas listed i

a)
b)
c)
d)

e)

More than 20 hours per week

15 - 20 hours per week
10 - 15 hours per week

5 - 10 hours per week

Less than 5 hours per week

Much value

Moderate value

Little value

No value

Do not know

item 29 that you had spent some time on that task, choose omne
ponses to indicate how much value you feel this part of your

n items 30 - 34,

30. Enabling or helping pupils to reenter school.

31. Improving pupils’
32. Improving parents’

33. Reducing the number of dropouts.

attitude toward school.

attitude toward school.

Improving parent-school relationships.
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'Read each question and its responses.
When you have decided which response
you want to make, blacken the corre-
sponding space on this sheet with a

No. 2 pencil. Make your mark as long
as the pair of lines, and completely
fill the area between the pair of lines.
1f you change your mind, erase your

) first mark carefully and completely.

When marking be sure that question and
answer numbers correspond, particularly
if your instructions call for you to
omit some items.

Suggestions or comments:
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TEST OF MUSICAL DISCRIMINATION FOR THE PRIMARY GRADES

The over-all purpose of the test is to evaluate pupils' progress in
musical discrimination, i.e., their ability to recognize and identify the
organization cf musical sounds, melodically, rhythmically, formally,
within a musiczl context.

in the tests measuring rhythmic and formai understandings the musical
examples are complete musical entities--they are in all cases taken from
standard folksong literature and are performed with rhythm, melody, and
harmony. 1In the case of the tests measuring melocdic discrimination, the
examples do not include harmony.

The function of the test is to measure aural discrimination; it is
not a measure of the child's ability to interpret musical organization in
relation to the traditicnal musical symbols. In all cases but one the
worksheet pictures the musical organization by diagram rather than by
standard musical notation. The one case is the last question in Test V,

in this example the musical organization is represented by notes <n a
staff.

' Except for Test V which has twelve and Test VII which has twenty,
each test includes six questions. There has been no attempt to organize
the individual questions, or the sections of the test, by difficulty.

TEST I: RECOGNITION OF EVEN AND UNEVEN RHYTHM PATTERNS

This test measures the child's ability to make gross discriminations
regarding rhythmic movement in terms of its overall organization. The
child hears a musical phrase. He is asked to determine whether the rhythmic
pattern that he hears as one aspect of this musical entity is even or un-
even. The test paper gives the two words above two columns of boxes. In
the box to the right, under the word "Even' is a diagram representing an
even rhythm, with lines of equal length, or duration. In the second box,
under the word '"Uneven'', is a diagram representing an uneven rhythm, with
lines of unequal duration. He is asked to mark the box which represents
the rhythm that he hears.

TEST II: RECOGNITION OF RHYTHM PATTERNS USING SAME-LONGER AND SHORTER TONES

This test measures the child's ability to make somewhat finer
discriminations regarding rhythmic movement than Test I. He is now asked
to determine whether the pattern which he hears (again the sounds that he hears
are a total musical entity) is made up of tones that are all the same
duration, or of differing durations. The two columns of boxes are labeled
"Same" '"Longer and Shorter'" with appropriate diagrams within each box.

TEST III: RECOGNITION OF METERS

This test measures the child's ability to recognize the organization
of beat into accent groupings of twos AnZ threes. The two columns of boxes
contain diagrams which represent the two possible groupings. Column I
contains a diagram representing music which moves in "Twos". Column II
contains a diagram representing music which move in "Threes''.




B 2

TERT IV: RECOGNITION OF MELODIC MOVEMENT IN TERMS OF UP-DOWN-SAME

This test measures the child's ability to meke gross discriminations
regarding melodic movement. As the child listens to a meleodic fragment,
(In this test there is melody only, no harmony) ke is asked to indicate
on his worksheet the general direction of the meledw. The worksheet in-
cludes three columns, each with illustrations made wp of linmes going in
the appropriate direction: 'Up" 'Down" "Sam=™.

TEST V: RECOGNITION OF MELODIC MOVEMENT BY STEPS OR SKIPS

This test is designed to measure children's ability to make finer
discriminations regarding melodic contour. He is asked now to determine
not only the direction, but the kind of movement, as to whether it moves
stepwise (scale-line movement) or by skips (intervalis). The two columns
on the child's worksheet are titled-~"Steps" amd "Skips"™. The box contains
a stairstep with x's indication the appropriate mwrememt. Again, the child
hears a melodic fragment which moves in a simple directiem; im some cases
the melody pattern is scale wise; in some cases it is made up of intervals
of varying sizes.

TEST VI: RECOGNITION OF SAME AND DIFFERENT

This test is planned to measure children"s ability to make discriminations

about the formal organization of music. He is asked to listen to two
musical phrases. In some cases the two phrases are identical; in some cases
the second phrase is distinctly different from the first. On the child's
worksheet are two columns, the first marked "Same™; them the second is
marked '"Different'". The boxes in each columm contaim the appropriate word;
they also contain appropriate diagrams made up of letters. In the first
column the letters A A appear. In the second colum of boxes the letters

A B appear.

TEST VII: RECOGNITION OF MUSICAL SYMBOLS

In addition to the six tests that make wp the Wood-Boardman Test
of Musical Discrimination, a seventh test was constructed for use with this
program. This test was designed to measure a child's ability to recognize
certain musical symbols that were taught at the third grade Ievel. In
this test the pupil sees certain musical symbols illustrated down the
left hand column. Adjacent to these are boxesz, ome of which is labeled
"Right" and the other '"Wrong". Next to each symbol and boxes the student
sees a statement, which he also hears on a tape recorder, concerning the
symbol. The pupil must decide whether the statememt is right or wrong
and mark an X over the appropriate box.
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